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president’s message

The Story Makes a Difference

LEARN + INSPIRE + LEAD

By Sandy Doneski, MMEA President

A good story moves people. It can move them to tears, to laughter, to
take action, to retell the story to others. It can even change how people
see the world. Story can be incredibly powerful, and we have seen its
impact nationally as the individual stories of music students and music
educators from across the country made a difference in the 2015 Every
Student Succeeds Act, where music is enumerated, for the first time, as
a stand-alone subject, along with the arts, as a part of a well-rounded
curriculum.
Passage of the 2015 ESSA legislation was
only the beginning of that story. Since
2015, NAfME and state MEAs have been
sharing their stories at the national level in
order to secure appropriate funding for a
well-rounded education. Stories have gone
to congressional leaders via letters, emails,
social media, and in-person visits during
NAfME’s annual Hill Day held in June. In
February, the story continued as our efforts
resulted in Congress appropriating $1.1
billion dollars for Title IV-A funding—an
increase of 250% over last year’s appropriation of $400 million. This funding can be
used for well-rounded education (access for
all children in a district), safe and healthy
students, and educational technology.

SIGN UP TODAY!

So now we need your stories to carry to
local districts to insure that the federal
funding that was appropriated and is
distributed through our state education
agency (MA DESE) to cities and towns
makes a difference in the lives of the young
people we teach. Ask students, parents,
and music boosters to share how music

FREE FOR MUSIC EDUCATORS | PUBLISHED QUARTERLY

www.YamahaSupportED.com

WIND13395 Jeff Coffin SupportEd Cover.indd 1
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has changed their lives. Ask fellow staff
members and administrators to tell their
stories related to the importance of music
in their lives. Share how you have seen Title
IV-A funding in your district used to give
access to music education to all students
or to promote student safety and health
through music’s ability to impact social and
emotional learning. Nominate a colleague
for an MMEA award, and share the story
of that individual’s influence in making a
school, city, or town a special place because
of the dedication of a single professional.
Share your stories so we can equip one
another to strengthen music education in
Massachusetts.
http://www.massmea.org/survey
—Sandra Doneski, PhD
President, Massachusetts
Music Educators
Association

12/21/17 10:00 AM
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Lowell Mason House Donations to
Double via $22,000 Challenge Grant

demolition in 2011, and it was moved from
its original location on Adams Street to its
current location on Green Street.
This is the second time in the last eighteen
months that an anonymous donor has made
such a commitment to the charity. We’re
one step closer to making the house a major
cultural hub in our state, where it will serve
as a living museum that not only honors
the father of American music education
but also provides practice and performance
space to further encourage artistic expression and strengthen the value of the arts in
the greater Medfield community. We invite
any of you in the Medfield area and across
New England to drive to 59 Green Street
in Medfield so you can see for yourself the
wonderful progress that has been made so
far.

By Thomas Reynolds, UMass-Amherst

Lowell Mason House prior to exterior renovations, 2011-2018

Lowell Mason House, ABOVE: front view, BELOW: rear view, April 2018,

In celebration of America’s first music education advocate, the
restoration of the birthplace of Lowell Mason has been moving along
at a dramatic pace over the past year. The Lowell Mason House in
Medfield has undergone a complete exterior transformation, including
upgraded siding, new windows, doors, and exterior trim, and a new
roof. As the president of the Lowell Mason House, along with fellow
MMEA member Tim McGee, I am pleased to announce to MMEA
that the nonprofit received a $22,000 challenge grant from an anonymous donor that will match, dollar-for-dollar, all donations made
from April 15, 2018, to June 30, 2018, doubling the impact of those
contributions. As Treasurer Russ Hallisey points out, “Thanks to the
match, donors large and small will allow us to proceed with the next
round of construction on the interior of the house.”
The Lowell Mason House has been making
tremendous progress with construction
in order to make the house available for
music students of all ages, and none of it
would have been possible without our loyal
supporters. Whether through time or dollars given, the generosity of Lowell Mason
House supporters is bringing us closer to
preserving Lowell Mason’s birthplace and
transforming it into an active space for

music-making. We have made tremendous
progress through the winter, installing new
windows and exterior doors and re-siding
the entire house. We are grateful to our
anonymous donor for investing in a way
that encourages both current and new
donors to help preserve Lowell Mason’s
Medfield legacy. The next phase of construction will encompass heating, electrical,
and plumbing work.
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Lowell Mason was born in Medfield, Massachusetts, in 1792, and he is considered
the father of music education in America
due to his efforts in teaching both students
and teachers of music. In 1838, he became
the first supervisor of music in the Boston
public schools, and he was instrumental in
making music a part of the regular school
curriculum in America. His contributions
to American sacred music are equally
significant, as his arrangements and hymns
may be found in church hymnals across
America and beyond. A team of volunteers
saved the Lowell Mason House from

D E PART M E N T OF M U S I C , THEATRE A ND DA NC E

Working musicians committed to excellence in education

To make a tax-deductible donation,
checks can be made payable to the Lowell
Mason House and mailed to PO Box 913,
Medfield, MA 02052. Donations can also
be made online at www.lowellmasonhouse.
org. For more information, please contact
Tom Reynolds at treynold@worldpath.net,
Tim McGee at tmcgee613@hotmail.com,
or Russ Hallisey at russ.hallisey@gmail.
com.
Thomas E. Reynolds
serves as the coordinator
of student teaching in
music at UMass-Amherst,
the conductor of the Anna
Maria College Wind
Ensemble in Paxton,
Massachusetts, and the co-conductor of the
Massachusetts Institute of Technology (MIT)
Concert Band in Cambridge. Additionally,
Mr. Reynolds is a board member of the John
Philip Sousa Foundation and is the Bulletin
Editor of the New England Music Festival
Association, Inc. Mr. Reynolds has taught
instrumental music for the past thirty-eight
years and is presently completing his dissertation in pursuit of a doctorate in music
education at UMass-Amherst.

• Bachelor of Music
with a concentration in
Performance
• Bachelor of Music
with a concentration in
Music Education
• Bachelor of Arts in Music
• Minor in Music
• Minor in Jazz Studies
• Master of Music Education
• Master of Arts in Teaching
For further information, contact
(401) 456-9883 | music@ric.edu | www.ric.edu/mtd | www.facebook.com/ricmusic
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IN N OVAT I O NS

MMEA Innovations:
Moving Forward
By Tom Westmoreland, Lynnfield High School

I am once again excited to report on the work completed by the
MMEA Innovations Council in the past year and to share our vision
for the future. Comprised of elementary, secondary, and collegiate
educators from around the state, this council’s charge is to bring focus
to the use of contemporary music in classrooms, emerging pedagogy,
technology, and culturally responsive curricula to our membership.
Through our discussions within the committee, as well as feedback
we’ve received from the MMEA executive board and members, we
have developed a plan for creating space to share ideas about curriculum, highlighting best practices in inclusive pedagogy, and bringing
students together from around the state to share their work with one
another and take part in meaningful educational experiences.

of “blipcore.” The festival concluded with
students from Charlestown High School’s
contemporary music ensemble and Lynnfield High School’s jazz & rock ensembles
performing for one another in the World
Trade Center Amphitheater. From an
emotional and creative cover of “Creep” by
Radiohead, performed by Charlestown, to
classic rock songs performed by the Lynnfield groups, these talented students shared
their voices at this year’s conference with
great success. I want to express my gratitude
to Adam Calus from CHS for bringing his
talented students to share their music, and
to my students from Lynnfield for their
enthusiastic performance. Many thanks to
our conference committee chair, Dr. Ruth
Debrot, for her vision and logistical support
in making the festival happen this year at
the Seaport. I also want to express a special
thank you to Dr. Sandra Doneski, MMEA
president, for her continued support of this
program at the conference. And finally,
thank you to Adam Friedman from Boloco
in Boston for providing lunch (free of
charge) for our students.
In addition to these sessions and events,
we also received feedback from members
in both formal and informal settings about
what the Innovations Council could be
doing to drive important conversations
about music education forward. We found
that there was a desire for efforts in the
following three areas:
• Communication & Collaboration: We
will be looking into creating networking
avenues and opportunities to share best
practices among innovative teachers.

The Innovations strand at this year’s
All-State Conference covered a diverse
set of topics ranging from composition
in the classroom to social justice issues in
music education. Seeing the membership
of MMEA engaged in discussions about
innovative and inclusive practice was both
promising and inspiring for members of
our council. Sessions included student-led
repertoire selection, inclusive practices for
students with disabilities, contemporary
ensemble pedagogy, culturally relevant and
diverse repertoire, arranging popular music
for chamber groups, and teaching music
through social sciences. Thank you to all
8 | MASSACHUSET TS MUSIC EDUCATORS JOURNAL

the clinicians who shared their ideas and
led meaningful discussions at this year’s
MMEA All-State Conference.
We also hosted our second annual Innovations Festival at the conference. Dr. Josef
Hanson from UMass-Boston presented an
engaging clinic to students about creative
and entrepreneurial thinking. This session
challenged students to improvise both
musically and theatrically, to generate ideas
and transform them, and to reflect on their
own creative processes. The clinic finished
with a performance of short punk rock
songs composed by students in the style
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• Ongoing Professional Development:
The DESE is looking for teachers to
have high-quality professional development which they define as “A set of
coherent learning experiences that is
systematic, purposeful, and structured
over a sustained period of time with the
goal of improving teacher practice and
student outcomes” (http://www.doe.
mass.edu/pd/standards.html).
• Student Performance Experiences:
Educators expressed interest in opportunities to share music from emerging
and contemporary ensembles as well as
high-quality clinics and guest conductors for student learning experiences.

We are currently planning a series of
events and activities to meet these needs
for the 2018-2019 academic year, so stay
tuned! We are in discussions with the
MMEA Executive Board to make sure our
activities are in line with their strategic
planning. We are looking forward to
sharing with you our plans to provide
meaningful & sustained professional
development, forums to connect educators
and share best practices, and venues for
the MMEA community to share the
amazing student work that is happening in
classrooms across Massachusetts.
I would also like to thank the members of
the Innovations Council for their time and
efforts over the past year: Libby Allison
(Berklee College of Music), Tony Beatrice
(Boston Public Schools), Dr. Joe Hanson
(UMass-Boston), Laura Lamore (Nashoba
Valley Technical High School), and Dr.
Kinh Vu (Boston University). We are
also happy to welcome Dr. Ruth Debrot
(Sharon Public Schools) and Kevin Coyne
(Waltham Public Schools) to our council,
and we are looking forward to working
with them in the coming year.
As we end another school year, the Innovations Council will continue to pursue the
goals of bringing focus to and supporting
members who use contemporary music,
creative pedagogy, technology, and
culturally responsive curriculum. If you
are interested in providing feedback on
our activities or to join our mailing list,
feel free to contact Tom Westmoreland at
tom@musicedge.org.
Tom Westmoreland
has been teaching
instrumental music
at Lynnfield High
School since 2004.
He earned his
undergraduate degree
in music education
from James Madison
University and a Master of Music Education
from Boston University. He is currently the
chair of the MMEA Innovations Council
and the editor of the Innovations column in
the MMEJ.

Being Kind While Saving Time
By Karin S. Hendricks, Boston University

A common (although not universal) myth in our profession is that
the most efficient means to music performance preparation is a topdown, teacher-directed approach in which we minimize potential
for student error by controlling as many diversions or distractions as
we possibly can. This idea likely stems from a factory management
model, as well as from the influence of military routines upon band
education in the early twentieth century. We now live in a different
world than the one that embraced those ideals. However, a tension
lies in the reality of our students’ worlds and that of the testing and
accountability model imposed upon them (and us). As teachers, we
are often caught between top-down requirements and standards to
meet, and our desire for student-centered classrooms.
I suggest, however, that we don’t have
to choose between efficiency, high
expectations, and kindness. I propose that
teaching with compassion goes hand in
hand with student motivation, engagement, and the development of strong
musicianship. In my book, Compassionate
Music Teaching, I described six facets
of kindness (trust, empathy, patience,
inclusion, community, and authentic
connection) practiced by five celebrated
music teachers. In this article, I draw upon
a few ideas from the chapter on empathy
to discuss how compassionate teaching is
efficient teaching.
Note: It is possible to do this same
exercise with other chapters in the book.
For example, trust relates to a sense of
student ownership and commitment,
while the chapter on patience covers
aspects of goal setting and adjustment,
scaffolding, and classroom management.
Empathy

Empathy is often misunderstood as
an inherently positive trait. Actually,
empathy—or the ability to understand
or feel the experiences of others—is a
neutral capacity that can motivate us
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to do good or ill. For example, when I
understand those things that might cause
a student to suffer unnecessarily, I have a
choice to (a) limit their exposure to those
things or (b) use the threat of suffering as
a means of manipulating the student to
do something I want. We may, of course,
also do nothing, which would also not be
considered compassionate. Acts of kindness and threats are both possible with the
same kind of empathetic understanding.
However, only one of the two is compassionate. For empathy to be compassionate
(and therefore efficient), it requires that “a
person not only understands and feels for
. . . others but also feels compelled to make
things better for people in need” (Compassionate Music Teaching, 57).
Threats may be perceived as a means of
saving time in that they typically get a
quick response of conformity. However,
evoking a sense of fear in a student is
not likely to stimulate the clear thinking,
creativity, or recall that are necessary
for long-term success. Time saved in the
moment may, therefore, be stolen from the
future when instructions need continual
repeating for a student whose attention is
split between music and self-preservation.

MASSACHUSET TS MUSIC EDUCATORS JOURNAL | 9
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Types of Empathy

Researchers have defined two types of
empathy. Cognitive empathy is “the ability
to consider in our minds what someone else
might be experiencing,” while affective
empathy is “the ability to actually feel in
our bodies and emotions what others are
feeling” (Compassionate Music Teaching, 56).
Music teachers can use both cognitive and
affective empathy as a means of promoting
efficiency in their classrooms:
[Practicing cognitive empathy] involves
an honest attempt to understand the
perspective of our students, both in
terms of what they don’t yet understand
and where they got lost in the process of
learning, as well as in terms of what they
care about and how they see the world…
The affective empathy that we feel with
students can serve as a means of tapping
into student needs. Sometimes our “gut”
will tell us when to push a student a bit
harder, or it may tell us to back off and
allow students space to process on their
own terms and timetable. (Compassionate
Music Teaching, 64)
Empathy as Literacy

In the research I conducted for Compassionate Music Teaching, I was intrigued
by how often teachers described their
process of “reading students” as a means of
understanding student needs, which is, in a
sense, a kind of literacy. Reading students
allowed these highly successful teachers
to shift their lessons in the moment, as
they recognized through nonverbal or
situational cues that their lessons were not
reaching students in the ways they had
intended.
Empathy also allowed these teachers to
translate musical and technical ideas into
language best understood by students:
Their approaches might involve analogies,
metaphors, or changing of goals—as one
might expect of any good teacher—but
the notable difference is that those
analogies, metaphors, or goals are
presented in the conceptual language of
the student. In a way, we could say that
each… has learned to “speak” countless
languages, as each student and each class
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they teach has a different and unique
way of viewing the world. (Compassionate
Music Teaching, 97)
This act of translation might initially take
a tremendous amount of time and energy;
however, these teachers recognized that it
would be much more effective to consider
where the students were and to meet them
there rather than waste time talking above
their heads like the adults in a Peanuts
cartoon. As Marcus Santos explained,
I need to understand my students, what
they’re interested in, how they learn, so
I can adapt what I’m teaching them in a
way that they will be able to comprehend.
It’s to make it about them and to adapt
to the needs of the classroom, but always
having the goals in mind and trying to
get to those goals. But there are several
ways of getting there. It is about trying
to choose a path that will resonate more
with them. They’ll remember. (Compassionate Music Teaching, 67.)
Understanding Understanding

The renowned violin pedagogue Dorothy
DeLay took this idea a step further, to
understand student understanding.
DeLay is famous for the ways in which
she continuously asked questions of her
students so that she could get a sense of
their backgrounds and needs as well as
their own conceptions of what and how
they were playing. Taking the time to
ask students about themselves and their
thought processes while playing was
certainly not a waste of time for DeLay,
who mentored some of the world’s greatest
violinists, including Itzhak Perlman,
Midori, Sarah Chang, Gil Shaham, Nigel
Kennedy, and Nadja Salerno-Sonnenberg.
According to Itzhak Perlman,
If something was not quite right, it
wasn’t like she was going to kill me. She
would ask questions… We would have a
very friendly, interesting discussion about
“Why do you think it should sound
like this?” and “What do you think of
that?” I was not quite used to this way of
approaching things.
Nadja Salerno-Sonnenberg also described
how DeLay’s constant questioning took
some getting used to:
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Sometimes I’d get so mad I’d yell, “I
don’t know [the answer to your question]! Why are you getting paid? What is
this, I’m teaching myself?” [In hindsight]
I was right. She was teaching me to teach
myself—and that’s why she is a great
teacher.
Therein lies the effectiveness and efficiency
of a compassionate music teaching
approach: It provides ways in which
students can become empowered to act
and think for themselves. In this kind of
learning environment, students can take
responsibility for their learning and—
instead of needing continual reminders and
instructions—they may surprise us with
just how much they can accomplish.
References
Hendricks, K.S. (2018). Compassionate music teaching.
Lanham, MD: Rowman & Littlefield.
Hendricks, K.S. McGrath, C., Smith, T.D. (2017). Performance anxiety
strategies: A musician’s guide to managing stage fright. Lanham, MD:
Rowman and Littlefield
Jensen, E.E. (1998). Teaching with the brain in mind.
Alexandria, VA: Association for Supervision and
Curriculum Development.
Kozinn, A. (2002, March 26). Dorothy DeLay, teacher of many
of the world’s leading violinists, dies at 84. New York Times.
Sand, B.L. (2000). Teaching genius: Dorothy DeLay and the
making of a musician. Portland, OR: Amadeus Press.
Smith, T.D. (2014). Using the expressive arts to facilitate
group music improvisation and individual reflection:
Expanding consciousness in music learning for self-development,
PhD dissertation, University of Illinois at Urbana-Champaign.

Karin S. Hendricks is
an assistant professor of
music education and CoDirector of Undergraduate Studies in Music at
Boston University. She
has served in music
education leadership
capacities at the state, national, and international level and is a regular clinician and
adjudicator in the United States and abroad.
She has been published in professional and
peer-reviewed journals and books and is
co-author of the book Performance Anxiety
Strategies: A Musician’s Guide to Managing
Stage Fright and author of Compassionate
Music Teaching, both published by Rowman
and Littlefield.

Emphasize Art
By Brian M. Cardany, University of Rhode Island

“Music that is ‘good’ is that music which in any form or style fulfills its
purpose well and realizes to a high degree the potential of an original
idea… [Teachers] must decide not alone what is good, but what is the
best, and it is in your choice that you expose yourselves”
—Norman Dello Joio
A challenge that music educators
continually face is that our academic area
intersects with culture in ways that may
hinder our core purpose as arts educators.
The appreciation of music in the general
culture is largely connected to popular
music, theme music for television, movies,
and video games, patriotic music at
sporting events, and ceremonial music
at school commencement and places of
worship. It is not surprising that the music
education community must constantly
advocate for equal academic status since
so much of society primarily relates to
music through its role in social functions
or as a source of amusement. We tend to
feel pressure to acquiesce to the prevalent
preferences for entertainment and utility
in order to maintain support for our
programs, which has resulted in initiatives
such as adding popular music ensembles
(e.g., rock and hip hop) and film scoring
classes to the curriculum. The desire to
expand the role of music education in our
schools is commendable, and it is certainly
true that musicianship and creativity can
be taught through all musical genres. It
may be as important as ever, however, to
reinforce our core interests as educators of
an art form.

As our culture continues to modulate
and fracture in an age of mass media, a
focus on artistic ways of thinking may be
particularly useful for helping our students
develop discernment and critical thinking
skills, as well as an ability to better manage
the complexity and ambiguity that is
pervasive in our rapidly changing times.
Much as the great literature that is taught
in English classes can change the way that
we relate to the world, music of high artistic
merit can provide intellectual challenges
and emotional depth that are beyond the
normal experiences of our popular culture.
To this end, I offer a list of the strategies
that I have found to be beneficial in my
own teaching:
• Include a steady diet of established
core works of high artistic merit, and
use those works as a foundation when
programming concerts. Find books
or articles that include lists of core
repertoire in your area, and develop
a plan to use all of those that are
appropriate for your situation. One of
the important characteristics of quality
art is that it retains value over time (as
is regularly exhibited at professional
orchestra concerts). Consistent exposure
to a canon of core literature is enriching
for both you and your students.
• Include quality transcriptions and
arrangements of works by important
composers. Although many significant
works are too difficult for your students
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to learn and perform in original form,
it is often worthwhile to experience
approachable versions of those works
through quality arrangements. Music
that is inspired and well-crafted tends
to retain its essential expressive qualities
when adapted by an adept orchestrator
or arranger. The concert band has a
long history of playing transcriptions of
orchestral masterworks, and choral and
orchestral ensembles have hundreds of
years of great music from which to draw.
• Regularly include new or unfamiliar
works of high artistic merit that may be
initially challenging for you students.
Push your students out of their comfort
zones by emphasizing unfamiliar works
of high artistic merit. As in the other
school subjects, we should be challenging our students to see the world in
new ways. It is entirely appropriate to
connect to the students’ culture (e.g.,
play some music that they immediately
like, or use popular music references
in your teaching), but those efforts
should ultimately lead toward the goal
of providing experiences of increasing
complexity, ingenuity, and nuance.
• Continue to develop your personal
musical connoisseurship by regularly
listening to professional performances of
outstanding music. Listen (or re-listen)
to every piece that is considered part
of the core literature in your area. Also
be sure to listen to core masterworks in
other areas. Follow along with a score
while you listen to great masterworks.
Listen to music from a variety of
traditions from around the world.
• When choosing newer works, compare
intrinsic musical qualities to that of the
core literature and of the pieces that
you most value. Aim to program music
that you enjoy listening to and that you
think you will want to program again.
There is always a subjective component
to the valuation of musical quality, but
it is worthwhile to challenge yourself to
be able to choose the next “great” piece
that will remain in the canon.
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• When selecting arrangements for
entertainment situations (e.g., marching
band and “pops” arrangements), choose
music for which the source material
has intrinsic artistic value, and only use
well-crafted arrangements that preserve
the fundamental expressive qualities of
the original. There may be justification
for using a good arrangement of the latest radio hit or a tune from the popular
Broadway musical of the day, but
there is generally greater value—both
artistic and pedagogic—to exploring
the established standards of popular
culture. There is a reason why Gershwin
and the Beatles still engage people of all
generations.
• Be an evangelist for art. Promote new
musical perspectives, innovative and
multi-faceted compositional techniques,
and works that evoke nuanced and
complex emotional responses. Resist
submitting to the developing tastes
of your students. Challenge them to
expand beyond what they know about
the music they already like. Put effort
into motivating them to appreciate other
music of value.
• Find ways to have your students listen
to great works, preferably in entirety.
When working on an arrangement of
a major composition, arrange for the
group listen to the original. (I have
had high school students volunteer
to watch an entire video recording of
Die Meistersinger (5 hours!) when we
were rehearsing a transcription of the
overture, and I have had a marching
band listen to the full original version
of Appalachian Spring when we were
playing an arrangement on the field.)
With thoughtful planning, these
authentic experiences with art can be a
regular occurrence in your program.
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• Take regular field trips to hear professional performances of orchestra, choir,
and opera music. Have your students
attend concerts by military concert
bands and jazz bands when they tour
the area. Attend concerts held by one of
the many college music programs in the
region. Bring in guest artists to perform
for—and with—your students. Direct
experience with professional artists
is highly motivating and potentially
transformative.
• Teach with artistic goals as a foundational principle. Develop expressivity
in your conducting by attending
workshops and observing outstanding
conductors. Consistently reinforce
the goal of musical expression when
teaching technical skills. Always look
for opportunities to provide models of
good musicianship.
• Keep an eye out for the resources to help
you find the best literature and develop
your ability to discern works of artistic
merit. Seek out articles on quality music
and cultivated lists by professionals
and organizations that are respected in
the field. Take time to read books on
Western art music and jazz that discuss
the established canon of great composers and creators. Consider the criteria
for artistic merit that Acton Ostling
compiled for his 1978 dissertation
regarding the evaluation of band music,
which has inspired multiple updates and
helped to establish a core repertoire for
the relatively new body of original literature for the modern wind band. Ask
colleagues and mentors to discuss the
music they choose in terms of artistic
merit. Reevaluate the intrinsic quality
of the music that you have programmed
in the past. An excellent place to start is
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the Teaching Music through Performance
series by GIA Publications, which has
multiple volumes of information about
select literature for choirs, orchestras,
concert bands, and jazz bands.
Beyond the development of basic skills
and knowledge, the value of a quality
education includes the development of such
abilities as critical thinking, acknowledging
multiple perspectives, and familiarity with
ambiguity and nuance. Musicianship can
be taught with the use of any genre or
style, yet the complexities and challenges
that are inherent in music created with
artistic intent have particular value in
regard to how we relate to the world.
Even in our amusements, it is the artistic
aspects that keep us engaged and provide
the most significant rewards. Let us help
our students develop an understanding of
music as an art form so that they expand
their perspective and hopefully lead a more
enriching musical life.
References
Ostling, Jr., A.E. (1978). An evaluation of compositions for wind band
according to specific criteria of serious artistic merit. PhD dissertation, University of Iowa.

Dr. Brian Cardany is
the associate director of
bands at the University
of Rhode Island, where
he conducts the concert
band and alumni wind
ensemble, directs the
athletic bands, and
teaches courses in music education. He also
serves as conductor for the American Band
of Providence, the South County Chamber
Orchestra, and the South Kingstown Community String Orchestra, and he is a member
of the Chorus of Westerly.

SUMMER 2018 | VOL. 66, NO. 4

MASSACHUSET TS MUSIC EDUCATORS JOURNAL | 13

music technology

Music Technology and
the Choral Classroom
By Stephanie Riley, Dennis-Yarmouth Regional High School

Teaching choral music in the twenty-first century is about far more
than passing out a stack of sheet music and making sure everyone
has a pencil to mark notation. As instructors, we should be creating
a space in which are students are learning and solidifying repertoire,
mastering sight-reading, and understanding various basic elements of
creating choral music, just to name a few. With resources that have
become available and refined over the last ten years, we can help our
students not only to understand and master the day-to-day items
that we wish for them to conquer but also to start developing an
independent practice and to learn to be leaders within and beyond
our classrooms, even if they think they are not cut out for such a role.
Practicing Repertoire

With access to sites such as www.youtube.
com and www.cyberbass.org, students
have the opportunity to hear recordings
of nearly any piece of music. Recordings
on Youtube—particularly classical repertoire—often have the parts split up into
soprano, alto, tenor, and bass and highlight
those particular parts visually and aurally.
If a student is having difficulty with a
passage, they can quite easily move around
in the piece to focus on those difficult parts
and practice with them repeatedly.
This is not to say that we should toss out
our hard copies of music, but if this form is
available, students have the ability to access
both visual and aural parts of the music,
even if they left their sheet music at another
location. If your ensemble is working on
a piece of music that hasn’t been broken
down to this extent, the benefit of hearing
a piece as a whole is just as vital as hearing
pieces with individual parts exposed. If you
have a particular recording that you prefer,
you can always post the sound files yourself
for your students to access.
Now that your students can hear the music
outside the classroom, how can you hear
them practicing? If you have a program like

Smart Music, you can assign them particular parts to practice and record. Later in the
term, you can select which week you want
to check in with your students and listen
to a specific passage to see if they’ve been
working on it. It makes for a great informal
assessment. Even without Smart Music,
students could submit a recording weekly
or bi-weekly for proof of practice using
various other forms of basic technology.
Even within the classroom, these technologies can help enhance sectional rehearsals.
If students have questions about the piece,
they can access information and recordings
themselves using their devices instead
of calling you in repeatedly. Students
can step up into various leadership roles
during these sectionals, leading to a greater
feeling of student ownership, as long as you
outline your expectations of their sectional
time to give specific feedback of what was
accomplished and what they still need your
help on. This also gives you the chance for
some one-on-one time with each section
while still feeling confident that students
are engaged in the music-making and
learning process. If you want to assess how
students did during their sectional time,
have a student in each group record it on
their smart device and turn it in.

Sight-Reading

We can all agree that rehearsal time is
precious, but we certainly know the importance of teaching all facets of choral music,
which includes teaching our students
how to sight-read. Inserting segments of
sight-reading lessons to our rehearsals isn’t
necessarily the issue—it’s the time assessing
each student that becomes problematic in
the planning and logistical process.
Various programs exist to make this
easier for teachers. Smart Music and Sight
Reading Factory allow the teacher to either
upload their own particular sight-reading
example or choose from pre-made examples
to assign to their students. Teachers can
organize their classes and gradebooks
within the programs for easy access to each
student’s file. Both of these programs are
subscription-based and, of course, have
advantages and limitations, but both are
certainly worth looking into if your district
has the means to invest in one of them.
If you’re in a district that isn’t able to invest,
or if it’s the middle of the year and you’re
unsure about an entirely new software,
you can always post an assignment into
a platform such as Google Classroom
and collect students’ video or sound file
submissions there. If your school doesn’t
use Google Classroom, you can create your
own website using a free platform, such
as weebly.com, and post your assignment
there. Students can then email you their
submission.
Assessing Repertoire

Sight-reading isn’t the only thing we can
assess with technology. We now have the
ability to remotely assess our students on
repertoire as well. Programs such as Smart
Music give us the ability to import music
that we are working on in rehearsals and
allow students to select their own voice
part. Then, the student can sing their
part alone or with the backing of the part.
Students can also be given the assignment
to sing along with the other parts in the
score, with the accompaniment or without.
Depending on your students’ subscription,
students can do this type of assessment
either on a computer or an iPad. Again,
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if access to a program like Smart Music
isn’t available, you can always use Google
Classroom or simple emails.

Conference Reflection

To flip the coin on your students, you
can video record or audio record your
ensembles, post them online, and assign
your students a self-critique of the
ensemble. This gives the students the
opportunity to see if their personal work
has been contributing to the group and to
also help identify areas that their section
and ensemble need to go back through and
improve. It also only requires that your
students have access to technology that
plays video or audio, as opposed to requiring devices that can record.
Benefits to Including Technology

We teach in a time when we’re expected
to produce evidence of learning for all of
our students. By collecting individual and
group recordings throughout a term or
semester, we have clear proof and evidence
of what and how we are assessing our
students. Through this, we can also show
growth in our students and our ensembles.
Students might also be considering
auditioning for various festivals or even
preparing for a college audition. Teachers
can only spend so much time working with
students individually throughout the day,
and using technology to support what we’re
doing in rehearsals can lend itself to independent study for the students who want
immediate feedback from a sight-reading
or assessment program. (Some programs
include solo repertoire for practice).
Technology should never replace the dayto-day rehearsals and fundamentals that
we try to impart to our students. It should
only aid and complement what we do and
give our students the tools to improve as
musicians and singers.
Stephanie Riley is
chairperson of the Southeast
District. She teaches chorus,
history of rock and roll,
music technology, AP music
theory, and beginning
piano at Dennis-Yarmouth
Regional High School.

By Cathy Ward, Chair, General Music Council

Thank you to all of the general music
teachers who attended the MMEA
All-State Conference in March. It is
always great to connect with general music
teachers from across the state to share ideas
and experiences. I enjoyed learning new
ways to engage all students in active, joyful
music-making.
One of my favorite parts of this year’s
conference was the impromptu sharing
session. Due to the stormy weather, one
of the sessions was cancelled at the last
minute, and instead we improvised a sharing session in which each attendees shared
a successful song or game with the group.
This was a great reminder that we are
surrounded by amazing educators with so
much to teach us. Thank you to everyone
who attended, and a special thank you to
everyone who shared a song.
The call for proposals for next year’s
conference will be sent in an email this
summer, and I strongly urge you to submit
a proposal if you have an idea to share. We
have so many fantastic music educators
in Massachusetts, and you can impact
the teaching of others by sharing your
experience at the conference.
Summer Professional Development

Summer is a time to relax and rejuvenate.
It is also a great time to reflect on the
previous year and plan for the upcoming
year. Professional development over the
summer can help you get excited about the
upcoming year and learn new skills.

relevant professional development from
wherever the summer takes you, whether
it’s your couch or the beach!
For more information about NAfME
Academy, visit: nafme.org/community/
elearning/
There are also many opportunities for inperson professional development available
at locations around the state. If you have
been considering completing your Kodály,
Orff-Schulwerk, Dalcroze, Feierabend, or
Gordon levels, summer is a great time for
in-depth professional development. For
more information, visit:
• Kodály: oake.org/education-programs
• Orff-Schulwerk: aosa.org/professionaldevelopment/teacher-educationcourses-summary
• Dalcroze: dalcrozeusa.org/workshopsand-classes/adult/dalcroze-trainingopportunities
• Feierabend: feierabendmusic.org/events
• Gordon: giml.org/pdlc/courses
To learn about events and engage in
dialogue about issues in general music
education, please join the Massachusetts
General Music Educators Forum on
Facebook. It is a private group, formed to
connect general music educators in the
state of Massachusetts.
However you choose to develop and
deepen your teaching practice, have a
musical summer!

NAfME Academy is an online professional development platform available
for a $20 subscription fee for NAfME
members. There are more than 65 hours
of peer-reviewed professional development
presented specifically for music educators
by music educators. You can complete

Cathy Ward teaches K–5
general music at the
Benjamin Brown School
and Michael Capuano
Early Childhood Center
in Somerville, Massachusetts. She can be
reached at cward@k12.
somerville.ma.us.
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CH O R AL

Summer Planning for Your Choir:
The Benefits of a Choral Curriculum
By Catherine Connor-Moen, Chair, Choral Council

It’s summer! Time to sit back, reflect on the past year, and thoughtfully
plan for the next. This is the optimal time to review—or, if you don’t
have one, begin to develop—your choral curriculum. Beyond selecting
songs that your students will enjoy singing, what do you want them to
learn? Most everyone will agree that vocal technique and music literacy
should be part of the choral experience, but that can be extremely
challenging when rehearsal time is limited, voicings are often unbalanced, and students may bring limited skills to the ensemble.
Where to begin? It is essential to lay the
foundation for developing a solid vocal
technique, and that starts with a warm-up
routine designed to address posture,
resonance/space, breath control, range
extension, head voice (upper mechanism),
chest voice (lower mechanism), passagio
(register break), and vowel production.
It’s helpful to develop a tool kit of age
appropriate warm-ups that will teach
these skills and then incorporate them
sequentially into every rehearsal. Most
importantly, listen and observe your
students carefully as they sing them. Try to
avoid accompanying the warm-ups, as that
will make it more difficult to aurally and
visually assess your students accurately. It’s
important to keep in mind that the choral
warm-up is the student’s voice lesson, and
for many students it will be the only lesson
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that they will have access to. And don’t
forget to constantly revisit and review! Too
often we assume that once we’ve taught a
skill our students will retain it, and that’s
not necessarily true.
The next challenge is how best to embed
literacy into the rehearsal. Rather than
relying primarily on solfège exercises, be
on the lookout for real literature to develop
and improve sight-reading. Simple diatonic
rounds and canons can be a great source
for easy sight-singing while also supporting
the teaching of proper vocal technique
and adding to your repertoire. When
introducing literature, look for patterns
that can be easily solfègged and excerpt
them for sight-reading practice. An added
benefit to this strategy is that it will help
your students learn the literature more
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quickly! In addition, before rehearsing any
selected repertoire, identify the key and
sing the scale, the tonic triad, and the tonic
to dominant interval of the song so that
students begin to understand the concept
of tonality and tonal relationships.
Finally, when planning the year, determine
what musical concepts you want to teach
and select your repertoire accordingly. If at
all possible, try to plan for the entire year
so that the concepts and skills introduced
in the fall will serve as the foundation
for more difficult concepts and skills in
the spring. Be sure to choose a variety of
diverse music with varying levels of difficulty; include a few moderately difficult
pieces that will challenge and stretch your
choir, but also choose plenty of songs that
are easy to learn and will quickly engage
your students in order to give them a sense
of accomplishment. The more repertoire
your students are able to master, the more
musically fluent they will become.
Planning for your choirs should be about
more than just choosing the repertoire.
With some thoughtful planning, next year’s
rehearsals can be efficient, effective, and
rewarding for all.
Catherine Connor-Moen
is the director of fine
arts for the Norwood
Public Schools, where she
supervises a comprehensive
K–12 program in the
fine and performing arts.
Having served on the MMEA board in the
positions of All-State conference chair and
president, Ms. Connor-Moen is currently the
chair of the MMEA Choral Council.
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the Urban music classroom

Building Bridges:

Creating Learning Communities for Urban
Music Educators and Our Students
By Leonore Nelson, NYC Charter School Music Teacher Group

I was alone, a music teacher island in the large sea of New York City.
The founding music teacher at a charter school in the South Bronx,
I was the first school music educator that any of my students had
ever had and the first music teacher hired by this charter network. I
longed for a bridge to connect my students and myself to other communities of school musicians.
As I met other music educators in New
York City, I realized that my sense of
isolation was all too common. Somehow in
a city of eight million, many of us felt lost
and isolated from others in our profession.
My solution was to build a bridge. Together
with a colleague, we established a community of music educators called the NYC
Charter School Music Teacher Group. Our
mission was to create a professional learning
community that would reduce professional
isolation by supporting music educators
both professionally and personally.
The first aim of our community was to
create a way for members to share resources.
We created a Facebook group so members
could post questions, local events, professional development opportunities, and
employment listings. Members could also
reach out to each other or the community
as thought partners, asking for advice on
situations or requesting to observe other
teachers in their practice.
Our community also wanted to re-envision
the concept of professional development.
We knew our teachers wanted to grow
professionally, yet they worked long weeks
and were often exhausted by the end of
the day. What our teachers lacked was a
place to come to share their experiences,
ask questions, or just simply talk to
someone who understood their experiences.
We decided to combine professional
development with social function. Our
bimonthly offerings now contain a topic
of learning along with a happy hour and
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dinner or potluck. Attendees have time to
socialize, ask questions, and network with
each other, and our goal is for them to go
home with at least one new lesson idea or
resource. In addition, the group functions
as a professional learning community where
each member is seen as both a learner and a
leader. Our group members have presented
on topics such as iconic notation, navigating the state music festival, favorite lesson
plan ideas, and financial planning.
Our mission is to create bridges not only
between educators but also between
students and families in New York City.
We wanted to broaden our students’
experiences and allow them to see students
from other parts of the city that also engage
in the practice of music. To achieve this,
we created the NYC Charter School Music
Festival, a one-day festival that brings
together elementary and middle school
performing groups for a day of performance
and music-making. Each group has the
experience of performing for other participants and taking part in one large ensemble
group number. The music festival, now
in its third year, consists of between eight
and ten choirs or instrumental ensembles
from elementary and middle schools within
Manhattan, the Bronx, and Queens. The
festival yearly draws roughly two hundred
students plus their parents for a day to
celebrate music education.
This festival acts as a bridge for our
students to be part of a larger community
of musicians. Just as we the teachers felt
alone on an island, we noticed that our
VOL. 66, NO. 4 | SUMMER 2018

students were often on islands of their own,
experiencing life in their neighborhoods
but unaware of the vast world that exists
in their city. Through this festival, our
students have the chance to learn from each
other, viewing other ensembles that they
could aspire to or other pathways for them
to explore in their future. The festival also
gives our students the chance to observe
musical dedication and excellence from
children who look like them. Our students
now have role models, such as a boy from
Harlem playing Bach piano sonatas, an
electric guitarist from Washington Heights
ripping up his solo, and a singer from the
Bronx who isn’t afraid to let her voice shine.

to find transportation for long-distance
rehearsals. I have also observed that
students sometimes can be intimidated
traveling to new places, stepping into
rehearsals that are foreign to them, and
being confronted with students from
other socioeconomic backgrounds. As
urban music educators, we should create
opportunities for our students to replicate
the excitement, dedication, and rigor of
a music festival in a way that is relevant
to their experiences. By normalizing the
music festival for our urban students, we
can begin to open the door for more urban
students to take part in state festivals in the
future.

This past winter, my co-founder and I took
the next step forward in building bridges,
and we presented our work at the New York
State School Music Association Winter
Conference. Our presentation outlined
the work we are doing in our community
but also shared resources so that educators
could potentially replicate the work we had
done in their own communities. Our goal
was not to discredit or break down current
systems but to start a discussion of how we
can supplement those systems in order that
all music educators feel supported and part
of a larger team.

I do not wish to compete with state festivals
or music education organizations but rather
to imagine additional ways that we can
build bridges for our students and ourselves.
My hope is that we, the music educators,
can start a dialogue of possibilities, creating
professional learning communities that will
support ourselves, both professionally and
personally, and will reduce the occurrence
of professional isolation. In return, we can
then work together as a community to
provide vast opportunities for our music
students and families.

As urban music teachers, perhaps there
is a greater need to be part of a team. We
often find ourselves working in isolation,
in challenging teaching situations, and
wanting for resources. Even experienced
urban music educators have periods in
which they struggle with a class, a student,
or an administration. I would like to
challenge urban arts teachers to build
bridges and end the isolation that keeps us
apart. Social media, book clubs, or monthly
social gatherings can help create a space for
collaboration and support. Together we can
be stronger, reaching out to each other for
ideas, inspiration, resources, and problem
solving.

Leonore Nelson received
her bachelor’s in music
performance in voice
from UMass–Amherst
and her master’s in music
education from Columbia
Teachers College. She
has worked as a music
teacher and choir director in the United States
and abroad and has spent the last eight years
as a teacher in New York City, working in
schools in the South Bronx and Queens. She
is the co-founder of the NYC Charter School
Music Group and the Charter School Music
Festival. Leonore sings with the NYC based
choral collective C4, performing choral music
written in the last 25 years.

UPCOMING MUSIC OFFERINGS
AT SALEM STATE UNIVERSITY
SUMMER JAZZ PROGRAM // JULY 8-13, 2018
• An overnight camp for students in grades 9-12
(day-only option available)
• Open to musicians of all abilities
SUMMER MUSIC TECHNOLOGY PROGRAM // JULY 8-13, 2018
• An overnight camp for students in grades 9-12
(day-only option available)
• Open to students of all abilities interested in music
technology and audio engineering
UPCOMING 2018-2019 PDP WORKSHOPS
Conducting for bands featuring Jeff Leonard, October 22, 2018.
We also have a variety of other presenters on tap. Check our
website for more information!
All ensembles and classes led by Salem State
University music and dance department faculty and
area music educators. PDPs may be available for
educators interested in participating.
For more information contact
ssumusicdance@salemstate.edu, 978.542.6296, or
visit our programs and workshops listings at

salemstate.edu/musicdance

I also challenge you to break down barriers
and neighborhood isolation for your
students as well. Many state festivals lack
a strong representation of students from
urban districts, yet the festivals often don’t
take into account our students’ realities.
In my experience, many students struggle
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interdiSciplinary

Using the Concepts of String-Crossing
Exercises to Improve Brass Playing
By Matthew Glenn, Fessenden School, West Newton

Michelle, a fourth grader, is excited to learn to play
the trumpet! She works hard, and by the end of her
first year she can read music fairly well and play
songs that go up to second-space A. She begins her
second year with her customary energy but continues
to find it difficult to play third-space C consistently.
In her third year, she sees many students playing
up to fourth-line D and above with little difficulty,
but she still finds herself playing second trumpet on
every part for a lack of upper register. When spring
arrives and she is considering another year of band,
she thinks of that frustration and decides that she’s
“just not a trumpet player.” At the end of the year,
she stops playing her trumpet. Her parents put it in
the storage space in the attic.

One fundamental component to success in playing brass is the
ability to buzz and play (on their instrument) the second partial
of their instrument. A student who cannot play second-line G on
the trumpet (or fourth-line F on the trombone) will have difficulty
playing music of a developed enough level to sustain their interest
in the instrument for the long term. John Thomas, in his excellent
Trumpet Secrets Revealed DVD (Hal Leonard, 2007), uses this not
only as a benchmark for beginners but as the initial crucial step
for proper embouchure formation. I have often seen the second
partial, along with proper articulation, be an important signal of
an aspiring trumpeter or trombonist’s likely long-term success.

The progression of learning a brass instrument can vary significantly from player to player over the first few weeks or months.
Brass students are learning many things in this formative time,
including notation, instrument carriage, embouchure formation,
articulation, posture, phrasing, air use, and fingerings. By the end
of the first year of instruction, a student should be able to play all
of the notes of the B-flat concert scale. It is reasonable to say that
a student who cannot play third-space C on the trumpet after a
year does not have all of their physical brass fundamentals firmly
Band directors have all seen students leave the program for nonestablished. The importance of this progression is part of why it is
musical reasons. Unfortunately, we have also seen students who stop vital to teach songs that include second-line G very early on and
playing instruments because they’ve been unable to tackle technical to introduce the notes A, B, and C on the staff on the trumpet
challenges or put in the requisite time to advance their skills. There before a student becomes too “set” into playing low notes on the
are many tools and techniques we have to help our students, and this instrument.
article suggests another way to approach upper register fluency that
Just as string players have to practice string crossings in order
borrows from the toolkits of string teachers.
to create a musical line, brass players need to move smoothly up
At all levels of string playing, it can be helpful to have student isolate and down the harmonic series in order to play a cohesive and
their bowing action (the right arm and hand) from fingering the
connected musical phrase. An important difference between the
notes (the left arm and hand). This allows them to concentrate on
instrument families is that while string crossings are largely a
their right-hand work to resolve specific bowing issues without the
matter of right hand agility, moving up and down the harmonic
distraction of fingerings, vibrato, etc. This is a cornerstone of begin- series is generally a matter of embouchure, strength, and flexibility.
ning string lessons, and it can be used at any point in a student’s
Even though these are different physical actions and characteristics
development to overcome bowing challenges.
from those of string players, rewriting music in order to isolate
string crossings (for string players) and address issues of strength
What some music teachers may now know is that there is an
interesting parallel between string crossings and the harmonic series and flexibility (for brass players) is similar.
of brass instruments that can help develop proper embouchure habits
and correct those of players of all levels, from beginner to advanced.
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The harmonic series on the trumpet (Figure 1) consists of the
written low C, second-line G, third-space C, fourth-space E, G
above the staff, and high C, two ledger lines above the treble staff.
(There is a false harmonic on the Bb directly above one ledger line
above the staff, but working extensively with this false harmonic
does not advance a trumpeter’s technique.) Also review the basic
harmonic series for the trombone in Figure 2.

Figure 1

Figure 2

Next, take a look at the harmonic series for the violin in Figure 3.
The open strings are G below the treble staff, D directly below the
treble staff, second-space A, and fourth-space E. Figures 4 and 5
provide the harmonic series for viola and cello, respectively.

Figure 3

Figure 4

Figure 6

Figure 7

Rewriting brass music to reflect
the harmonic series can be a helpful
pedagogical technique,
especially for music teachers
who are asked to teach in an area
outside of their specialty.
Now imagine a young trumpeter or trombonist who is playing
“Mary Had a Little Lamb.” If his or her first-line E isn’t sufficiently supported, consider changing the song from the original
tune (Figure 8) to a slightly different version (Figure 9). In Figure
9, the note E has been change to G, and the D has been changed
to C. While the D could also be changed to a G, the C and D
are close enough that Figure 9 can address what is more likely to
be a concern: an embouchure that provides a full and supported
E. This altered version will help the student to isolate and adjust
techniques in terms of embouchure and air velocity, focus and
direction.

Figure 5

Now, let’s take a look at some examples of exercises you might
create for your students.
A young violinist working on J.S. Bach’s Minuet No. 2 in G
(Figure 6) may have some difficulty consistently bowing the
correct strings. A teacher can help the aspiring violinist by having
them play the same bowing pattern on open strings (Figure 7).
Have the student play the correct open strings pattern, then have
them add the left hand fingerings.

Figure 8

Figure 9

SUMMER 2018 | VOL. 66, NO. 4

MASSACHUSET TS MUSIC EDUCATORS JOURNAL | 21

council for research and teacher education

Research to Practice:
Example for intermediate string players: When learning the first
Cello Suite in G by JS Bach, there are a series of string crossings
that are often played either as all separate notes or as long slurs.
Either bowing pattern (Figures 10, 11) can be initially challenging.
If you rewrite the music with open strings (Figures 12, 13), the
bowing pattern is easier to recognize and perfect for a young
cellist.

to isolate the issue for the student and accelerate them on the
path to success. To make the exercise even more useful, have the
student add slurs connecting notes of different harmonics. When
the student is successful, they ought to be able to play the exercise
as initially written.

By Ruth A. Debrot and Tawnya D. Smith, Boston University

“Oh, East is East, and West is West,
and never the twain shall meet.”
—Rudyard Kipling, 1892,
Barrack-Room Ballads

Figure 10

Figure 14

Figure 11

Figure 15
Figure 12

Figure 13

Example for advancing trumpeter: Figure 14 shows “America”
in concert F. The melody is often familiar, and the fingerings
are straightforward. Students may still be developing their range
and endurance, which would make the ending challenging. If a
student is working through the song and has successfully learned
the rhythm, notes, and phrasing but has trouble with the climax
at the beginning of measure 13, consider rewriting the section. If
you round the notes up to the next highest partial, it looks like
Figure 15. An experienced brass player may see this as overdoing
it, as second-space A doesn’t require the same intensity and energy
as third-space C. Again, I suggest that this will allow the teacher
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Rewriting brass music to reflect the harmonic series can be a
helpful pedagogical technique, especially for music teachers who
are asked to teach in an area outside of their specialty. Brass players don’t typically minor in string instruments (and vice versa!).
While string teachers may be familiar with this technique to help
address bowing accuracy and consistency in their students and
ensembles, I hope that this information will also help non-brass
specialists develop their students’ ranges and flexibility.
Matthew Glenn directs the orchestra and
co-teaches band at the Fessenden School in West
Newton, Massachusetts. He earned his bachelor’s
in music and political science from Illinois
Wesleyan University and his master’s in music
education from Penn State. He enjoys exploring
the interdisciplinary nature of the fine arts.

The impact of scholarly research in education on educational practice in classrooms
remains low (Admiraal, Buijs, Claessens,
Honing, & Karkdijk, 2017). As a result,
educational practices in schools remain tied
to traditional practical wisdom rather than
newer educational theories that have been
developed and tested in classrooms. This
research-to-practice gap, as it is widely
known, is attributed to beliefs that scholars
in higher education tend to examine problems that teachers in schools find irrelevant.
Classroom teachers contend that because
scholars’ primary purpose is to publish,
they tend to aim toward generalizations
rather than to focus on the improvement
of relevant educational practice. Gore and
Gitlin (2004) argued that existing tensions
between researchers and practitioners may
be related to long-standing traditions of
framing educational research in such a way
that classroom teachers are positioned as
users of knowledge rather than producers.
The Purposes and Aims of Collaborative
Teacher Research

A viable way to address the research-topractice gap and potentially improve
teaching and learning in schools is to
encourage practitioners to become more
involved in research. Engaging in teacher
research has been shown to increase professionalism and improve educational practice
in classrooms. Teachers who engage in
research have expressed ways that research
has helped them evaluate, monitor, and
innovate their own teaching practices. In
addition, teachers who design and carry out
research projects have the opportunity to

publish and give presentations, which serves
to extend the knowledge base in education.
Collaborative research partnerships involve
classroom teachers and teacher education
faculty members in universities or other
stakeholders, such as the Department of
Education. These partnerships can be
of great value for both. The value lies in
shared resources, bridging the existing gap
between theory and practice, and ensuring
that research has practical relevance. From
the teacher education faculty perspective,
these research partnerships provide
opportunities to conduct research in prime
areas of interests (classrooms are data-rich
environments), increase the researchers’
understanding of the teaching workplace
(an insider view of teaching), provide
insights regarding instruction (first-hand),
enhance the groundedness and impact
of the research, and provide funding and
other resources. From the teacher-researcher
perspective, participation in research
provides research training, insights into
varying approaches research design, and a
better understanding of research findings.
This knowledge informs colleges and
universities how to train pre-service teachers more effectively and, in turn, informs
educational policy and the betterment of
educational practice.
Obviously, research involving teachers
solves the problem of research being irrelevant for educational practice. Along these
lines, Vanderlinde and van Braak (2010)
suggest that educational organizations
should provide increased opportunities for
practitioners and researchers to collaborate,
disseminate findings, co-construct ideas of
relevance, and generate common goals for
improving educational practice. MMEA
has begun this process in the commonwealth of Massachusetts.
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Recently, a panel of area music educators
and researchers came together at the request
of Dr. Tawnya Smith, the leader of the
Council for Research and Music Teacher
Education. Smith solicited ideas and
suggestions from a panel of teachers and
researchers to identify possible partnerships
and to identify research areas of relevance
to area teachers. The panel shared ideas,
questions, and curiosities and engaged in
an exciting conversation about the future
of music education in Massachusetts. What
follows is a summary of the session that
took place at the MMEA All-State Conference on March 2, 2018.
Discussion

The session was attended by a group of
approximately 15 participants comprised
of music supervisors, early career teachers,
veteran teachers, pre-service teacher educators, and researchers. The conversation was
moderated by Tawnya Smith and Tavis Linsin, from Boston University, who recorded
information about the conversation in order
to determine common areas of interest
and need. A wide range of topics emerged
in the development of the conversation,
from research aimed at determining best
practices around the new music standards
to research regarding ways to better meet
the social, emotional, and mental health
needs of students in this era of rapid social
change.
Early and mid-career teachers communicated a need for relevant professional
development, which was echoed by the
music supervisors and others who realized
that many teachers are not supervised or
mentored by those with knowledge in the
arts. While this is not a newly identified
issue by any means, it was suggested
that pre-service teacher educators and
researchers work to fill in this gap by
creating various offerings for professional
development that could be accessed by
teachers during the times that are allocated
for professional development in their
schedules. Specifically, it was thought that
pre-service teacher educators and researchers could present both current research and
integrative workshops on many of the topics
raised in this discussion. Music supervisors also reiterated that such experiences
are key to promoting teacher growth.
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Specifically, they mentioned that teachers
need support as they work to (a) adapt
their teaching practices; (b) attempt new
types of curricula; (c) adjust their teaching
towards student-directed and collaborative/
creative approaches; and (d) expand their
musical skills when approaching new
musical genres, improvisation, composition,
songwriting, and other topics previously
not as emphasized in pre-certification
coursework. This discussion naturally led
to the conclusion that pre-certification
coursework needed to more rapidly evolve
to support new teachers so that they are
better prepared for these types of music
education experiences in addition to more
traditional ones typically included.
Many of the session attendees were
concerned about expanding or adapting
music education offerings in order to
engage all learners in their schools. Echoing
the conference theme, “Reaching Every
Learner,” several participants brought
forward concerns related to social justice
and inclusion. Others advocated for
community-based action research projects
that aim to actively involve students,
parents, administrators, and teachers
in partnership in order to assess and
create music programs that better serve
the community expectations and needs.
Many of those present acknowledged
that new approaches and offerings would
be needed in order to reach learners not
already engaged in school music. Some
participants expressed the idea that some
of the new standards that place a greater
emphasis upon creativity, composition, and
individual and group self-expression would
be important to explore in greater depth. It
was also emphasized that teachers engaged
in more traditional large ensembles also
need to reconsider their practices in light of
the new standards. Specifically, participants
recommended that conductor-teachers need
to create, test, and determine best-practices
related to integrating components of
creativity and composition into the band,
orchestra, and choral curricula.
Perhaps the most troubling issue that
surfaced in the conversation was that of
the increasing need for teachers to be

prepared to adapt educational experiences
for students with mental health challenges.
It was noted that instances of anxiety,
depression, and more serious diagnoses
are increasing both among K–12 and
university-level learners.
Moving Forward

The Research and Teacher Education
Council would like to invite additional
educators to take part in collaborative
partnerships on one of the topics listed
below. Once we learn who is interested in
participating, we hope to expand our circle
to include teachers, music supervisors, community stakeholders, and music education
researchers at all levels of experience in
order to benefit from diverse perspectives,
expertise, and knowledge.
After collaborative teacher-research groups
are formed and research projects are
designed or determined, the council hopes
to present future research sessions that
may address: (a) how to create a research/
practice partnership; (b) collaborative
projects that are taking place or may have
been completed; (c) available literature
on a research topic that would create an
informative session; and/or (d) research
findings from a project that is complete or
near completion and its implications for
music classrooms.
Based on the topics generated at the session,
the council has begun to organize around
the following topics. We invite you to join
this effort:
• Pre-Service Teacher Education and
In-Service Professional Development:
Preparing for the Greater SocioEmotional Needs of Our Students
• Music Experiences for All Learners:
Ways to Adapt Current Practices &
Create New Ones in Partnership with
Our Students
• Action Research & Teacher Research:
Empowering Learners, Parents, &
Teachers to Lead Change
• Professional Development & Teacher
Evaluation: Key Areas to Promote
Growth

• The New National Standards: BestPractices for Ensemble Teachers to
Successfully Implement Curricular
Change
Members of the Research and Teacher
Education Council are eager to encourage
the blossoming of a sustainable number of
collaborations that will continue well into
the future. We are committed to helping
facilitate the creation of working groups
and supporting collaborative projects so
that we can enhance a meaningful dialogue
between and amongst educators, researchers, and research-practitioners for the
betterment of professional practice.
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Dr. Ruth Debrot has spent
her career demonstrating
a joyful approach to
teaching music. Ruth is
a music specialist for the
Sharon Public Schools in
Massachusetts and a faculty
member at Boston University, where she
completed her doctorate in music education.
Tawnya Smith is an
assistant professor of
music education at Boston
University and previously
served as a band director
in the public schools as
well as the director of a
community-based music program. Chair of
the MMEA Research and Teacher Education
Council, Smith’s research is aimed at creating
new curricula and educational practices that
better promote emotionally safe, inclusive, and
sustainable learning environments.

The NAfME Music Program
Leaders Symposium
By Heather Cote, Westwood Public Schools

The end of the school year is always a time for reflection for me. As
I sit here writing, I think about all that’s happened over the year. I
am honored to work with and alongside so many wonderful program
leaders both here in Massachusetts and across the country.
One of the highlights of the past year
for me was being a part of the planning
team for the first Music Program Leaders
Symposium as a part of the NAfME
National Conference. The National CMPL
council met with 60 additional music
administrators from all across the country
in Dallas, Texas, this past November. It was
an amazing experience to talk with leaders
from many different states and to really
engage in deep and rich conversations about
many of the issues that we struggle with, as
well as to share successful and innovative
initiatives. I came away from these two
days with a new perspective of what music
education looks like across the country and
new friends and colleagues from a variety of
places. We are now in the planning stages
of the second Music Program Leaders
Symposium, which is slated to happen
on Saturday, November 10, and Sunday,
November 11, and which will lead into the
National Conference. Consider coming
down to Texas and attending! Below is a
schedule of last year’s event to give you an
idea of what to expect. This year is looking
to be very similar in set-up. Registration
will be up on the NAfME website at some
point over the summer.

Day 1

3:30–4:00 pm Meet and greet
4:00–5:30 Opening session: discussions
and ideas for breakout groups
5:30–6:30 Keynote session:
Denese Odegaard, NAfME President,
and Tiffany Kearns, CMA Community
Outreach Manager
6:30–7:30 Networking session
Day 2

8:00–8:45 Perspectives report
8:45–9:30 “Unconference”
session 1: topics generated from
attendees the previous day
9:35–10:20 Presentation sessions
(choose one):
• Evaluating Active Learner Classrooms:
Questioning Techniques that Raise the
Bar for Thinking, Doing, and Creating
in Music, Dr. Dee Hansen

In talking with many of you at the MMEA
All-State Conference in March, I found
that you have real interest in having more
sessions at All-State for music and arts
administrators. A couple of you have
reached out to me about this, and there are
some ideas in the works. Please consider
proposing a session geared toward program
leaders. We all deal with a long list and
wide variety of responsibilities, and in
having time together to share our experiences and present ideas on how to navigate
teacher evaluations, budgets, program,
and curriculum, we can be an invaluable
resource for each other. If you’ve never done
it before and you need help in writing a
proposal, don’t hesitate to reach out to me.
Thank you for all that you do for our
students and teachers. I hope that summer
(and better weather!) finds you with time to
relax and rejuvenate. Best wishes to you all!
Dr. Heather Cote is the
K-12 Director of Performing
Arts for the Westwood
Public Schools in Westwood,
Massachusetts.

• Elevate ARTS: Promising Practices
to Support Teachers in High Poverty
Schools, Lisa Lehmann & Jeanne
Reynolds
• Collaborative Teaching: Lessons
Learned, Dr. Doug Orzolek
10:30–11:30 National conference
begins with keynote address
12:45–2:00 NAfME toolkit
2:05–2:50 Unconference session #2
3:00–3:45 Unconference session #3
3:45–4:30 Closing session
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Embracing the N ew Music Educator

Embracing the New Music Educator is Helpful
for New and Experienced Educators
By Cathy Ward, Chair, General Music Council

Thinking back to the challenges I experienced in my first year of
teaching, I do not think I would have made it without the support
of the Embracing the New Music Educator program. A mentoring
program like this is extremely valuable in helping beginning music
educators develop the skills and confidence they need to be successful.
As a first year teacher, I felt like I was struggling in all areas: classroom management,
lesson planning, long-range planning, and
engaging families. The Embracing the New
Music Educator program matched me with
a mentor teacher, Mary, who met with me
to provide guidance in these areas. She also
came to my school to observe my teaching.
It was extremely helpful to receive constructive feedback that was not part of a formal
evaluation, and the feedback really changed
the way I teach.
Embracing the New Music Educator, or
EtNME, hosts several meetings each year
for new and experienced teachers. These
meetings are a great way to connect with
other music teachers. Having a community
of other teachers made me feel less alone
during the first few years of teaching.
Feelings of isolation can contribute to
teacher burnout, so I am happy that I found
this group. Educators that I met through
EtNME have shared information about
professional development opportunities and
have encouraged me to become involved in
MMEA and district festivals.
The EtNME meetings usually feature a
guest speaker on such music education
topics as recruitment and retention,
accommodating students with special
needs, lesson plan exchanges, and improving singing technique. The opportunity to
learn from experts on these topics in a small
group setting is very helpful.
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After my first year of teaching, I continued
attending EtNME meetings. I was more
confident in my teaching, but the meetings
were still helpful, and it was nice to be
part of a community of music educators. I
felt like I had more to contribute to group
discussions because I had gained experience
and skills teaching music.
In a conversation with Mary, I mentioned a
project I had created for my students where
they learn a song from a family member
and perform the song in class. I was
transcribing many of the songs to use in my
classroom. Mary encouraged me to give a
presentation on the idea at the next EtNME
meeting. After this presentation was
successful, I had the opportunity to present
at Gordon College and at the 2015 MMEA
All-State Conference. The encouragement
I received at EtNME helped me to develop
my presentation skills, and I have been able
to present workshops on a variety of topics
at conferences and for district professional
development.

not expect to be involved in the group for
more than one year, but it has continued
to challenge me and help me develop as a
music educator. I strongly recommend that
any new (or experienced!) music educators
become involved in this organization or
another similar mentoring program.
Cathy Ward teaches
K–5 general music at the
Benjamin Brown School
and Michael Capuano
Early Childhood Center in
Somerville, Massachusetts.
She can be reached at
cward@k12.somerville.ma.us.

Feedback I received from my first presentations encouraged me to submit my idea
for publication as a book, and in 2017 The
Family Folk Song Project was published by
GIA Publications. I still cannot believe that
this dream has been realized, and I believe
that EtNME set this all into motion.
Joining EtNME was the best thing I ever
did for my career as a music educator. I did
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SUMMERS ONLY MASTER
OF MUSIC EDUCATION

MMEA 2018 Conference Reflection
By Dr. Ruth Debrot, MMEA Conference Chair 2018

Despite the Nor’easter that hit the Boston area in
March, the 2018 MMEA All-State Professional
Development Conference went on very much as
planned. Well, almost. On Thursday, the conference began according to schedule, but the weather
on Friday wreaked havoc on the day’s events. A
huge thank you to those of you who braved the
inclement weather and demonstrated patience when
sessions and concerts were cancelled.
Highlights of the Conference

SUMMERS ONLY
Combine learning online with five weeks on
campus for three summers in an inspiring
learning environment.

IMMEDIATELY APPLICABLE
LEARNING
Informed by the most current research,
discover practical strategies to help your music students
learn more effectively.

DEMONSTRATED MUSICIANSHIP
Practice what you teach—make music daily
in choral, instrumental, and general music
lab ensembles with your peers.

PEER MOTIVATION AND
ENCOURAGEMENT
Relationships developed with your summer
cohort will empower you to reach your potential as a
steward of life-long independent music making.

“Gordon’s network
of highly regarded
professionals in the field
of music education have
a passion for helping
teachers succeed.”
Eric Blackman, M.M.Ed. ’17
Middle and High School Concert, Jazz
and Marching Band Director, Instructor
of Guitar, Music Technology and
History of Rock
Georgetown, MA

255 Grapevine Road, Wenham, MA 01984
www.gordon.edu/gradmusic
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Exemplifying the positive spirit that
prevailed during bad weather on Friday,
general music teachers, led by Dr. Rachel
Gibson, facilitated an impromptu sharing
session. Teachers who believed they were
attending an African drumming session
arrived to find out the scheduled clinician
could not get into Boston. Demonstrating
tremendous flexibility and a generous
spirit, elementary general music teachers
volunteered to share favorite lessons.
As a result, many people learned new
activities to use in their classrooms. One
session participant remarked that “it was
great to be able to share what we love
with people that do the thing we love.”
The conference keynote, Dr. Constance
McKoy, received a standing ovation for her
speech, which challenged Massachusetts
educators to implement culturally
responsive pedagogy practices in music
education. McKoy illuminated many
relevant and challenging issues facing
educators working in the field of music
education today. McKoy’s conference
sessions were described by participants
as “inspiring and well-researched.”
Through video excerpts and by sharing
thought-provoking personal narratives,
McKoy justified the need for and ways to
engage in culturally responsive teaching
in the contemporary music classroom.

Kudos go out to the MMEA Innovations
Council, led by Tom Westmoreland.
The council is primarily concerned with
contemporary issues in music education.
This year the council brought in Dr.
Josef Hanson from UMass-Boston, who
inspired contemporary-minded educators
with “What’s the Big Idea? A Workshop
for Innovative Thinkers in Music
Education.” Hanson’s fresh approach to
teaching and thinking in the postmodern
era provoked session participants to
re-evaluate their programs and begin to
think critically about what it means to
lead a fulfilling life as a music educator.
On Saturday, Dr. Hanson returned as
the featured clinician for the Innovations
Festival. Working with high school
students, Hanson co-created an atmosphere
of creativity. Using music and humor, he
broke the ice by using fortune cookies
as scripts for dramatic improvisations.
Afterward, Hanson presented some cuttingedge, 30-second songs to model and inspire
brief musical compositions by the students.
The composition process began, and then
students watched intently as their peers
presented their own original, 30-second
songs and received responsive feedback.
Finally, the student-led ensembles from
each school demonstrated their intense passion for music by sharing pieces that ranged
from classic rock to pop, jazz, and hip hop.
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The inclusion of nontraditional approaches
and ensembles was well-received by our
membership. In particular, the Plymouth
Northern Lights, a high school a cappella
group, gave an inspired and energetic
performance on Friday afternoon. André
de Quadros and members of VOICES
21C presented a thought-provoking session
about contemporary choral pedagogy.
Their concert on Friday evening was
characterized by top-notch musicianship
combined with humanist philosophy and a
global perspective.
As We Look to the Year Ahead...

Plans for the 2019 MMEA All-State Professional Development Conference are under
way. The conference will take place at the
Seaport Hotel and Conference Center next
February 28, March 1 and 2, 2019. Currently the keynote speaker and conference
theme are being discussed. The database for
session applications will have opened by the
time you read this. At that time, MMEA
president Sandra Doneski will have sent an
email to our membership. Consider sharing
your expertise or encourage someone
you know to present on a topic you find
to be informative and/or innovative.
If there is a specific topic you are interested
in or if there is a clinician you would
like to suggest, please let the committee
know. Each year the conference committee responds to both conference
evaluations and member suggestions as
much as is possible. The overall purpose
of MMEA is to advance our profession
and to serve the professional development
needs of our membership. Contact a
council chair or conference committee
member to make your voice heard. As
always, you can reach me at rdebrot@
aol.com. Have a wonderful summer!
Dr. Ruth Debrot has spent
her career demonstrating a
joyful approach to teaching
music. Ruth is a music
specialist for the Sharon
Public Schools in Massachusetts and a faculty
member at Boston University, where she
completed her doctorate in music education.
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Sessions and People
Music educators from across the Commonwealth attended this year’s conference for professional development, musical inspiration, and sharing and connecting with like minds.

Local students gather to explore creativity in the Innovations Festival.

Hard-working and dedicated collegiates (past and present) are the steam that powers the annual conference.

Ken Trapp leads a well-attended ukulele session.
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MMEA President-Elect Dr. Cecil Adderley chats with Frank
Davis of World Cultural Tours at the exhibitor coffee hour.
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MMEA Presidents past, present, and future. From left to right, Cecil Adderley (President-Elect),
Thomas Walters, Michael LaCava, Noreen Diamond-Burdett, Faith Lueth, David Neves, and
Cathy Connor-Moen.
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All-State Rehearsals

Awards

Dr. Cecil Adderley with the 2018 Promising Future Music Educators

Allyn M. Phelps, Donna Nagle Award for Excellence in General Music

The All-State Orchestra, Band, Jazz Band, and Chorus in rehearsal. This year’s conductors were: Dr. Paula Crider,
Band; Dr. Andrew H. Dabczynski, Orchestra; Darcy James Argue, Jazz Band; Dr. Charlene Archibeque, Chorus.
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Dr. David Neves with Johnetta Smith, Future
Symphony Hall Scholars Grant recipient.

Dr. Lurloz Muñoz-Bennett, in recognition of her lifetime
commitment to arts education in Massachusetts.

Dr. David Neves with Theresa Herfindahl (center), one of the
Future Symphony Hall Schools Grant recipients.
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Ensembles

Allison LaCasse and Sean Wright,
MMEA Advocacy Award

Joshua O. Wolloff,
MICCA Paul Smith Hall of Fame Award

Rob Rose, MAJE Lifetime
Achievement Award

Maureen Hamilton,
MMEA Advocacy Award

Jennifer Dennett,
Donna Nagle Award for Excellence in General Music

Michael M. Lava,
Distinguished Service Award

Thomas Hannum,
Lowell Mason Award
This year’s Concert Hours and Casual Concerts included performances by:
• Cellar Dwellers, Milton, Jazz Combo,
Rebecca Damiani, conductor

• Concord-Carlisle High School
Orchestra, David Gresko, Conductor

• The Education Collective, Berklee,
David Kerr and Anthony Abate

• Belchertown High School Wind
Ensemble and Marimba Band,
Dr. Brian Messier, Conductor

• Spofford Rock Band, Boxford,
Mrs. Andrea Monty, director
• Chenery Woodwind Quintet,
Belmont, Sharon Phipps, director

Kayla Werlin, Lowell Mason Award
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• Northern Lights, Plymouth,
Dave Grossman, Conductor
• Voices 21C, Andre De Quadros,
Artistic Director

Sheree Der Kazarian, Lowell Mason Award
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con ference 2018

Treble Chorus

Vendors

This year, Dr. Janet Galván of Ithaca College conducted the Massachusetts
All-State Treble Chorus. More than 200 children, grades 4-6, took part.

More than 80 vendors from all over, including the State of Hawaii and the country of Scotland,
came to support the Massachusetts All-State Conference.  These business professionals ensure
quality music education for all by providing curriculum materials, repertoire, instruments, and
clinics, as well as helping to make it a reality for young musicians to perform at Symphony Hall.
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maje

ja z z

Updates

Jazz Editor,
We Need You!

By Paul Pitts, MAJE President

President’s Message

2018-2019 Festival Schedule

I hope the summer is going well and that
everyone is getting some vacation time.
After a snowy year with our senior festivals,
we had a great show at the state finals. The
addition of professional jazz performances
at our state finals has really increased
the excitement at the awards ceremonies.
There was a great audience this year at the
finals, and everyone really enjoyed the Jeff
Holmes Big Band. We are planning to
continue to provide educational, entertaining, and inspiring performances for our
teachers and student performers. If you
have any ideas or are aware of some great
clinics that you have attended, please send
those ideas along to us. Paul Alberta has
done a great job bringing in new judges
from college jazz programs in the new
England area.

Information about Junior and Senior
District Jazz Festivals, including online
registration forms, registration fees,
program information, MVP Award
information, adjudicator commentary, and
performance guidelines can all be found
online at www.MAJAZZED.org. We are
currently working on finalizing the dates
and sites for next year as I write this letter.
They will be complete on the website by the
time this issue of the journal comes out.

If you have any billing questions, please
send them to our treasurer, Mr David
Kaminski of the Marshfield Public Schools.
His contact information is on our website.
Please let your purchasing agent know
about the change.
As I begin my fourth year as your president,
I look forward to hearing from you about
ways to increase the accessibility and
visibility of jazz education in our state.
Please do not hesitate to contact me via
email at ppitts@bostonpublicschools.org
with questions, ideas, or concerns.
Best wishes to everyone
for a great year,
Paul J Pitts, MAJE
President, 2018-2019

Clinics at MMEA All-State 2019

MAJE will be sponsoring some clinics at
the MMEA All-State Conference next
spring. A few topics to be covered will be
the Jazz Rhythm Section 101, the Jazz
Rhythm Section 201, jazz chart selection
for your ensemble, section clinics, and
improvisation clinics.

Here’s what the jazz/contemporary editor
does:
• Work with MMEJ Editor to identify
articles in member’s specific editorial
area (Each editor may only cover one
column, except by special exceptions
clearly stated by MMEA leadership or
editor.)
• Solicit one article for each issue
• Do one complete read-through edit to
ensure that text is of good quality and
article is of proper length
• Seek images to support articles

Please visit www.MAJAZZED.org for
more information about these topics and
the dates for our festivals for next year.

• Deliver to editor by deadline, which
is posted in every issue of Mass Music
Educators Journal

MAJE Sponsored Clinicians Available

Term:

This program offers funds to MMEA
member schools to offset the cost of
bringing in an expert jazz musician/
educator into your school. MAJE has a long
list of excellent musicians and educators
that can address the specific needs of your
group or program. Improvisation, ensemble
skills, rhythm section skills, and stylistic
performance are examples of clinic topics.
Jazz education techniques for teachers can
be addressed as well. Once an application
is submitted and accepted, the MAJE will
pair you with an appropriate clinician
who will schedule a two-hour clinic with
you and your ensemble. This has been a
valuable asset for our jazz educators.

• The Editorial Board member term
is for two years.

For more information, please visit www.
MAJAZZED.org or contact Doulas Olsen,
Medfield HS, dolsen@medfield.mec.edu.
38 | MASSACHUSET TS MUSIC EDUCATORS JOURNAL

Massachusetts Music Educators Journal is
seeking an editor for our jazz/contemporary music column. Overall, we seek
someone who can solicit four articles a
year on any relevant teaching topic within
the jazz and contemporary music realm.
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LEARN MORE:
WWW.GORDON.EDU/MUSICVIDEO

Skills:

• Strong editorial skills
• Strong writing skills

MUSIC AT GORDON isn’t just about excelling in

DEGREE PROGRAMS

• Broad range of connections
in assigned editorial area

academics. It’s mentoring a child in an after-school music

To Apply:

It’s gaining the skills and training necessary for success.

B.A. in Music
B.M. in Performance
B.M. in Music Education
Master of Music Education
Minor in Music

Submit a short email of intent to
mmeaeditor@comcast.net.

program. It’s being nurtured by faculty in the top of their field.

Now accepting applications and auditions for fall ’18 enrollment.
Significant music scholarships available.
LEARN MORE
www.gordon.edu/music

GORDON COLLEGE DEPARTMENT OF MUSIC
Wenham, Massachusetts
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district updates

District Updates
Northeastern District

Eastern District

Dear Northeastern District nembers,

• Despite the snow, we had successful
Junior and Senior District Festivals.

I hope the school year finished up well for
you all. The year certainly does go by fast.
I want to thank all of the district teachers—especially our board members and
managers—for making our three festivals
this year successful. Without a lot of people
stepping up to volunteer, we simply cannot
create these opportunities for our students.
Looking forward to next year, I have some
updates for you:
• The Senior Festival audition list was
posted on June 1. Junior Festival list
will be posted in early September.
• The Galvin Middle School in Wakefield
will again be our host site for the Senior
and Junior Festivals. We are excited
to continue at Galvin next year, as it
provides an excellent rehearsal and
performance space.
• The festival participation fee will be
increasing from $20 to $25 next year.
Auditions will remain at $15.
• Sixth-grade girls will be able to be
recommended for the Treble Chorus
Festival next year. Watch for information via district email updates.
• We are excited to premier our latest
commissioned work! A new piece by
Brian Balmages for Senior Orchestra
will be premiered in January.
• Dates for 2018–2019 festivals and
general membership meetings are
currently on the district website.
I hope everyone has a great summer, and
we look forward to seeing you in the fall at
our General Membership meeting.
—Chris Nelson
Northeastern District Chair

• New for 2018–2019 will be the Eastern
District Elementary Treble Chorus.
More information will be coming
about this soon! Thanks to everyone
who came to our General Meeting at
All-State and voted!
• The MMEA-ED Advocacy and
Outreach Grant is available to help
schools in need. See the advocacy and
outreach page on our website to fill out
the form.
• Eastern District is now a PDP provider.
Festival managers and assistant
managers will be awarded PDPs at

Central District

the completion of their festivals. In
addition, PDPs will now be available
to any member of Eastern District who
attends 10 or more hours of Eastern
District festivals or mentor meetings.
See the advocacy and outreach page on
our website for more information.
• Our Kickoff BBQ for the 2018–2019
school year will be held on August 24.
Much appreciation goes to our hosts,
Chris and Susan Memoli in Wayland.
See you there!
—Heather Cote
Eastern District Chair

• CD has adopted the following goals for
2018–2019:
• Bringing in fresh faces as managers
and assistant managers
• Running more professional
development clinics during festival
rehearsals
• Evaluating revised audition lists and
forms
• Publicizing additional performance
opportunities for students and
educators
• Encouraging participation in
festivals from all schools in the
district
• Reaching out to, inspiring, and
mentoring new educators

Southeastern District

We’ve successfully completed our annual
Senior and Junior District Festivals with
increased attendance and, of course,
wonderful performances by our students
and guest conductors. Thank you, teachers,
for a wonderful year and fantastic preparation by all!
Dates for next year:
• Tuesday, Oct 2: General Membership
Meeting, Fireside Grill, Middleboro
• Saturday, Nov 17: Senior Auditions at
King Phillip Regional High School,
Wrentham
• Saturday, Dec 8: Junior Auditions
at Furnace Brook Middle School,
Marshfield
• Jan 11, 12: Senior Festival (Snow date:
Jan 13)

• March 8, 9: Junior Festival (Snow date:
Jan 10)
• Our newly elected executive board will
be in place this fall.
Managing positions are set for the
upcoming year! However, now is the time
to approach the assistant manager for
the upcoming year to see if they need an
assistant the following year. This is a great
way to get involved!
Be on the lookout for updates to our
handbook this fall.
—Stephanie Riley
Southeast District Chair

• Audition and festival registration forms
for Senior High and Junior High
festivals will be available online this
year.

an account to use for practice. Contact
CD auditions coordinator Steve
Archambault for more information.
• Want to save money on music? Check
out the library link on our website
(cdmmea.org). Jason Bielik at Middlesex Regional High School is hosting
both the CD & All-State music library.
Check out the list of music available
on the website, then contact Jason for
information. This library is open to all
MMEA educators statewide.
• Looking to make music this summer?
Check out our web page at www.
cdmmea.org and take a moment to
check out the “Camps & Community
Ensembles” page. It is a great list of
musical opportunities for students and
adults. Please contact us if you have
suggestions for programs that should be
included.

• Please mark your calendars to join us at
our Fall Dinner Meeting on Wednesday,
October 17, 2018, at 5:30 pm at
O’Connor’s Restaurant in Worcester.
• Finally, always check our website
(cdmmea.org), for continued updates
and information. If you have questions,
concerns, comments, or feedback,
please contact one of the CD-MMEA
Executive Board members. We are
always happy to help.
I hope you have a relaxing and productive
summer and are ready to come back for
an enjoyable year of teaching and making
music.
—Arthur Pierce
Central District Chair-Elect

• We will be using sight-reading from
SightReadingFactory.com for festival
auditions. There is a discount code for
CD teachers who would like to create

western District

• We held a very successful Berkshires
meeting at Lenox High School on
Tuesday, April 10. Thank you to all of
the educators attended!
• Sue Dunbar will be stepping down
as district librarian. I hope everyone
will join me in heartfelt thanks for her
decades of service to our district.
• We had a wonderful time at our Spring
Dinner meeting in May. Thanks to all
of you who came.
Have a great summer,
everyone!
—Will Choe
Western District Chair
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SYM PH O NY HALL schol Ars

Symphony Hall Scholars Sponsors
& Future Symphony Hall Scholars
Grant Recipients
Congratulations to our
2017–18 Recipients of
FSHS Grants

2016-17 Sponsors – Final List as of June 30, 2017
(Folks who have donated after June 30, 2017 will be listed in the 2017-18 list published next year.)

Associations,
Foundations,
Individuals,
Business Sponsors

Josiah Quincy
Elementary School,

South High School,
Worcester

Boston 		

MMEA member
Johnetta Smith

MMEA member
Teresa Herfindahl

An enthusiastic and heartfelt thanks to all listed below
for donating thus far to Symphony Hall Scholars this
school year. Thanks to our sponsors, MMEA is able to
reduce the cost of All-State participation for all students
involved and provides grants to music programs in communities to support the development of future All-State
students. By being Symphony Hall Scholar sponsors, the
businesses and individuals below clearly demonstrate
their desire to go the extra mile to ensure that quality
music experiences, such as MMEA All-State, continue to
be available for Massachusetts students.

SYMPHONY CLUB
$5,000 and above
CONCERT BENEFACTORS
$2,500–$4,999
CONDUCTORS CIRCLE
$1,000–$2,499
MUSICIANS GUILD
$500–$999

We ask all of our sponsors to please
consider donating again as Symphony Hall
Scholars continues providing financial
support and further expands the Future
Symphony Hall Scholars Grants program.
Remember that in order for MMEA,
through Symphony Hall Scholars, to ensure
more music educational opportunities for
more students, we need your help. Go to
the MMEA webpage and donate now or
use the form in this program. Join us as we
promote music education for all through
Symphony Hall Scholars!
—David Neves, Ed.D.,
Symphony Hall Scholars Chair

FRIENDS
$100–$199
Dennis-Yarmoth
Regional HS Tri-M
Gerry’s Music Shop, Inc
DONORS up to $99
Newton North Music
Department
SevenSeaJourneys

MMEA Member
Sponsors

Paul and Gail Livingston

Tom Grandprey

Mark & Cyndi
Napierkowski

Lisa Leach

MUSICIANS GUILD
$500–$999

Joyce Neves

Robert & Margaret
Rodgers

Barbara Green-Glaz
& Ron Glaz

PATRONS
$200–$499

Committee
Members

John McLellan
Ralph Metcalf

Patricia & Mark Ostrem

Karin Morin

Brian & Leigh Spignese
Dawn M. Sykes

Dr. David Neves,
Coordinator

Robin Quist

Thomas Walters,
MMEA Past-President

Jonathan & Rana
Rappaport

Dr. Michele Holt,
MMEA Executive Director

Johnetta Smith

Ruth Debrot

Robert & Nancy Stoll

Cynthia Grammer

SERVICE and IN-KIND
PROVIDERS

Faith Lueth

Nathan Tiller

David Neves

Curry Printing,
Westborough, MA

Richard & Kristin Voccio

Walter Pavasaris

DONORS
up to $99

Lisa Leach

Thomas Walters

Sara Allen

Faith Lueth

Christina Whittlesey

Steven Archambault

Dr. Walter Pavasaris

Todd & Laura Young

Christina Whittlesey

David French
Music Company

FRIENDS
$100–$199

PATRONS
$200–$499

Kayla Werlin & Wayne
Abercrombie

Judith Pinsker &
Benjamin Smith

Paul & Doree Alberta

Jonna M. Burns

Emilee J. Blanchet

Kristin & James Chartier

Andrew Garcia

Ruth Ann Debrot

Central District MMEA
Howard Rockway
Photography

This list is as of our publication deadline. Donations still
being accepted for this year and will be acknowledged in the
final list published in September.

MICCA

Fold and tear on dotted line to separate form.

Symphony Hall Scholars 2017-2018 Donation Form
I’d like to support Symphony Hall
Scholars and new Future Symphony
Hall Scholars initiative by
contributing to the:

o Symphony Club - $5,000 and up
o Concert Benefactors - $2,500–$4,999

Name as it is to appear in the official
Sponsor lists (Please print clearly):

o Conductors Circle - $1,000–$2,499
o Musicians Guild - $500–$999
o Patrons - $200–$499

Handel & Haydn
Gordon College Workshops
University Of New Hampshire
Yamaha
Rhode Island College
Bridgewater State University
Westfield State
Salem State University

Please make check payable to: MMEA
(“Symphony Hall Scholars” on memo line)

o Friends - $100–$199

ADVERTISERS
IFC
1
2
4
7
13
16
19

Berklee
27
Gordon College Graduate
28
Gordon College Undergraduate Program 39
Spectrum Music
41
ACDA
45
UMass Lowell Youth Ensembles
IBC
David French Music Co.
BC

o Donors - up to $99

MAIL TO:

Total Enclosed: $
o My company will match my gift.
The gift form is enclosed.

MMEA/Symphony Hall Scholars
Dr. David Neves, SHS Coordinator
260 Phenix Avenue
Cranston, RI 02920

Your donation is tax-deductible.
Thank you for your support!
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M M E A e xecutive board & staff

MMEA Executive Board & Staff 2017–2018
Board of
Directors

Administrative
Liaisons

Committee
Chairs

Executive Officers

NAfME E. Div. President

All-State Auditions

President

Dr. Sandra Doneski
President- Elect

Dr. Cecil Adderley
Immediate Past President

Thomas Walters
Clerk

Dr. Ruth Debrot
Treasurer

Thomas O’Toole

District Chairs
CENTR AL DISTRIC T

Steven Archambault
Eastern District

Dr. Heather Cote
Northeast District

Christopher Nelson (2017-2019)
Southeast District

Stephanie Riley
Western District

William Choe

Representatives
Elementary

Sara Allen
Middle School

Meredith Lord
High School

Margaret Reidy
Higher Education

Marc Greene
NAfME E. Div. President- Elect

Keith Hodgson
NAfME E. Div Immediate
Past President

Scott Sheehan
Superintendents Association

Dr. Kim Smith
CMMEA Chapter

Sarah Harney
Principals Association

Michael LaCava
Tri -M Liaison

Dr. Noreen Diamond Burdett

Subcommittee
Chairs
Constitution/By- L aws

Dr. Cecil Adderley
Nominating

Thomas Walters
Symphony Hall Scholars

Dr. David Neves
Distinguished Service Award

Dr. Noreen Diamond Burdett
Advocacy Chair

John Mlynczak
Lowell Mason Award

Dr. Noreen Diamond Burdett
Advocacy Award

Dr. Noreen Diamond Burdett

Dr. Felicia Barber

Michael Lapomardo
All-State Concert

Paul Halpainy
All-State Conference

Dr. Ruth Debrot
Awards

Dr. Noreen Diamond Burdett
Membership

Cynthia Grammer
Symphony Hall Scholars

Dr. David Neves

Staff Members
& Support
Personnel
Staff Members
Executive Director

Council Chairs
Band Council

Dr. Timothy Anderson
Choral Council

Catherine Connor-Moen
Jazz Council

Jeffrey Holmes
Orchestra Council

Jing-Huey Wei
Guitar Council

TBA
Music Composition Council

Joseph Pandaco
General Music Council

Cathy Ward
IN - Ovations Council

Tom Westmoreland
Program Leaders Council

Join us for an incredible
four days of choral musicmaking with conductors and
singers from around the

Dr. Heather Cote

Northeast!

Research & Music
Teacher Education

Dr. Tawnya Smith

Dr. Michele Holt

Headliner clinicians:

P.O. Box 3886
South Attleboro, MA
02703-3886
Fax: 401-822-5151

Lynnel Joy Jenkins and

MME J Managing Editor

Susan G. Lindsay
MME J Business Mgr.

Kristen Harrington
Design Production

Megan Verdugo

Support Personnel

Peggy Dettwiler
Mozart "Requiem" sing with
Joseph Flummerfelt
Much, much more!

Auditions Coordinator

Michael Lapomardo

K–12 Administrative Rep

Database Manager

Christopher Martin

Rick Lueth

Past District Chair
Michael Lapomardo
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UMASS LOWELL
DEPARTMENT OF MUSIC

MARY JO LEAHEY
SYMPHONIC BAND CAMP

ENROLLMENT OPEN NOW!
WWW.SYMPHONICBANDCAMP.ORG

C O N TA C T A RT I S T I C D I R E C T O R & C O N D U C T O R D E B _ H U B E R @ U M L . E D U O R C A L L 9 7 8 - 9 3 4 - 4 1 3 3

HONORS RESIDENTIAL SUMMER BAND CAMP
JULY 15-21, 2018 ~ GRADES 8-12

Honor Band Ensembles, January 2019, Musicians Grades 5-12
UMASS LOWELL - NEW ENGLAND YOUTH WIND ENSEMBLES
www.neywe.org enrollment opens August 2018
January 2019
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