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From the Editor
Welcome to the Summer Issue
By Susan Gedutis Lindsay

R

oll on, summer. I
know... maybe it
sounds a little trite,
but honestly: Who’s
not looking forward to having
some time to think? Or (imagine!) perhaps even make a bit
of music ourselves?
We get so busy in the process of teaching
others how to make music or, as in the case
of those of us in higher ed, helping others
teach others to make music, that it can be
very easy to neglect that very basic passion
that brought us where we are in the first
place: the joy of music making.
Do enjoy that summer, but before you

check out completely, please do take some
time to check out this issue. There is a
truly impressive array of submissions in
this issue. Reading all of these articles has
reminded me of just how serious we music makers are about this thing that we do.
Why so serious? Well... because at its heart,
it’s fun. How lucky we all are to be in the
business of helping others have more fun in
life. Let’s let summer remind us that when
all the paperwork is done, we’re really all
about one thing: music.
In this issue, we’ve got a little of both: fun
and seriousness. You’ll find thoughts on the
fun in music, ideas for reaching a broader
range of students by meeting them where
they are, and some serious looks at less
“fun” things that are just a part of our jobs:
curriculum reviews, district-determined
assessment measures, and other adminis-

trative concerns that we may as well enjoy,
because—heck—they’re here to stay.
Please enjoy this summer issue, our very
first “digital” magazine issue. Do feel free
to write to me at mmeaeditor@comcast.net
with your feedback.
—Susan Lindsay, Editor

TEACH MUSIC IN A
CONNECTED WORLD.
Want to teach music to every student in your school or district
using state-of-the-art tools and a platform custom-built
for music education? Now you can. MusicFirst’s innovative
new management system gives you complete control for just a
few dollars per student per year.
Use lessons & content from our vast online library
Build student portfolios that grow over years of study
Enable student and teacher access any time, anywhere
Create and grade tests and projects with ease
With MusicFirst it’s simple to teach, assess and inspire your
students in a connected world. More at www.musicfirst.com

teach music in a connected world
info@musicfirst.com
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President’s Message
Welcome Summer!

By Catherine Connor-Moen, President

I

never cease to be amazed
by how fast the school
year passes! As I sit and
reflect over this past year,
there are many things that I
am pleased to say that we, as
an organization, have accomplished.
After many years of discussion, I am proud
that we were able to sponsor our first Treble
Honor Chorus at the 2014 All-State Conference. This presented an opportunity to
involve elementary students and teachers
in a way that we have never been able to before. And how fortunate to have Dr. Henry
Leck as our inaugural conductor! We will
be looking at ways to improve this experience as we go forward, but from the feedback that we have received thus far, this was
an excellent first start.
And speaking of the 2014 conference, Making Music, Changing Lives, kudos to conference chair Christy Whittlesey and her
conference committee for an outstanding
conference! Dr. Henry Leck, John and Lillie Feierabend, Dr. Scott Schuler, the Dallas
Brass; one headliner after another, plus an
excellent variety of sessions, concert hours,
and casual concerts. Truly a memorable
convention!

of our district chairs and the membership
committee led by Lyndsay Boysen and
Cyndi Grammer. As we say in our vision
statement, MMEA seeks to be the definitive, influential voice for music education
in the Commonwealth of Massachusetts.
To be effective, we need to be able to speak
on behalf of all of our music educators.
We have made great strides as an organization in the areas of common music assessments, partnering with the state of
Connecticut in developing and piloting
elementary general assessment tools and
beginning the discussion of secondary ensemble assessments. Thank you to Dr. Sandra Doneski and Faith Lueth in spearheading this initiative.
Our Future Symphony Hall Scholars program is continuing to grow, with three
grants given out this past year. I will echo
committee chair David Neves in encouraging you to donate to this worthwhile program. Please visit our website massmea.org
for further information.

I would be remiss in mentioning the conference without acknowledging a fabulous
All-State Concert, with inspiring performances given by the All-State Chorus, Jazz
Ensemble, Orchestra, and Band. Thank
you to concert coordinator Ana Morel and
her team for seamlessly handling the many
challenging logistics behind the scenes.

Yes, we have made great strides towards
achieving our goals, but there is still one
very important initiative that we need to
focus on, and that would be advocacy. We
have not yet been able to gain traction in
establishing a statewide advocacy team,
and I would like to again set that as a goal
for 2015. In spite of signs that the recession is ending and the economy stabilizing,
too many communities continue to slash
funding and marginalize music programs
throughout the state. As busy as we all are,
we need to look outside our own communities and speak up for music education
for all students throughout the commonwealth. Let us renew our pledge to making
that a primary goal for the coming year.

We are pleased to announce that our membership is increasing, thanks to the efforts

On behalf of your students, their parents,
and your schools, I would like to thank you
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for all that you do, each and every day. You
make your students’ education and thus the
quality of their lives and that of their communities that much richer because of your
daily efforts.
Best wishes for a restful and relaxing summer—catch up on your reading, spend
some time in the sun. September will be
here before you know it, and next year will
be as busy as ever! •
—Catherine Connor-Moen

As busy as we all are,
we need to look outside our own communities and speak
up for music education for all students
throughout the commonwealth. Let us
renew our pledge to
making that a primary goal for the coming
year.
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The Value of Fun

By Steve Peisch, The Bromfield School, Harvard, Mass.

T

he word fun is bandied about every day
by teachers, parents,
and students. I read
it recently on the website of
one of the best music programs in the state, identifying
it as an essential component
to beginning music studies.
For fourth- and fifth-graders
still intrigued by the world,
making a sound on an instrument for the first time is “fun.”
Indeed, fun may be the most
important component to all
music studies, provided we
expand this word’s definition
to include the experiences of
more advanced music students mastering repertoire
that is very difficult for them:
there are no smiles or giggles
in evidence here because the
enjoyment—the “fun”—is
happening on a deeper, more
sophisticated level. The work
is enjoyable because the activity is interesting and challenging to that particular individual. The same can be said
for young people engaged in a
science experiment, a debate
topic, or basketball practice.

summer

2014 | vol . 62, no. 4

It should be enough for all of us to say that
because music is fun on these different
levels, it should remain an integral part of
our schools, along with the other parts of
the curriculum, along with athletics, and
along with clubs, because these increase the
likelihood that young people will engage in
activities that interest them—activities that
are fun—and because these activities help
develop each individual’s unique mixtures
of ability and skill.
However, we music teachers still seem to
be searching for other reasons to promote
and protect music studies and ensemble
experiences. We fear that they appear inessential when budgets are discussed by
administrators, so we try to create arguments about how music helps students in
a more general way by somehow developing intellectual skills that are important
in more traditional academic subjects.
Apparently, it is not enough for the administrators who control the budget process to
witness the positive impact of these activities firsthand or to gather the opinions of
the students who enjoy these experiences
or the opinions of their proud parents. They
seem to need proof that these experiences
are helpful to students in ways other than
providing them with deep, meaningful fun.
And, in trying to prove that music studies
can help in other ways, we actually lend
credibility to the argument that they are not
essential by themselves.
Music advocacy groups constantly try to
establish a link between music studies and
higher academic achievement across the
curriculum. According to these studies,
music students showed superior scores in
other academic domains compared to students who did not study music. While the
research in the area is getting better and
more substantial information has been discovered to back up some of these claims,

there is also a substantial amount of published advocacy material in this area that is
not academically defensible. In such material, the extramusical benefits of studying
music appear to be coincidental and not
causal, undermining this particular defense
of music programs.
Recent brain research suggests that violin
students develop real and useful skills in
the domain of music but do not necessarily develop skills in other areas. These violin
students could more quickly pick up other
instruments because of the musical skills
acquired while studying the violin, but
their violin studies do not necessarily prepare them to do better on the mathematics
or verbal reasoning components of the SAT.
Common sense and experience tell us that
the same students who study music tend to
be more curious and motivated about other
things, too; we see them signing up for all
sorts of “extra” activities. Data to support
this hypothesis could be collected in any
school. Music students are often capable in
other intellectual domains, too, and intellectual ability in mathematics and language
arts often seems to coincide with skill in
other potentially complex domains like
music, but neither of those anecdotal truths
prove that music studies actually help these
particular kids develop skills in these other
areas.
To prove that musical studies could actually help across the curriculum, we would
have to identify two large groups of de-
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MUSIC EDUCATION AT

THE BOSTON
CONSERVATORY
WHERE MUSIC MATTERS

monstrably coequal students, test them in
a variety of skill areas to provide a baseline,
give them both exactly the same experience
in school for a long enough period of time,
but only provide one group with music instruction. We would then test all of the students again to determine whether the music students enjoyed some advantage over
the non-music students.
Protecting the scientific integrity of this
study might be difficult, but it would be the
only way to establish a causal link between
the intellectual work of music and the intellectual work in other subjects. But again,
even if we could safely predict the outcome of this experiment, why do we need
to prove the usefulness of music studies
to other skill domains? Doesn’t this actually undermine the belief that music studies
have their own unique merit?
Our society has determined that reading,
writing, and mathematics skills are essential to our children’s future success in the
working world, which I suppose is reasonable enough, but is that all we hope our
schools will do for our children? Shouldn’t
we make certain that students feel engaged
in what they do at school? That they feel
good about their schools and about their
lives as students? And won’t this level of engagement and enthusiasm help them when
they need the motivation to succeed in areas that don’t come easily for them or in areas that don’t interest them as much?
I recently read a book by William J. Broad
called The Science of Yoga. This book reviews
and discusses virtually all of the known scientific research about yoga’s health benefits.
From what I understand, practitioners of
yoga have attempted for years to prove the
health benefits of yoga. While researchers
still have discovered no causal link between
yoga practice and aerobic fitness, they have
6 |
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learned that yoga practitioners generally
feel better about themselves and also attribute this positive emotional state to their
yoga practice. In addition, researchers have
discovered that the positive emotional state
that yoga practitioners enjoy has had a significantly positive effect on their physical
health, their job performance, and their
interpersonal relationships. Virtually everyone who has practiced yoga regularly
would attest to some form of this statement.
Evidence of yoga’s health benefits is anecdotal but profound enough to account for
yoga’s explosion in popularity.
Music students who have become accomplished enough to participate in effective
music ensembles would also attest to music’s positive impact on their lives—on their
“selves.” There is something about music
that really “floats their boat,” even when
they are still aspiring to modest skill levels.
Let’s be satisfied with this point of view. Instead of trying to prove what music studies can do for performance in the academic
areas, let’s appreciate more fully what they
can do for young people as they follow their
interests, develop a broad array of skills,
and have fun doing so. •
Steve Peisch was the arts department chair
and music director at Lawrence Academy in
Groton, and he was the chair of the Preparatory Theory Program at the New England
Conservatory of Music. He is the assistant
director of the jazz band at The Bromfield
School in Harvard, teaches privately, and is
developing a consulting company that provides assistance to school arts departments. •

Master of Music in Music Education
with Initial Licensure
Master of Music in Music Education
non-Licensure program
Graduate Diploma in Music Education
with Initial Licensure
NEW! Master of Music in
Music Education—Autism Concentration
NEW! Graduate Certificate in
Music Education—Music and Autism

100% JOB PLACEMENT IN
THE MUSIC EDUCATION FIELD
IN THE LAST DECADE

HANDS-ON CLASSROOM TRAINING
UNIQUE AUTISM PROGRAM OPPORTUNITIES
18-MONTH DEGREE TRACK
SUMMER AND EVENING CLASSES

For more information:
Rhoda Bernard, Ed.D.
(617) 912–9104
rbernard@bostonconservatory.edu

APPLY BY APRIL 1

WWW.BOSTONCONSERVATORY.EDU
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Voices from the New Music Educator
By Mary Correia and Eric Blackman

to be some balance in terms of being able
to prepare a full concert program, but make
sure you’re choosing at least one piece of
music that is a bit over their heads. You’d be
surprised at how they rise to the occasion.
Playing difficult music over the years will
build their confidence and raise the level of
your groups every single year.

Teaching Music in a
Private School: Building
Your Music Program

I

By Eric Blackman
t was a Monday morning
in mid-September, and
I found myself sitting in
front of a room full of
new faces, explaining to them
that I would be their new band
director. Just about five days
earlier I had taken my second
interview and was hoping for
the best. I found myself starting a job two weeks into the
school year at a Catholic high
school with hardly any semblance of a music program. It
was my job to build one.
My name is Eric Blackman, and I’m just
completing my fifth year as the band director and music teacher at Central Catholic
High School in Lawrence, MA. I was a classical trumpet performance major at the
New England Conservatory of Music and
decided to try my hand at teaching after
graduating. Many applications and interviews later, I landed my gig. My experience
as a new music teacher with a blank canvas in a private school has lead me to write
this article so that I may help other young
teachers who find themselves in a similar
situation. I’m hopeful that these tips will
help you succeed in creating your music
program.
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Important People/Communication
The first thing I’ve realized is that you need
to be in constant communication with your
peers and administration. Many may not
know what goes into building and maintaining a music program, so it’s your job
to promote yourself and get on their radar.
Invite administration to rehearsals to see
how you work with the kids, and especially
invite all faculty and staff to your concerts.
The best way to get noticed is by showing
them the great performances you can put
on. Also make sure to make contact with
other band directors. They can be great resources for a young music educator.
Performing Ensembles
When you’re responsible for building your
school’s music program, it’s important to
have a vision for your ensembles, but also
to know your limits. Do you love marching
band? Are you more inclined to jazz music?
What about a concert band or wind ensemble? Rehearsal time and budget will dictate
what you can handle. I, for example, have a
concert, jazz, and pep band at my school. I
have limited rehearsal time with my kids,
so instead of starting up a marching band,
which requires a lot of time and budget
money, I compromised with a pep band.

The final aspect of running your ensembles
is organization and communication. Make
sure you have every rule and guideline
written out in a handbook. A handbook
ensures that the kids and parents know
everything they’re responsible for as members of your group. If you grade your ensemble members, have a detailed grading
system laid out with rubrics. Included in
your handbook should be how you communicate with the students. I suggest using
email and posting to your school website,
especially when there are changes in the rehearsal schedule.
Music Electives
When I started my job, it was a part-time
band director position. I became full-time
because I was able to propose and create the
curriculum for music elective courses. It’s a
good idea to not only have multiple course
ideas to present to administration but to
know the equipment and expenses associated with each elective. The administration
will appreciate that you’ve given them multiple options, and they’ll always be grateful
that you’ve provided them with the bottom
line in terms of cost to run the course. You
also need to consider your ensembles. You
have to ask yourself, “Does this course help
my ensemble?” If your school doesn’t have
a feeder system, a great music theory course
can really help increase the knowledge of
your ensemble members who take it.

In terms of selecting music, my biggest piece
of advice is to challenge the kids. There has
massachusetts music news
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Budgeting
Budgeting can be a tricky area for a young
teacher, especially when the program is
starting from scratch. Everything you purchase is going to depend on how much
money you’ve been given by the school.
The less money you have to work with, the
smarter you have to be when purchasing
items. Here are some general tips:
•

Build Your Library. You can’t start
your program without music. Purchase quality music not only for the
current year but also for the coming
years. Other band directors can be an
excellent resource if you need to borrow music in the mean time.

•

Choose Quality over Value. When
purchasing equipment, I always recommend paying a little extra for a
more quality product. It may seem enticing to buy cheap percussion equipment, but you’ll be sorry when you’re
replacing it a couple years later after it’s
broken down.

•

Expect the Unexpected. There will be
moments when you have to prioritize
your purchases. For example, you may
have money set aside for a new drum
set, but suddenly your electric piano
gets busted. You have to be prepared
to shift some of your money around to
cater to what’s needed right now.

Band Parents/Student Leaders
When you first start building your program, there will be times where you feel
like you’re doing it all on your own. This
is mostly true, but you can receive a great
deal of help from your band parents and
student leaders. Band parents can help with
chaperoning, concert refreshments, and
fundraisers (if your private school permits
fundraising).
Your student leaders are going to be your
daily helpers. These are the kids who will
not only help you set up and break down
for rehearsals but also help out with the less
8 |
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experienced players in their section and
keep those around them quiet during rehearsal. It won’t take you long to discover
who your student leaders are because they
always seem to rise to the top.
Remember the Goal.
During the process of building up your
program, you can tend to lose track of why
you became a teacher in the first place. Re-

member that you’re there to not only give
the students a proper music education but
because you love music yourself. Share your
passion for music. When the students see
your enthusiasm and love for performing
and teaching music, it becomes contagious.
Remember that you’re not only educating
them; you’re giving them positive memories that will stick with them long after
they’ve stopped playing their instruments. •

Your Job Hunt: “Oh the Places You’ll Go!”
By Mary Correia and Eric Blackman

C

ommencement is an emotional benchmark in
the life of a graduate. Packing the suitcase with
knowledge, experience, memories, and all that
college life has to offer heading down life’s road of
uncertainty! Although the interview apparel is pressed and
the mock interviews are over, the pursuit of professional
employment can be an anxious yet at the same time a positive experience!

Look at each interview as a self-assessing
process. If you are not the candidate of
choice for the position, seek feedback
from those who interviewed you so that
you will be better prepared for the next.
Knowledge is power, so do your homework. Research the community and the
program for which you are applying.
As administrators are assessing your fit
to their existing program and staff, offer how your experiences and expertise
will enhance their program. Perhaps you
have a passion for developing a specific
music experience that is not part of the
curriculum offerings and are willing to
initiate it!
Above all, conscientiously prepare for
any and all opportunities, and remain
positive. As educators, we are committed
to being lifelong learners, and every new

experience is an exciting opportunity for
growth. Many positions are not advertised until late August and sometimes
even as late as early September.
Whether you are filling the shoes of a
predecessor or trailblazing a new curriculum in a private school, remain optimistic. Embracing the New Music Educator
exists to actively listen to your concerns,
help answer your questions, and mentor
you as you navigate these new waters. If
you are interested in finding out more
about this Professional Learning Community, please contact Mary Correia
(Mary.Correia@gordon.edu) or Dr. Sandra Doneski (Sandra.Doneski@gordon.
edu). •
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Massachusetts American Choral Directors Association
Choral Festivals, Clinics, & Workshops designed for
Choral Musicians by Choral Musicians

Visit our web site for up-to-date workshop information,
job listings, Board Contacts, online newsletter, & much more!
www.massacda.org

Upcoming Events
MassACDA Summer Conference
July 20–23, 2014
Smith College, Northampton, MA
The fruitful and member-driven summer conference is back again! Set against Smith College’s beautiful
campus, and featuring headlining clinicians Mary Goetze & Betsy Cook Weber, this conference is sure to
rejuvenate and inspire you!
This 3-day conference is packed
with reading sessions and
presentations by our headliner
clinicians as well as interest
sessions led by distinguished
choral experts on provocative,
practical, & wide-ranging
topics, all in a fun-filled
learning experience for choral
directors at every career stage.
Attendees will also be invited
to sing a pivotal chorale
movement from Annelies,
James Whitbourn’s stunning
new (2005/2009) oratorio based

2014 MassACDA Summer Conference
When: July 20-23, 2014 • Where: Smith College, Northampton, Massachusetts

Betsy Cook Weber

Lynn Eustis

Mary Goetze

on the Diary of Anne Frank, under the direction of David Hodgkins & Jamie Kirsch, and joined by soprano
Lynn Eustis. Graduate credit is available from UMASS Amherst. Register by June 1 to receive the Early Bird
Rates: $290 ACDA Members or $100 Undergraduate Student. Visit massacda.org for more info or to register!

Mass ACDA High School & UMASS Choir Festival
University of Massachusetts, Amherst, MA
Saturday, November 1, 2014
An exciting event for all high school choral singers and their directors! No auditions required, rather an
opportunity for directors to honor their finest singers and network with colleagues.
Your select high school musicians will rehearse and perform alongside the singers of UMASS Amherst. Stay
tuned for more information, but make sure to save-the-date!
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INNOVATIONS

How Do YOU Spell InOvation
Innovation?
By Libby Allison, Berklee College of Music

F

or the last few months
I’ve tried and tried to
get my computer to
accept the InOvations
spelling introduced by NafME,
but I still get red underlines
every time I type “InOvations.” *
I was excited to see the focus on new ideas,
devices, and methods in music education
when, during Scott Schuler’s presidency,
NAfME introduced the interest group and
leadership council for InOvations. Since
then, I’ve written several articles on this
topic and presented workshops in this
strand at conferences. However, my computer is still doing its traditional spell check
thing, and, honestly, I am tired of trying to
teach a laptop about InOvations. My small
rebellion is that from now on, I’m going to
spell innovations with two ns and capitalize
when and where it’s appropriate according
to traditional grammar guidelines. This is
not just because I’m experiencing technology frustration, and it does not mean that
I’m rejecting InOvation innovation. It just
means that I can accept tradition (or in
this case traditional spelling) as the basis
for innovation. This is because innovation is characterized not simply by novelty,
but also by the introduction of traditional
ideas, devices, materials, and skills in new
ways and, conversely, new ideas, devices,
materials, and skills in traditional ways.
To support that, I am seeking the innovators in MMEA to help spread the word that
music education is relevant, growing, and
rigorously embracing the future. We will do
this through articles in Innovation’s editorial area of MMN and sessions in the In-
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novations strand for next year’s conference.
From conversations and attending sessions
at the MMEA conference in March, I know
that there is a great deal of interesting and
innovative work happening in Massachusetts music classrooms. We need to share
ideas, and Innovations is our forum for
that. Please consider writing a short article
or proposing a session to help us all learn
what you know about:
A Few Notes on Composition, Creativity, and the New National Standards

•

percussion or guitar ensembles

•

modern band instruments and ensembles

•

rock, pop, hip-hop, and contemporary
world fusion music

•

playing electronic instruments

•

iPad and tablet musicianship and ensembles

•

playing dulcimer, ukulele, didgeridoo,
steel pans, or mariachi instruments

•

teaching composition

•

music and well-being (yoga, stress reduction, healthy playing and singing)

•

How do we teach composition in the
elementary grades?

•

long distance music teaching and
learning from a pedagogical standpoint

•

How can we teach composition before
teaching notation?

•

designing and implementing online
instruction and learning in music

•

How do we teach traditional notation
as a tool for composition?

•

Where do we teach improvisation in
K-12 music classes? (Someone, please
submit a session entitled Improvisation: Not just for Jazz Anymore)

•

How can I teach composition if I’m not
a composer?

It’s time for all of us to share our experiences with innovative ideas, devices, materials,
and skills.
You can submit articles to me at eallison@
berklee.edu and submit session proposals
on the MMEA website.

As I write this, the new standards have not
yet been introduced but from all the draft
copies that we have seen, there will be a
new focus on creative thinking, skills, and
materials. Creativity is often mentioned
as a reason for providing arts instruction
in schools, but the most obvious of creative musical endeavors, composition, is a
skill with which many music teachers are
uncomfortable. To that end, at next year’s
conference the Innovations strand will
be soliciting sessions that focus on teaching creative thinking and specifically music composition in grades K-12. Sessions
should answer questions such as:

vol .
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•

How can we teach creativity in music?

•

How do our brains work when processing music?

If the thought of attempting a composition project in your classroom gives you
nervous twitches, you might want to think
about some small steps to get started:
•

Try some short composition projects yourself: a short blues progression, a greeting song for your
students, an arrangement of a favorite childhood song or a pop
tune as a warm up for an ensemble.
Assign a similar project to some of
your more interested students or as a
class project.

•

Give yourself and your students objective criticism about form, notation,
traditional theory, etc., before examining more subjective ideas.

•

Make the project short with clear objectives. Explain the vocabulary that
you will use for critiquing, and enforce
the length and parameters of the project.

•

Model the self-critique process for the
students and try to focus on the pedagogical aspects of the composition and
the creative process rather than personal taste.

•

•

Composing Our Future: Preparing Music Educators to Teach Composition, ed.
by Michele Kaschub and Janice Smith

•

The Mind’s Ear: Exercises for Improving
the Musical Imagination for Performers, Composers, and Listeners, by Bruce
Adolphe

•

Minds on Music: Composition for Creative and Critical Thinking, by Michele
Kaschub and Janice Smith

•

Music Outside the Lines: Ideas for Composing in K-12 Music Classrooms, by
Maud Hickey

•

Musicianship: Composing in Band and
Orchestra, ed. by Clint Randles and
David Stringham

•

Teaching Music through Composition:
A Curriculum Using Technology, by
Barbara Freedman

•

Using Technology to Unlock Musical
Creativity, by Scott Watson

summer
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Why and How to Teach Music Composition, ed. by Maud Hickey

In the months ahead we will all be working to understand and implement the new
standards in our classrooms and rehearsals.
I can’t wait to hear all about your Innovations! •
Libby Allison is Associate Professor of Music Education at Berklee College of Music
where she is working hard to model innovative teaching for the next generation of music
educators.
* Yes, I know how to add words to the vocabulary list and “ignore all” in the edit
function. I just need some curmudgeonly
poetic license here. Thanks.
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Treble Reflection

By Faith M. Lueth, MMEA Immediate Past President

I

t is exciting when you see
vision come to life. This
is exactly what happened
with the launching of
the very first All-State Treble
Chorus for grades 4 through
6. We had talked about the
need for this for several years
and the benefit it could be to
both students and teachers.
We were delighted that Henry
Leck, Artistic Director of the
Indianapolis Children’s Choir,
was available to guide us in
this pilot program and able
to be with us for the rehearsal
and concert.
I was thrilled as I observed the first rehearsal on March 1 at Algonquin High School.
There were several things I noticed:
These children came very well prepared by
their teachers. This almost-200-member
choir was the most diverse choir I have
seen for an honors choir either in Massachusetts or beyond. The singers came from
all over Massachusetts—from urban, rural,
and suburban settings. Some spoke very
little English, but they had learned to sing
the music well! They were tremendously
focused on the task of rehearsing
As I watched the rehearsal and concert led
by Henry Leck, I was thrilled with the musicality and artistry from these students. I
wanted to know a little bit more from the
teachers’ perspectives as to how they had
prepared the children and how much the
experience had impacted the students and
12 |
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the school. I asked two of the teachers who
had students in the chorus to respond to
some questions. Irene Idicheria teaches
elementary music in Lawrence. Irene first
brought the idea of an honors choir for this
age level to me a few years ago. She graciously agreed to be the manager for this
ensemble and to steer the committee for
the Treble Chorus. Karin Puffer teaches
in Cambridge at the Benjamin Banneker
Charter Public School.
Describe your teaching situation—
the students you teach, the school,
demographics etc.
Irene: I teach general music and chorus at
the Guilmette Elementary School in Lawrence, MA. According to the 2011 DESE
review of the Lawrence Public Schools,
90.1% of the student population is Hispanic or Latino, 87.1% of students are from
low-income families, 77.3% of students do
not speak English as their first language,
and the percentage of Lawrence students
enrolled in special education exceeds the
statewide percentage. The Guilmette Elementary houses grades 1-4, with a total of
600 students.
Karin: I run the music program at the
Benjamin Banneker Charter Public School
(BBCPS or Banneker). Our school is PreK through grade 6 with an enrollment of
about 350 students. Our school is a Title I
school and has 85% of our students receiving free and reduced lunch. We have a high
Haitian population and students from other Caribbean Islands, such as Puerto Rico
and the Dominican Republic. We are also
a STEM school with a two-year-in-a-row
Level I MCAS standing.
At Benjamin Banneker Charter Public
School, all students have general music
class once per week for 45 minutes. Some
of my students in grades 4-6 opt to take

instrumental lessons; those students are instructed on their instrument of choice, either band or orchestral, for a pull-out lesson
once per week that is 30 minutes in length.
Students with one year of instrumental experience are members of our after-school
band or orchestra that meets for 1 hour per
week. Students in grades 5-6 have the opportunity to be a member of the Banneker
Chorus, which meets once per week during
the students’ recess time. Chorus is typically 20-30 minutes in length.
Irene, What got you thinking about
a treble honor choir for grades 4-6?
Why did you think this would be a
good idea?
Irene: The All-State experience offers
something valuable for every stakeholder.
Our students have the opportunity to master challenging repertoire under a seasoned
choral educator. In turn, teachers get to
observe a master choral conductor in action, taking effective strategies back to
their school programs. Parents and school
communities feel pride in their children’s
accomplishments, increasing the value
they place on music education. For me, the
thought of having a student from Lawrence
share such a powerful musical experience
with peers from around the state and a
world renowned conductor was motivation
enough to get the ball rolling.
Karin, what was your reaction when
you heard about a treble honor chovol .
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rus for grades 4-6? Why did you think
this would be a good idea and how
did you think it would benefit your
students?
Karin: I was ecstatic. I have a lot of 4-6
grade students that are passionate about
music, especially singing. In fact, we began
our chorus last year because our current
sixth graders begged for a time in the day
where they could sing. It is not unusual for
my students to come over throughout the
day to practice singing. I have a small room
off of my classroom; it’s not soundproof,
but I allow them to use the space because
they have the passion to sing!
I am proud of my students and their talent
and their drive. I wanted others to experience how wonderful my students are. I also
hoped to show my students that there are
others, outside of Banneker, that were as
passionate about singing as they are.
What was the biggest challenge in
preparing your students for the allstate chorus?
Irene: Many of my students have transient
living arrangements. Families move to different parts of Lawrence or different towns
altogether quite frequently! Just as the Treble Chorus results were published, one of
my students moved to another school. The
easiest solution would have been to drop
him from the program. Instead, we had to
be consistently intentional to involve him
in the process. We set up rehearsal times
that he could attend, stayed in close contact with his parents, and arranged for his
transport to all rehearsals and performances. The student got less rehearsal time than
his peers but really worked to keep up. He
even met with me over February break to
iron out some of his parts! It was challenging to find ways to support this student as
much as the others, but again I found mysummer
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self struck by how children really rise to the
occasions that make them feel like they are
part of something special.
Karin: Time was the biggest challenge. I am
the general music teacher, the band director, the orchestra director, and the choral
director, so my time was limited.
How did you prepare students for a
successful audition?
Irene: This was a tiered process. Each child
was given a CD of the audition song and
the vocal exercise. For a week, we practiced
the songs and exercise as a group. For the
following weeks leading up to the audition,
each child had a set of 4-5 private lessons
with me. During these lessons, we made
mock recordings of the audition requirements and each child evaluated his or her
own recording. The final recording was
only uploaded when the children felt they
had done their best on each of the rating
categories.
Karin: My students were highly motivated
and went home with the literature as soon
as I handed it to them and found YouTube
clips. I found a website that had the pronunciation for “Sebben Crudele.” I don’t
have a piano in my classroom, so I would
play the melodic line of both Treble I and
Treble II parts to my singers. I also used the
provided audio on the MMEA website.
When your students first received the
music, how did you find the time to
teach them?
Irene: I was nervous when I first browsed
through the music. There were six pieces,
and some of them were quite challenging.
Furthermore, I had three students singing
Treble I and two students singing Treble II.
I doubted their ability to sing two parts in
tune in such a small group. The kids put me

to shame; I met with them every Wednesday and Friday for two hours after school.
While the Treble I singers worked with
me, the Treble II singers taught themselves
by listening to the online recordings. We
would switch independent and teacherled learning groups frequently so that the
students would stay engaged. They were so
taken with the music and managed to have
it mostly memorized by March 1st. After
the March 1st rehearsal, they exceeded my
expectations, singing without accompaniment, in tune, in two parts for each song,
and they were completely memorized well
before the final performance! I was so humbled by their dedication towards the music
learning process. I grew as much as they
did!
Karin: As most music teachers do, I made
the time. I sacrificed my lunch and prep
periods and pulled students during recess
time. It didn’t allow for a lot of prep, but the
students did a fantastic job!
How has this experience impacted
your students musically?
Irene: The students now identify themselves
as musicians. During chorus rehearsals,
they frequently volunteer to solo passages,
provide feedback, and are among the first
to memorize passages of music. They have
also become a lot more confident in the
process of learning and singing harmony.
Their attitude seems to have made a huge
impact on their peers, too! Just last Friday,
the grades 3 and 4 chorus sang two parts in
mixed formation without accompaniment.
They have never done that before!
Karin: The experience has made them
more driven as singers. They have always
been shy students and chorus members.
However, since the treble choir, they have
been teaching chorus students some of the
treble choir repertoire and have begun to
massachusetts music news
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step up as leaders within our chorus.
My students were scared when they saw
the Italian piece. As an instrumentalist,
so was I. Since my students have a Caribbean background, they loved “I Let Her Go,
Go.” I often express to my students that I
get chills when everything comes together.
They told me they finally understood my
chills because they experienced them too.
These students will always have a memory
that they can cherish. They will be able to
say that they were part of the very first Massachusetts All-State Treble Chorus.
Many of my other students were happy for
those who were accepted this year. However, they look forward to next year and can’t
wait to audition for the 2015 Treble Chorus.
Final Thoughts
We appreciate the time and effort that the
Treble Choir Committee put in to make the
Treble Choir a successful experience for so
many students. We also are grateful for the
diligence of so many teachers in preparing
their students so well for this experience.
We are so proud of these young musicians
who demonstrated that all children are capable of achieving wonderful musical artistry together. •
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Listen and Learn: The Key to Effective Secondary
General Music Instruction
by George Ober and Joe Pergola

T

eaching secondary
general music can
be one of the most
challenging and
rewarding courses for music
teachers. The multitude of
requests for guidance regarding curriculum and learning
goals on social media teacher
sites demonstrates widespread
concern about teaching this
subject. There is no question
that secondary general music
instruction instills significant
discomfort in teachers who
are assigned a full schedule or
even a single section.
Issues in Secondary General Music
Education
Why do so many secondary music educators feel insecure when asked to teach general music? Perhaps it’s the amount of preparation necessary to teach a music course
to predominately nonperforming music
students. Maybe it’s the lack of a unified sequential curriculum. Possibly it’s a question
of which materials will be useful. Maybe it’s
the fear of disciplinary issues due to a lack
of confidence in the lessons being taught.
Whatever the reason, music educators
desperately need resources and a researchbased curriculum designed specifically for
today’s secondary general music student

What are the essential skills and knowledge
that all students should learn? For some educators the primary goal is to have students
perform on instruments such as recorder,
guitar, percussion, and electronic keyboard.
In other programs the most important skill
is for all students to know how to read and
write traditional musical notation. From a
humanities perspective the primary goal
may be to understand music history.
However, since the vast majority of students
required to take secondary general music
are not members of a school performing
group, the most important goal must be the
development of listening skills.
The Importance of Aural Skills
We live in a world where MTV, VH1, and
YouTube have replaced aural acuity with
visual imagery; the need to increase our
students’ ability to better appreciate music
by developing listening skills is essential.
Therefore, there is an increasing need to
help our students develop the aural skills
necessary to perceive the expressive qualities inherent in various musical styles.
Instructional Sequence

Learning Goals for Secondary Education

Perception of the expressive qualities in
music of various styles can be achieved by
having students understand and recognize
the basic elements of music such as: beat,
tempo, dynamics, rhythm, instrumentation, and form. The development of independent listening skills for each basic element provides the building blocks for the
ability to a) hear, b) describe, and c) identify the qualities inherent in music of varying style. By incorporating these basic skills
into an instructional design, we can help all
students cultivate the skills needed to demonstrate an aesthetic response to music.

It’s important to ask the following question:

Initially, the basic elements of music should

summer
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George Ober

Joe Pergola
be described and discussed in nontechnical terms, supported by subsequent learning activities. These learning activities involve creating, performing, and describing
in conjunction with appropriate listening
examples. Gradually, the ability to use to
music terminology and representation (notation, expression, dynamics, etc.) will develop, and these terms may used to analyze
and assess listening examples.
Instructional Activities That Foster
Knowledge of the Elements of Music
Beat/Tempo: Students internalize beat
and tempo. With repeated listening activities, students will be able to maintain a
steady pulse in varying tempos by clapping
or tapping.
Continued on page 18
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Dynamics: Students develop the ability
to recognize and identify various dynamic
levels including crescendo and decrescendo.
Rhythm: Students are able to audiate and
perform notated basic rhythm patterns.
Students are able to compose four-measure
rhythm patterns.
Instrumentation: Students are able to
incorporate a variety of musical media.

Partnering with you to make a difference.
▪ Instrument Rentals & Sales
▪ Guitars ▪ Keyboards ▪ Repairs
▪ Amplifiers ▪ Percussion
▪ Pro Instrument Shop
▪ Sheet Music & Accessories
▪ Service Calls to Schools
▪ RMI Learning Center

Form: Students are able to hear and graph
simple song form, (i.e. Intro, Verse, Chorus, Bridge).
True knowledge of the basic elements of
music is exemplified by aural recognition and oral description. In other words,
students must be able to recognize and
describe each element in isolation and in
relationship to other elements present in
the music. By offering a variety of lessons
in which students listen to and then manipulate the elements of music on their own,
students will develop the ability to describe
the function served by each element and
how it is connected to the style being performed.
Teachers should select materials best suited
for age-level, abilities, and interests of their
students. Multiple styles of music should
be employed (classical, jazz, rock, blues,
multicultural, etc.). It is essential that secondary general music teachers stay openminded and current with ever-changing
styles of popular music so that they may
build bridges between students’ knowledge
and the musical elements within the school
curriculum. Current popular styles can be
effective as a “doorway in” because success
in introducing students to new musical
concepts is considerably easier when the
students are dealing with familiar music.
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www.ricksmusicalinstruments.com
2352 Mendon Road
Cumberland, RI 02864
401.658.3404
When students see that the teacher accepts
“their music,” they are far more receptive to
listening to and learning about new styles of
music. We contend that secondary general
music teachers should develop their own
curricula based on methods of instruction
that build upon aural skills so that students
of varying ages and abilities are able to appreciate the expressive qualities inherent in
all styles of music. •
Mr. Pergola is the retired Director of Fine
Arts from the William Floyd School District
on Eastern Long Island, New York. He serves
as a member of the New York State Council
of School Music Administrators and a mem-

ber of the Advisory Board of the New York
State Band Directors Association, is a published author with four books to his credit,
and serves as a frequent clinician at MENC
Conferences throughout the United States.
Mr. Ober is an accomplished jazz guitarist
who has taught General Music and served
as Chairman of Fine Arts for the William
Floyd School District. He served as an advisor on the implementation of the Music in
Our Lives curriculum for the New York State
Education Department and has presented
clinics at MENC, NYSSMA, NYSBDA and
SCMEA conferences.
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Curriculum Review: How It Can Help You, Your
School, and Your Students Too!
By Leanna Pink-Sewell, Foxboro Public Schools

M

any schools are
approaching
the long anticipated NEASC
(New England Association of
Schools and Colleges) review.
As this review approaches,
colleagues and administrators across the state of Massachusetts are reviewing their
curricula, assessments, and
data, as well as preparing their
students to “perform” for the
occasion. Having a cohesive
K-12 curriculum across your
district and executing a curriculum review will enhance
your music program as well
as prepare you for any sort of
formal assessment your district may experience.
With the recent increase in requests of common assessments, many teachers have been
bogged down with paperwork and quizzes
and formal data to present to the administrators. As educators, we need to go back to
the very beginning, the reason for why we
do what we do, and that is our students.
This article will outline how teachers can
better serve their students, how the administrators can support more effective
student-teacher ratio relationships, and
how writing a K-12 curriculum and implementing a curriculum review process can
enhance your music program. Examples
from the Foxboro Public School K-12 cursummer
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riculum review process will be referenced.
How can we better serve our students?
One of the greatest privileges we have as
music teachers is helping our students develop their creativity and nurturing any
raw talent that walks through our door on
a daily basis (Many schools are only able to
offer that opportunity on a weekly basis,
but daily is our goal.)
Arizona State University published an article written by Olivia Houck (Notre Dame
Prep. High School, Scottsdale, AZ)1 that
summarized what the average American
believes of students involved in music.
The general population believes that music
is important to a child’s well-rounded education; that music makes the participants
smarter; that learning a musical instrument
helps student perform better in other subject areas; and that participation in music
helps teach discipline. None of these statistics are new or shocking to us, but the
data speaks volumes as to why music is so
important to our children’s education (another article for another day).

In order for these children to receive daily
musical nourishment and creative stimulation, they need to have these teachers and
classes (our classes) offered on a weekly, if
not a daily, basis.
Due to the overwhelming emphasis placed
on standardized testing, many children are
losing their music and arts classes altogether. A child may excel in music, but if their
test scores come in low for math or ELA,
they are removed from their music course
(or art course) and placed in an additional
class that will increase their test scores and
general understanding of the topic they are
not doing well in.
Tom Chapin, singer-songwriter and music
advocate, wrote a poignant song called, “It’s
Not on the Test.”2 Please take a moment to
visit www.notonthetest.com and listen to
his song. The bottom line is, “Don’t think
about thinking; it’s not on the test.” Our society has become riddled with teaching to
the test and music is NOT on the test.
In 2012, NPR (National Public Radio) issued an article by Lara Pellegrinelli, titled,
“Music Education in Public Schools Gets a
Passing Grade”3 (at best).
massachusetts music news
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In her report, she revealed that elementary
school music specialists rated the support
for their teaching as “somewhat or very inadequate” in regards to funding (budgets
slashed), facilities (many music teachers
share their room with another specialist
or travel from room to room), materials,
instructional time (generally once a week
and sometimes twice if they are lucky), and
specialists provided for the content area
(administrators have been known to assign
teachers with a free period to teach a music
or art class). Results were about the same at
the secondary level.

benefit the students most.

In Massachusetts, we are fortunate that
this is not as common a case, but it is still a
problem for many schools.

It is not beneficial to the students or the
teacher to have one teacher hopping between two or three different schools and
even grade levels. If you must share a
teacher between schools, keep it within the
middle school level or elementary level,
but to have a teacher starting at the high
school, traveling to the middle school for
four classes, and then off to the elementary
school for one class can surely wreak havoc
on a teacher’s focus and ability to serve any
students at 100%. It is also nearly impossible for any teacher who is shared between
schools to build camaraderie with colleagues and students if only present parttime or less.

In order for our students to succeed, we, as
mentors, need to encourage their strengths
while still providing the assistance they
might need in weaker areas. To exacerbate
their weaknesses (i.e. math or ELA) by removing them from music and forcing them
into more math/ELA courses is not going to
help them where they thrive. There needs
to be a balance. Ken Guilmartin, founder of
Music Together, has been quoted in a variety of articles, stating that, “music learning
supports ALL learning…it’s a very integrating, stimulating pastime or activity.”4

If your school cannot offer a full-time
teaching position, it truly is better to hire
two part-time teachers that can each dedicate themselves to one school. They could
then lend themselves to teaching an elective, assist with lunch duty, and still teach
their assigned music classes while having
time to offer an after-school club. There are
many opportunities to build relationships
with students that they may not see in an
ensemble setting. This also allows for teachers to get to know their colleagues and see
their students outside of the classroom.

Music educators have been trained in specific areas. Some teachers have received
degrees in elementary music education
with an emphasis in general music. Other
teachers have been specifically trained as
band directors that are geared towards the
secondary level. Each teacher has been
trained in a specific set of instruments.
Some specialized in vocal studies, while
others performed with brass bands. Yes, we
all received the same basic training, but we
do specialize in specific areas of music. Administrators, please, use us where we can

From 2007-2011, I taught chorus at the
high school in the morning, team-taught
the jazz choir (because half of the time I
was running to the middle school to start
another class), taught four grade-level
choirs at the middle school, occasionally
taught some of the students with special
needs on a one-on-one basis, filled in teaching flute, percussion, violin, and viola, and
concluded my day with chorus sectionals
back at the high school with evening a cappella rehearsals. After four years of teaching like this and adding a new baby to my
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life, something had to give. I approached
the head of my department and said, “I am
willing to cut back to a .6 position if I can
stay solely at the middle school and we can
ask to hire another .6 at the high school level.” That conversation sparked the process
for performing a curriculum review and
application to request another teacher that
would teach only at the high school.
We began by creating a curriculum review
board, which consisted of the head of our
department, myself, the orchestra teacher
(who is still shared between the middle
and high school), our percussion specialist
(who is shared between all three schools:
elem., middle, and high), and our fulltime middle school band teacher (who also
moonlights as a beginning strings teacher
and runs an after school guitar and combo
club). We reviewed the NAfME Standards
of Music as well as the Massachusetts
Frameworks for Music and the Arts. We
created a multiple-page chart assessing
what areas we were succeeding in and what
areas needed improvement.
I performed a survey throughout the entire
Foxboro High School student body, asking
what music electives the students would
be interested in if they could be offered. In
2011, the students spoke to us via the survey and approximately 25% of the school
was interested in a beginner guitar class.
Here we are almost three years later, and
not only do we have a beginner guitar class,
but we are also offering a music technology
course as well as an additional performing
choir, and we have a teacher who is around
all day as a support to the students. At the
middle school, we were able to start a junior jazz choir after school in addition to a
music technology elective, beginner piano
elective, and music history elective. I was
also able to add in an extra period to offer
private voice lessons to those experiencing
vol .

62, no. 4 | summer 2014

HIGHER EDUCATION

changes in their voices as a result of their
adolescent physical changes. I requested
to remain a .6 teacher, but my high school
counterpart has since been gradually increased to a full-time high school teacher.
Success!
This did not happen overnight. After thirtyplus years of advocating for more full-time
music teachers in one school, we had endless amounts of data to present.
What Is a Curriculum Review?
A curriculum review is also known as a
“Plan of Action.”
It is a…
•

K-12 Plan of Action for the whole department of music educators.

•

Self-study of your programs and curriculum.

•

Report of a visiting team brought in
during the school year.

•

Plan of Action that outlines the
strengths and weaknesses of the K-12
Fine and Performing Arts programs
and curriculum and maps out an improvement plan to implement during
the specified years.

Where Are We Now? Where Do We
Want to Go?
As a staff, create a table that lists the different schools, their goals, how they are being met, areas where goals are being met/
exceeded and another set of columns where
there are needs or areas of improvement.
Present this to the district administrators.

summer

2014 | vol . 62, no. 4

Who Can We Turn To?
Bring in outside music/fine arts educators
to observe the specified classes. Provide
them with your curriculum plan of action
table. Meet with them after their observation to review and receive feedback.
Now What?
Discuss as a staff how the review board
was beneficial, what feedback can be applied, and communicate with the administration how this feedback will be put into
action to improve the district as a whole.
How Can a K-12 Curriculum Best Serve
Our Students?
If you have never written a curriculum,
now is a great time to start. There are six
simple steps to writing a successful curriculum for your program5:
1.

Design

2.

Develop

3.

Implement

4.

Monitor

5.

Evaluate

6.

Review

A fluid curriculum from K-12 encourages
teachers to work together as a team, provides a district-wide mission statement,
and creates unity amongst the staff and students.
Debra (Gordon) Hedden, Ed.D., Past Chair,
Council for General Music and Associate
Professor of Music Education and Music
Therapy at the University of Kansas, presented a public document on how to write
a General Music Curriculum Framework
Document.6 With her permission, I have
created a step-by-step PowerPoint presentation on how to execute this process and
would be happy to share it upon request.
Basic Steps to Writing a Curriculum:
1.

Provoke thought for planning and delivering your curriculum.

2.

Study and use the state frameworks as
well as the NAfME Standards of Music Education.

3.

Ponder and write your philosophy of
Music Teaching and Learning (i.e.
Mission Statement).

4.

Articulate broad goals for the (general)
music program.

5.

Identify site-specific concepts at each
grade level.

6.

Decide what your Outcomes of Learning will be (i.e. The student will…).

7.

List particular activities in which the
students will be engaged; what is the
significance of the musical literature
selected?

8.

Use a variety of assessment methods.
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9.

Adhere to the SMART goals.
S = Specific and Strategic
M = Measurable
A = Action Oriented
R = Rigorous, Realistic, Results
T = Timed and Tracked7

In conclusion, we will better serve our students by teaching them on a daily (or at
minimum, weekly) basis, not only for neurological and educational benefits, but also
to build relationships of trust with our fellow staff and students.
A K-12 curriculum will best serve our students by providing fluid and structured
learning experiences as they see a progressive beginning, middle, and future in their
musical education and growth process. The
staff will also benefit from a fluid curriculum, as there will be continuity in teaching
materials, focus, and content.
Performing a curriculum review will better help your students by engaging outside
resources to enhance your music program
and foster continual learning and growth
on both the students and teachers behalf.
Our staff spent months creating our plan of
action together. This process clarified our
goals as a music program from K-12 and
unified our purpose in teaching the students of Foxboro, not just our individual
classes.
I encourage you to spend time creating a
cohesive curriculum if you have not done
so already. In preparation for the NEASC
review, this is a wonderful time to have
your mission statements in place and implement positive feedback to enhance your
music department.
Please feel free to contact me with any questions or comments and if you would like to
22 |
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view my PowerPoint presentation or have
me present it to your department. The presentation is geared towards administrators
and music educators. I have spent months
researching Plans of Action from other successful schools in our state as well as the top
schools from Connecticut. •
Leanna Pink-Sewell is a Massachusetts Music teacher with an emphasis in choral music
K-12. She can be reached at pinkL@foxborough.k12.ma.us or at (801) 380-5465.
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Online Professional Development!

Got music education questions? Want some expert advice?

NAfME offers this exciting free benefit to members throughout the school year.
NAfME members visiting the band, orchestra, chorus, jazz, inovations, guitar,
composition, Collegiate and general music networks can get expert advice in
answer to their questions.

Visit the forums at www.nafme.org
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Providing a Unique Musical Experience for Your Ensemble by Commissioning a New Composition
By Roger Cichy, ASCAP Composer

S

imply put, the educational values of the
commissioning experience for an ensemble
are tremendous. It is always a
unique privilege to premiere
a composition that has been
composed specifically for your
ensemble. From the students
experiencing the creative process firsthand to the students
taking serious responsibility
for the preparation and performance of the work, commissioning a new work reaches beyond a curriculum of
standard repertoire. Many of
those names that appear at the
upper right hand corner of a
student’s music are real, living
composers, individuals who
create music for artistic endeavors. A unique opportunity
occurs when composer, the
creator of a musical work, and
performer, the interpreter and
realizer, are brought together
on an artistic project such as a
commissioned work. Having
been involved in many commissioning projects both as a
composer and an educator, I
can ascertain that the overall
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encounter of a commissioning
project can be one of the most
unique musical experiences
that you can provide your
students.
How to Go About Commissioning a
New Composition
Before You Contact a Composer

Once you find a composer who is interested in your commission, you’ll need to
discuss the parameters that you have already determined. Expect the composer to
want specific information such as strengths
and weaknesses of the ensemble as well as
what instruments are capable of solo material. Most importantly, you’ll need to make
it clear when your ensemble plans on performing the commission and when you’ll
need delivery of a legible score and parts.

It is important to decide on what parameters you need to dictate to a composer.
These can include such items as: duration,
difficulty level, date the piece needs to be
completed by, as well as any special considerations such as if the piece is meant to be
a tribute, a memorial, a dedication, etc. It is
also important to decide what the limit of
your commissioning fee will be before contacting any composer.

Determining the Commissioning Fee

•

Grade 2 average length—$750

Finding a Composer

•

Grade 3 average length—$1,500

•

Grade 4 average length—$2,250

•

Grade 5 average length—$3,000

•

Major works—$5,000—$10,000+

Composers come in all different shapes
and sizes as well as levels of notoriety. An
established composer is able to draw in
large-paying commissions whereas a young
composer with much less notoriety usually will accept commissions for little pay.
Expect to pay more for name composers,
but don’t ignore rising talent. Many young
composers’ work may be just as good—and
in some cases, better—than an established
composer.
Forget looking in the Yellow Pages for composers. Your best sources will be through
initial contacts with composers attending
music conventions and conferences, recommendations from music publishers or
band directors at the college or university
level, or by contacting a Composers Forum,
which many states have.

The fees composers charge can vary from
composer to composer. Obviously, the
more demand there is for a composer’s
work, the more s/he will want for a commission. The following list can be used as
a rough guide to what many composers are
asking for their work.

You may also find composers who charge
by duration, such as $300.00 per minute
of music. Choral anthems can range from
$750 to $1,500. Style and character of the
piece can influence the fee. Naturally, a
slow piece should require a lower fee than a
faster piece with highly complex rhythmic
passages. Part extraction, now usually done
on a computer from a computer-generated
score, is somewhat time consuming especially with higher grade pieces and full
symphonic instrumentation. For example,
a grade-4 piece of 200 measures with 30
instrumental parts could easily require 30
minutes a part for part extraction and editmassachusetts music news
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ing. Nowadays, the commissioning fee generally includes extracting the parts from the
score, but don’t assume this.
Finding Additional Funds
Although commissioning a work may appear to be a costly venture, there are many
sources of funds which can be tapped into.
Local, state, regional, and national arts
agencies will often provide grant money for
up to one-half of the proposed budget. This
money can also include travel expenses for
the composer to attend and/or conduct the
final rehearsals and premiere performance
of their work. Local civic groups such as the
Kiwanis, Rotary Clubs, etc., can also assist
with funds for art projects benefiting public
education. Memorial funds and businesses
that support youth activities can provide
another possible source of funds. Additionally, The New England Foundation for the
Arts and Meet the Composer, Inc., have
provided partial funding of commissioning
projects in Massachusetts.
Consortium commissioning is becoming
popular, and many new compositions are
being funded by this means. Consortiums
can include other school districts, a region or conference of schools, etc. With a
consortium commission, each school may
perform the piece and call it the premiere.
Budgetary “set-asides” may also be a way to
fund commissioning projects. A school that
sets aside a certain amount of money each
year will eventually reach an amount that
would pay for a commission.
Contracts to Protect You and the
Composer
A simple contract for a commission is a
good idea and will cover details that might
otherwise be overlooked. Simply put, each
party knows what is expected of each other.
The composer knows when to expect pay24 |
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Composers come in all different shapes and sizes
as well as levels of notoriety. An established composer is able to draw in large-paying commissions
whereas a young composer with much less notoriety usually will accept commissions for little pay.
Expect to pay more for name composers, but don’t
ignore rising talent. Many young composers’ work
may be just as good, and in some cases better,
than an established composer.
ment, etc., and the commissioning party
knows when to expect score and parts and
what format they will arrive in as well as
other details. Some composers will automatically send you a contract to approve
and sign immediately after they accept a
commission. If the composer does not provide a contract, there is nothing wrong with
the commissioning party providing a contract for the composer to approve and sign.
The most critical items that should be included in a contract include: 1) composer’s
fee and payment schedule, 2) delivery date
for score and parts, 3) who will pay for part
extraction, 4) who pays the travel expenses
if the composer is expected at the premiere,
and 5) any dedication wording that will appear on the score and parts such as “Commissioned by the Walnut Lake Symphonic
Band, Walnut Lake, Texas—Paul Wyle, Director.” Normally, manuscript and publishing rights stay in the composer’s possession
while the commissioning party will have the
sole right to the first performance, but these
items should also be included for clarity in
a contract. If a composer is requesting an
advanced payment of the commissioning
fee (which some do), this should be stated
in the contract.

The Composer
The composer gains financially by accepting a commission; however, it is also in the
interest of the composer to have the composition recognized as a significant piece
of literature and live beyond one performance. It is extremely important to a composer to have a good recording of the piece
so that it might be submitted for publication. Remember, if the piece is accepted for
publication, it is your ensemble’s name as
well as your name that appear on the top
of each part and on the score. An honest effort at a strong performance and adequate
rehearsal time are prerequisites for a good
recording and a stellar performance. Some
composers will send detailed rehearsal suggestions with the score and parts. Composers also appreciate progress reports during
the rehearsal phase such as emails, recordings of rehearsals, and/or phone calls. This
important part of the interaction between
the composer, the director, and the students
makes this such a unique musical experience.
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SAMPLE CONTRACT

CONTRACT FOR THE COMMISSION OF A MUSICAL WORK
The Premiere
The premiere of a new work is an exciting time for the performing ensemble, the
community, and the composer, as well as
anyone representing a group that has assisted with the funding of the commission.
The composer should provide, in ample
time, a biographical sketch, photo, and program notes for the piece. Depending on the
composer’s availability, it is usually desirable to have the composer guest-conduct
the premiere. If this is possible, the composer should have the chance to rehearse
the piece prior to the performance.
Hopefully, any local newspapers will run a
feature article about the commission, the
composer, and the performing ensemble
prior to the concert. Some newspapers may
also run a follow-up article after the premiere as a sort of critique of the work or
concert. Be sure to supply them with detailed information and photos. Make sure
to recognize all groups that have contributed to the funding of the commissioned
work in the program. This is extremely important for documentation, especially for
groups that must report back on how their
money was spent. Verbal recognition alone
does not suffice. In some cases where an individual or group has provided the majority
of the fund for a commission, a copy of the
score with the composer’s signature will be
presented to them at an appropriate time. •
After directing bands at both the high school
and university levels for many years, Roger
Cichy is now a freelance composer writing
primarily for high school, university, and
professional bands and orchestras. He has a
large number of publications, and his pieces
are continually being performed and recorded by university and professional ensembles.
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It is agreed that ___________________________________ (composer)
will compose a musical work expressly for ___________________________
___________ (commissioning party). The commissioned work is to be of a duration
of _____ minutes and of a ______ level of difficulty. The work will be written for __
__________________________________________________
_ (type of music ensemble) and will be ____________________________
____________________________________________ (any other
specifics).
The commission fee shall be $ _______ , payable within ____ days of the delivery of the work. The part extraction fees, estimated at $ _____, will be paid for by
_____________________ (either composer or commissioning party). Black on
white photocopies of the score and each part will be delivered to the commissioning party
as soon as possible, and no later than _____________. Duplication of the parts will
be the responsibility of the commissioning party.
The commissioning party will have the sole right to the first performance and shall retain
a copy of both the full score and one set of parts. The original manuscript score and original set of parts will remain the sole property of the composer. The composer will retain all
publishing rights.
If desired, the composer will guest conduct the final rehearsal and premiere of this work
for a fee of $_________ plus expenses (travel, lodging, meals).
A dedication to the commissioning party shall appear on the title page of the score and
each individual part, the wording of which will be agreed upon at a later date.
This contract will be declared null and void if the above specifications are not met.
__________________________________________________
Composer
__________________________________________________
Commissioning Party
__________________________________________________
Witness
__________________________________________________
Date
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2014 All-State Conference and Concert Wrap Up!
March 20-22, Seaport Hotel/World Trade Center

A

ttendance was up this year, with 867
attending the conference at the Boston World Trade Center and Seaport
Hotel from March 20-22. The conference drew members, nonmembers, students,
and clinicians, representing a number of interest
areas, including band, strings, choral/vocal, and
general music. Over the three days, we hosted
over 130 sessions, running through 2:00 on
Saturday for the first time ever. More than 84
vendors exhibited in our exhibit halls.
Registration statistics indicate that roughly 30% of these educators
represented elementary education, 30% middle school, 30% high
school, with the remainder being from other areas, including administration, higher ed, and pre-k education. Special guest clinicians
John and Lillie Fiereabend, Scott Schuler, Henry Leck, Dallas Brass,
and Bob Phillips were big hits!
The conference would not run as smoothly if it were not for the tireless work of the Collegiates, made up of some 24 music ed. students
from several Massachusetts collegiate chapters, including UMASS
Amherst, UMASS Lowell, Gordon, Berklee, and Boston University.
A lot of effort went into making this conference a successful experience! A special thank you to our On-Site Coordinators and the
Committee Members, led by Christina Whittlesey, as well as all who
offered sessions and volunteered to preside or to help out at registration. It takes a strong team to make this conference happen, and we
are grateful to have had the opportunity to work with you!
All-State Treble Honors Choir
Also for the first time this year, we sponsored the All-State Treble
Chorus for grades 4 through 6, led by guest conductor Henry Leck,
Artistic Director of the Indianapolis Children’s Choir. A diverse
group of 200 children participated in the audition-based honors
choir, coming from all over Massachusetts—from urban, rural, and
suburban settings. The group rehearsed several times and then performed at the conference at the Seaport Hotel on March 22. Many
thanks to Irene Idicheria of Lawrence for managing this effort for
us. It was a huge success! •

Top: Bryan Bigelow (Dedham), Krissy Nunes (Chelsea), Libby Allison(Berklee). Middle:
Lori Labedz (Westwood) with daughter Zofia. Bottom: Collegiates Garrett Wallace (Berklee), Alexandra Zablotsky (Berklee), Elijah Langille (Gordon), and Russell Markeise (Berklee).
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Dr. Noreen Diamond Burdett, Milton Public Schools, left. Dr. Sandra Nicolucci, Boston
University Emeritus, right.

More than 84 vendors exhibited in our exhibit halls.

Eastern District Chair Mark Hickey with Todd Young of Newton Public Schools.

Alexis Zaricki of University of New Hampshire.

Katie Iatesta (Needham) and Megan Bergeron (Billerica)
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The Dallas Brass.
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James Vinci, Distinguished Service Award (center).

Brenda Farulla, Dotty Cronan, Jennifer Leonard-Solis, Advocacy.

Mary Corriea, left, Lowell Mason Award.

Todd Young, left, Lowell Mason Award.

Gina DePaoli, Excellence in General Music Award.

Ken Hadley, MAJE Lifetime Achievement.

MMEA Past Presidents, l to r: Noreen Diamond Burdett, Michael LaCava, David Neves
(Past Eastern Division President) Joseph Oneschuk St, Herbert Philpott, William Seymour,
Faith Lueth, Scott Shuler (past NAfME president) Judy Melillo, William McManus

John McLellan, right, MICCA Award.
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King Phillip Middle School Honors Chorus, led by Ryan deWolfe.

Belmont High School Chamber Orchestra, led by Margot Reavey.

Acton-Boxborough Regional HS Chamber Choir; Jennifer Moss, dir.

Belchertown Percussion Ensemble, led by Lyndsay Boysen.

Laurie Peckins of Wellesley leads a “Fiddlin’ Around” session.

Strings Reading Session.

Bob Bloom leads a session, “Take a Drum Ride.”

Current and incoming district chairs met at the conference.
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T

All-State Concert

Looking Ahead to Next Year

he 2014 All-State MMEA Concert
was an overall success. More than
510 students participated from 166
school districts statewide, representing the finest young musicians and music educators that the Commonwealth has to offer.

Next year’s conference, March 19-21, 2015, will be held at the Seaport
and feature the second year of our Treble Honor Chorus, conducted by
Judy Bowers from Florida State University. Dr. Bowers will also present
several sessions on the changing voice, and working with adolescent and
children’s choirs. One of our major headliners for next year’s conference
will be Dr. James Jordan, author of The Musician’s Soul, Evoking Sound as
well as several other well-known conducting texts. His topic, “The Inner Journey of a Musician: Learning to Affirm Self and Others,” will be
of interest to attendees of all levels and interests. We have confirmed the
following conductors for next year’s festival: Chorus, Rollo Dilworth;
Band, Peter Boonshaft; Orchestra, Leon Gregorian; Jazz Band, Julius Tolentino.

Many thanks to the concert committee members, led by Concert
Committee Chair Ana Morel, for all their help and support in making this concert a wonderful experience. The students truly enjoyed
the rehearsal process and produced wonderful music in one of the
best concert halls in the world.
•

2014 All-State Chorus, conducted by Dr. Jerry McCoy

•

2014 All-State Concert Band, conducted by Dr. Larry Livingston

•

2014 All-State Orchestra, conducted by Aram Demirjian

•

2014 All-State Jazz Band, conducted Shelton Berg

Below: All-State Ensembles in rehearsal. Clockwise from top left: Concert Band, Orchestra, Jazz Band, Chorus. Right, pages 31-32: 2014 All-State Ensembles in Rehearal at
Sympony Hall.
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If We Build It, They Will Come:
Using Music Technology to Reach “The Other 80%”

By David Brian Williams, PhD, Illinois State University Emeritus, and Rick Dammers, PhD,
Rowan University

I

n music education we
begin children’s elementary music experience by
encouraging everyone to
join in music-making through
singing and performing on
rhythm instruments, autoharps, recorders, flutophones,
and more. Music-making and
music-learning include one
and all; everyone gets to participate. Music teachers use
participatory music making as
a way to introduce concepts of
rhythm, pitch, melodic shape
and harmonic changes, and
form and style.
Then what happens? As our students matriculate through levels of schooling, music
participation becomes more selective. We
move from participatory music-making
as a model to the traditional performance
model in which perfection is a key goal: no
wrong notes and fewer opportunities for
creative music expression. Performance ensembles—band, orchestra, chorus, marching band, and jazz band—dominate the
secondary music curriculum with a general
music class or advanced placement theory
perhaps added to the curriculum.
For those students attracted to these ensembles, the benefits of this training and experience is expansive and well-documented.
Some students go on to professional music
careers; others carry their extramusical and
musical experiences with them into other
careers and as integral parts of their personal lives. We are not advocating changing
34 |
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this component of our nation’s music education tradition.
Dave Williams’ review of several studies
(Williams, 2012) has shown that on average, across the country, by the time students advance through middle school to
high school, only 20 percent of students are
involved in these traditional music classes
(also see Elpus and Abril, 2011 and NJAEP,
2014). Many students who participated in
music-making in the lower grades have
since distanced themselves from school
music. These are what we call “The Other
80%,” the students who no longer are active
in the traditional secondary school music
program. It is further insightful that while,
nationally, only 20 percent on average are
involved in traditional secondary performance ensembles, a much greater percentage of students sing or play an instrument
outside of school. The longitudinal series of
studies Monitoring the Future (Johnston et
al., 2010) showed that over some 30 years,
an average 57% of students in 8th, 10th,
and 12th grades—not just those in music
classes—reported that they play an instrument or sing outside of school at least once
or twice a month, if not daily. In terms of
lifelong music-making, the NAMM-commissioned Gallup survey (NAMM, 2003)
showed that 54% of households have someone that plays a musical instrument and
48% have someone who plays two or more
(see Williams, 2012, for a full discussion of
these data).
McAllester’s predictions in the 1967 Tanglewood report were incredibly prescient.
He stated some 60 years ago:
“We have a splendid beginning in the early
grades, when children are sometimes lucky
enough to get acquainted with rhythm and
melody on all sorts of simple and unconventional instruments. They have the thrill

of exploring the delights of free creativity without a long apprenticeship in technique first... We might entertain the idea
that someone who never does develop
skills on conventional instruments could
become a gifted performer on unconventional ones... Someone who never learned
to read conventional notation might nonetheless become an outstanding composer
in some medium where notation has yet to
be invented, or may even be impossible to
invent” (p. 97).
Field of Dreams
Change is on the horizon with new playing
fields designed within our traditional music curriculum. Music teachers, innovative
and self-motivated, are creating new environments for The Other 80% to explore
students’ creative music potential. It is being done in many ways: song writing, guitar and ukulele ensembles, Mariachi bands,
drumming circles, and various ethnic ensembles. All these activities help bridge
music education in school with music in
society and use these activities to nurture a
greater knowledge and appreciation of the
building blocks of music that encourage
lifelong music-making. They do so with the
challenge, like Ray Kinsella dreaming of the
return of Shoeless Joe Jackson to baseball,
that “if we build it, they will come.”
Technology at Bat
An ever-expanding group of teachers is using music technology as a strategy to reach
these students. They are using laptops and
tablets with software like GarageBand,
Mixcraft, and Ableton Live to engage these
“nontraditional” students in ways that nurture creative performing and composing
talents. Reading traditional notation and
performing on traditional instruments are
not, as McAllester suggested, a prerequisite—students’ ears become their guide
vol .
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with the music teacher as their music creativity coach.
We built the website http://musiccreativity.
org several years ago as a way to collect the
stories of music teachers who were building their own music technology field of
dreams; an online forum to share success
stories working with nontraditional music
students. Like those teachers implementing
guitar and ukulele ensembles, the students
motivated to make music through technology were discovering ways to bridge school
music training with the music they enjoyed
in society: rock, hip-hop, DJ mixes, mashups, jazz, and more.
Go the Distance!
In Rick Dammers’ research (Dammers,
2012), he found that some 14 percent of
high schools in the nation have some form
of technology-based music classes. On our
website (musiccreativity.org) you will find
some 30 profiles of teachers who have been
successful using technology to build programs for the nontraditional students. They
often start with one class, perhaps even an
after-school activity. As the program expands, the profiles show more advanced
classes added in music technology, MIDI-based performance ensembles, studio
recording and mixing, and even studentmanaged recording labels. As the voice to
Kinsella encouraged, “go the distance,” the
success of these programs develop their
own kinetic energy. Students, some academically or behaviorally challenged, gain
self-confidence and increased positive attitudes and find intrinsic reward from creating and performing music in new and novel
ways.
Take the Initiative and Build It?
You may be asking, as Ray Kinsella did,
“What’s in it for me?” Following the belief
summer
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shared by most music teachers that if music
is important, it is important for everyone,
creating a technology-based music class can
be tremendously rewarding, both through
successfully reaching The Other 80% and
through exploring the creative pedagogical
possibilities offered by technology. Beyond
these rewards, the expansion of the music
program improves the program’s position
within the school, since the more students
that study music, the more important music will be to the school.
A perusal of the profiles on our website
will show technology programs that have
greatly expanded from the first class offering. These programs have grown large
enough with expanded student interest that
the school administration begins to view
them as integral to overall curriculum and
are more proactive in providing new funding and resources to ensure their continual
success (e.g., profiles on our website from
Greenwich H.S. in Connecticut, Brookfield H.S. in Georgia, and Lebanon H.S. in
Ohio). In one high school, some 60 percent
of students take at least one music technology class. Further, these teachers report
that many students continue in college to
study music performance, business, recording, and technology.
You may be surprised to find that your
school administrator is more supportive of
classes for the nontraditional music student
than you think. Rick’s survey of secondary
school administrators (Dammers, 2012)
found that two-thirds of high school principals surveyed agree that music technology
classes would be valuable in their schools,
and 56% who offer no music technology
indicated that it would be feasible to offer
such a class in their school.

designed for the nontraditional music student. If you build it, not only the other 80%
will come, but the sponsors will as well—
the parents and administrators! •
NOTES
—Dammers, R. (2012). Technology-Based
Music Classes in High Schools in the United
States. Bulletin of the Council for Research in
Music Education, 194, 73-90.
—Elpus, K. and Abril, C. (2011), “High school
music students in the United States: A
demographic profile”, Journal of Research in
Music Education, 59:2, 128-145.
—Johnston, L.D., Bachman, J. G., O’Malley,
P. M., et al (2010), Monitoring the Future: A
Continuing Study of American Youth (8th, 10th,
12th Grade Surveys), database from http://
www.icpsr.umich.edu/icpsrweb/ICPSR/ssvd/
studies?prefix=M. Accessed 10 September 2011.
McAllester, D. (1967) “The substance of things
hoped for”, from Documentary Report of the
Tanglewood Symposium, Reston, VA: MENC,
96-99.
—NAMM (National Association of Music
Merchants). (2003, April 21). Gallup organization
reveals findings of “American attitudes toward
making music” survey. Retrieved, November 13,
2013, from http://www.namm.org/news/pressreleases/gallup-organization-reveals-findingsamerican-atti
—NJAEP (New Jersey Arts Education
Partnership). (2013, January 28). New Jersey
School Performance Reports. Retrieved,
February 8, 2014 from http://njaep.org.
—Williams, D. B. (2012). The non-traditional
music student in secondary schools of the
united states: Engaging non-participant
students in creative music activities through
technology. Journal of Music, Technology, and
Education, 4(2-3), 131-147.

Whether you use ukuleles or GarageBand,
take the initiative and create an experience
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Fostering Listening Skills in the Digital Era

By Joel Yennior, Westwood Public Schools and the New England Conservatory

A

lthough I’m just
old enough to have
purchased my very
first music recording as a teenager in the vinyl
format, my preferred medium
at that time was the cassette
tape. I vividly remember the
anticipation I felt coming
home from the local record
store (remember those?),
snatching up my yellow Sony
Walkman® (I had the deluxe
model with auto reverse and
Dolby noise reduction), briefly
struggling with the cellophane
cassette wrapper, popping
in the tape, and glancing at
the gears inside the player as
they steadily began to wrap
the tape from one spool to
the other. As the tape began
with its familiar burst of arpeggiated test tones, I’d begin
to unfold the cassette jacket,
momentarily savoring that
unique “new-tape smell” I can
almost still taste, and I’d open
my anxious ears even wider
until the first notes of music
finally piped their way into
my earphones. I’d typically
spend a few days with each
summer
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new cassette—sometimes with
a few tapes in rotation—listening and scouring over the tiny
print crammed into each cassette jacket, carefully digesting
every detail of the liner notes
and repeatedly examining every facet of the album art.
Things Ain’t What They Used to Be…
Much has changed in the way the average
teenager consumes music since the days of
the cassette tape. Today there is an astonishing amount of music readily available, literally at the touch of a button. While twenty
years ago, one would have to leave the comfort of one’s favorite chair to locate (and
usually purchase) a desired sound recording, nowadays anyone with even a spotty
Internet connection can readily download
or peruse virtually any popular recording
known to man. Whereas previous incarnations of recorded music had typically been
presented in “album” form, tracks are now
more commonly being consumed à la carte
and are often delivered without any accompanying biographical information about
the music.
Years ago, the average listener would own
a relatively small number of carefully selected recordings, and because of this they
were more likely to play a single recording
numerous times. Today, websites like Pandora, YouTube, and others offer listeners
an infinite rotation of tunes, strategically
arranged for us by complex computer algorithms programmed by savvy music marketers. In days of old, audiophiles would
spend thousands on hi-fi stereo gear in
order to appreciate the finest details of a
sound recording. These days most are con-

tent to listen to heavily compressed MP3s
through a set of ten-dollar earbuds.
I’m not one to cling to the ways of the past.
In fact, I now listen to music primarily on a
computer or MP3 player, if for nothing but
sheer convenience. (This is true even with
recordings I’ve previously purchased on
CD or vinyl…who has the time to fish-out
and load-in a CD when you can access the
same tracks online with a few quick mouse
clicks?) But these modern listening trends
do raise some concerns when it comes to
the development of young listeners and
consumers of music, especially those under
our tutelage as emerging musicians.
Promoting “Educated Listeners”
Most would agree that it is our responsibility as music educators to teach our students
to become educated listeners and to instill
in them the ability to appreciate music on
a deeper and more informed level. In order to succeed in this endeavor, we need
to make ourselves aware of our students’
current listening habits and to try to determine what challenges they may be facing in
terms of the aforementioned technological
changes. We also need to assess the recordings our students are currently listening to:
what quality of music is being consumed,
what nuances are students able to detect in
a recorded piece of music, and what level of
biographical knowledge do they have of a
particular recorded work? Once we are able
to assess their current listening abilities,
we can then provide guidance to students
to further develop their individual listening skills, to provide them with helpful resources, and to establish a forum in which
they can share ideas and receive feedback
about what they are listening to.
What’s in Their iPods?
The easiest way to find out about your stumassachusetts music news
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dents’ listening habits is to simply take a
poll or to have a discussion in class about
where they are accessing their music and
what they are currently listening to. Online platforms such as Spotify, Pandora,
and YouTube have proven to be current
favorites, although you may find that the
preferred music sources can vary quite a bit
from class to class and between individual
students. Regardless of your findings, it is
important to take the time to visit these
platforms. As you explore each site, ask
yourself what each site has to offer a listener
and what its limitations are. For example,
can someone listen to a complete album of
music (or at least multiple tracks) by one
particular artist, or is the sequence of programming out of his or her control? Is there
any biographical information available
along with the recordings? Can a track be
paused or replayed? Can tracks be shared,
downloaded, or added to a playlist for future listening?
It is important for students to understand
the limitations of various listening platforms and for us to instill in them a sense
of responsibility for taking additional steps
to make up for these limitations. This may
mean seeking out and downloading an entire album of material in order to appreciate
one’s favorite track in a broader context or
visiting an external website (such as AllMusic.com) to find out more about the selection. Reading critical reviews of a recording
can also provide insight in regard to key
musical and biographical elements of a recording. Finding respectable online reviews
by established music journalists is often as
simple as searching online for “review of
(insert artist/album here),” yet a younger
listener might not think to take this additional step without a bit of guidance.
In terms of discovering what recordings
students are listening to, I would encourage
38 |
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Once we understand our students’ listening habits and abilities, we can then provide guidance
to develop their listening skills, to provide them
with helpful resources, and to establish a forum in
which they can share ideas and receive feedback
about what they are listening to.
teachers to give students an opportunity to
list (or possibly share) some of their favorite recordings and not to be too judgmental about their preferences. If our aim is
to discredit the choices students are making (“This isn’t real music!”) and to reprogram them to appreciate what we perceive
as higher quality music, we’re doomed to
come across as being out of touch. Instead,
if students feel that their music choices are
respected, they are far more likely to be
open to listening suggestions and guidance
from us.
Making Quality Music Accessible
With the overwhelming amount of music available online, students often need
guidance in filtering out which recordings
are worthy of their time and attention. To
help with this, teachers can create recommended listening lists or online playlists for
their students to use when selecting music.
If posted online to a class website, active
links can be included to YouTube videos or
other external sites. In YouTube, users also
have the option of creating their own video
“channel” that might include a library of
carefully selected videos.
Here are a few resources you might consider investigating:
•

Spotify Blue Note App—a great (free)
resource for Spotify users to listen to

full classic jazz albums, also includes
album information and photos of artists.
•

Jazz Video Café (www.jazzvideocafe.
com)—a thoughtful collection of jazz
videos featuring many prominent artists.

•

Naxos (www.naxos.com)—an online
database containing thousands of CDquality classical, jazz, and world music
recordings. Requires an annual subscription of $19.95.

•

YouTube to MP3 (www.youtube-mp3.
org)—converts YouTube videos to
MP3 audio files, which are very convenient for sharing or uploading to class
websites.

Fostering Listening Skills
At the New England Conservatory Preparatory School, I teach a class called “Intro
to Ear Training.” In this class, we practice
solfege and basic ear training skills such as
internalizing intervals and triads, but I also
devote a substantial amount of class time to
developing student’s listening skills. I begin
each semester by playing a variety of musical selections for the class and leading a
discussion about what makes each recording distinctive. Some of the things we listen
for are:
vol .
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•

Instrumentation—What instruments
are in the ensemble? Who is playing
the melody/harmony?

•

Musicians—Who are the key musicians/soloists? What role is each musician playing within the ensemble, and
is there anything distinctive about a
particular musician’s performance? Is
there any noticeable interaction between the musicians?

•

Rhythm—What is the groove or rhythmic feel? Is the band playing straight
eighths or swing? Are there any repetitive rhythmic figures being played? Do
the soloists use any noticeable rhythmic motives in their improvisations?

•

Form—What is the basic form of the
piece? Are there any repeated sections?
Is there a bridge or an introduction?
Where are the improvised sections?

•

Tempo—What is the approximate
tempo? Does the tempo stay consistent
throughout, or does it vary at times?

•

Upload a “tune of the week” on a
classroom website and ask (or assign)
students to post and respond to comments about the music.

•

Create a rotation to give each member
of the class or ensemble an opportunity
to play one selection either in class, just
before a rehearsal begins, or during a
break. Selections can be limited to a
specific genre/artist/album for more
focused listening or kept open ended.

•

Require students to keep a “listening
journal” where they are asked to log
their listening for a period of time and
to take notes on what they are hearing.
Have students exchange journals during class and comment on each other’s
listening.

•

Create a classroom website where students author their own album reviews.

•

Find multiple recordings of a particular work being prepared for a performance, and lead a discussion on the
similarities and differences in each interpretation.

In the same way walking a trail with an experienced guide can help open one’s eyes to
more of nature’s splendor, having a more experienced listener zero in on some of these
specific musical details can be valuable for
students who may not yet be accustomed to
doing so on their own. Admittedly, it is far
easier to devote class time to detailed listening and discussion in an ear training class
than it might be in a performing ensemble
class or in another classroom setting. However, with a little creativity teachers can find
ways to encourage listening and foster intelligent discussions about recorded music.

Making ourselves aware of students’ listening habits and becoming more familiar with
both the advantages and the limitations of
current music platforms is an important
step in assessing the needs of our students
and in guiding them to become more educated listeners. Making even a small investment in this area can pay large dividends in
terms of developing critical listening skills
in our students. With any luck, we’ll also
build some excitement toward checking out
some great new music! •

Here are a few ideas you might try with
your students:

Joel Yennior is Mass Music News’ Contemporary Music editor.
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District-Determined Measures (DDMs)
by David N. Jost, Co-Chair with Dr. Noreen Diamond Burdett

ress and the impact that a teacher has on
these children.

T

his is a bittersweet
moment for me as I
write my last Mass.
Music News article.
Heather Cote, Fine Arts Director in Westwood, will be
taking over this summer to be
co-chair alongside Noreen Diamond-Burdett. While I will
not miss the looming deadlines, I will miss the chance to
report out to Massachusetts
music educators news that is
impacting or will impact their
students and teachers.
Earlier this year, I reported at the MPL
symposium the news about District-Determined Measures and the progress that
several districts (Westwood, Chelmsford,
Westborough, and New Bedford) have
made towards implementing their own
District-Determined Measures. I also reported that beginning in 2014-2015, all
teachers, regardless of subject area, needed
to have student progress included as part of
their evaluation and impact rating. School
subjects that do not have standardized tests
(that’s 83% of all teachers) must develop
and implement District-Determined Measures to be used to measure student prog40 |
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There is, of course, no such thing as a free
lunch. DDMs can be a valuable resource for
teachers to establish levels of proficiency in
a particular subject area, as well as to provide data on how well the students understand the subject matter, but there needs
to be a bit of suspicion when we take the
leap towards proving a teacher’s impact on
student learning. For instance, if children
in a beginning violin class do a DDM to
measure how well they can play “Twinkle,
Twinkle, Little Star,” it would be a simple
task to use a video camera or cell phone to
take a short video of the students playing
and then compare the video to standards
on a rubric that measures bow hold, instrument position, finger placement, and melodic accuracy. This exercise can be embedded into the routine lessons and concerts in
which the students have participated.
The state has provided the following rationale for the purposes of implementation of
DDMs: From DESE Document, Part VII.
pdf:
“Many educators follow this sequence of
questions when they plan their work on behalf of students:
1.

What do I most want my students to
know and be able to do by the end of
this course/year?

2.

What assessments are available to assess my students’ learning and growth?

3.

Where are my students starting?

4.

What do I expect them to achieve by
key milestones throughout the year
(e.g., by first quarter, second quarter,
etc.)?

5.

How will I chart each student’s progress
along the way so I can know how to regroup for the purposes of re-teaching,
enrichment, and/or acceleration?

6.

How did my students do? What should
I do differently next time?

7.

How did the results of my students
compare to others’? What do I need to
do differently next time?”

These are all good reasons for using a DDM.
This is helpful information for teachers to
have and should be part of the rationale
for assessment apart from giving students
grades. Assessment should inform instruction. So, what are the detriments?
For one, the test was developed by the
teachers in the district, administered by
the teacher, and graded by the teacher, and
finally the data was reported out by the
teacher. Anyone who is a psychoparametrician can see that the data may be flawed by
the process in place.
The size of the data sample also needs to be
considered. When Pearson Education releases a test such as PARCC or MCAS, the
sample size is sufficient enough to make the
resulting data valid. When a teacher tests
his or her own students, the sample size is
not large enough to get a good measure on
the validity of the test. There are apt to be
large fluctuations from year to year, and it
would take several years of administering
the test to ensure the data could be considered reliable.
In addition, there needs to be in place a pretest and post-test to prove that students did
indeed learn this from their teacher and did
not have the skills in place to begin with.
How do you, as a teacher, account for a student who takes private lessons and practices
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30 minutes per night? Can this be attributable to the classroom teacher impressing on
the students the need for quality private instruction? This amounts to murky research
at best. At the end of the administration of a
DDM, the best a teacher can hope for is that
they have not spent too much instructional
time on the test and that any data gained
can help shape future instruction and used
to modify lessons to increase understanding and musical performance. It is a considerable leap of faith to prove teacher impact
based on the data generated by the DDM.
It is not impossible to do, but it would take
time to do it right.
I am aware that the Department of Elementary and Secondary Education has made it
well-known that impact ratings of Low and
Moderate cannot be used by themselves
to move a teacher to the “Needs Improvement” category. But it can put a teacher on
a one-year assisted educator plan.
So, where are we now? As of this writing,
MMEA membership in attendance at the
All-State Conference have developed, or
were well on their way towards developing,
District-Determined Measures to gather
student data by their staff. For the benefit
of music teachers, I have assembled a folder
that contains many of these documents. In
the District-Determined Measures folder,
you will find the following: DDM subfolder, Rubric subfolder, and DESE Documents
subfolder. The purpose of this is to help fellow music educators in choosing a DDM
that has already been used in a district and
might fit the needs of another district. If
you have DDMs to share, please send them
to me at: dnjost@gmail.com. If you contact
me via email, you will receive access to the
folder which as of now is “view-only access.” This will allow you to see and download, but not change or post to, the folder.

summer
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In other news, Representative Donato of
Medford has once again introduced legislation regarding the sterilization of musical instruments. Please reference H. 397
and contact your legislator as to the impact
this may have on your school district. The
bill in its current form does make this an
optional process. But taking instruments
out of service and adding one more step for
directors to follow each time an instrument
is issued appears to be unnecessary. At the
time of this writing, the bill has gone to the
Committee on Health Care Funding, which
to me seems to be a strange place for a bill
impacting education.

Farewell! After 13 years in AIME/MPL, I
am honored to have been a part of MMEA
and help provide professional development
and information to teachers and administrators in the state. I am retiring this year
from public education and waiting to move
to the next challenges. amd leave this topic
of student assessment to the next generation of music teachers.
Respectfully Submitted,
 David N, Jost, Co-Chair, Music Program
—
Leaders.
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District Reports

A

CENTRAL DISTRICT

s another school
year comes to an
end, I’d like to
congratulate the
entire Central District Board,
ensemble managers, and assistant managers on an incredibly successful and fulfilling
year. Our major handbook
project allowed for things to
run smoothly while making
several changes that improved
the quality of the services we
provide for students. I am so
respectful of the hard work
and dedication exhibited by
all the teachers who give their
time to help run our events. It
is amazing how things keep on
running year after year with
the same high quality regardless of who is performing what
job or role.
I’d like to take this opportunity to thank
the members of the Central District Executive Board for a fantastic two years. We
made some great changes to many parts of
our auditions and festivals and have plans
for several more. Although I served as the
chairperson, it was truly the efforts of the
rest of the board that allowed everything to
run so smoothly for our students. I’d like
to give special thanks to past-chairperson
Leigh Spignese for her patience in my first
year as I frequently called her to ask questions about practically every event. I also
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The Many Benefits of
Music Education—
Tips to Share with
Parents
Here are some ways parents
can assist their child’s
school music educators:

immensely enjoyed getting to know and
working with other district chairs as well as
the MMEA Executive Board in general.
These two years have gone by very quickly;
one year is spent learning and the next is
spent actually doing the job correctly and
then it’s over. Not that I’d advocate for the
position to be extended to three years, but
it does seem like a third year would really
allow a person to feel at home in the chairperson role. I have no doubt that Michael
Lapomardo will do an exemplary job as
chairperson, and I hope that I can be of as
much assistance as possible. I am thankful
to have had the honor of serving my district
in this capacity and wish the organization
many continued years of success and collegiality.
—Jason Bielik, Chair

Study the ways that music
education develops creativity,
instills disciplined work habits,
and statistically correlates
with gains in standardized test
scores.
Speak with your local school
board.
Be in touch with local music
teachers on a regular basis.
Offer to help out.
Take part in your school’s
music booster organization.

Visit www.nafme.org for more
Parent Resources.

CENTRAL DISTRICT CALENDAR
June
Tues., Jun. 10, 4:00 P.M.—Managers
Mtg., O’Connors, Worcester
4:30 P.M.—Executive Board Mtg.,
O’Connors, Worcester
5:30 P.M.—General Membership Mtg.,
O’Connors, Worcester
6:00 P.M.—Dinner, O’Connors, Worcester
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T

EASTERN DISTRICT
he school year has
been flying by. I cannot believe my second year as district
chair is coming to a close! It
really has been a wonderful
experience serving. I hope
you feel that you were well
served during my tenure. At
our general meeting held on
March 20, we voted in some
outstanding new board members! Please join me in thanking the following for their
willingness to step up and join
our leadership team in 201415 and 2015-16:
•

District Chair—Rebecca
Milton PS

Damiani,

•

District Chair Elect—Heather Cote,
Westwood PS

•

Senior Festival Coordinator—Patrick
Dandrea, Weston PS

•

Junior Festival Coordinator—Katie
McIntosh, Newton PS

•

General Music Festival Coordinator—
Tara Callahan, Carlisle PS

It is so nice to know that we are in such
good hands going forward!
Now, how about a big thank you for our
out-going board members:
•

Margaret McLallen has been an incredibly dedicated board member
since the inception of our district seven years ago, first serving as the trea-
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tra mile to ensure that we were able to
provide productive, informative, and
fun General Music Festivals over the
past two years! His handling of the
conflict with the World Series Victory
Parade was well done and the absolute
right thing to do.
•

Eytan Wurman is stepping down from
his position as ED Historian. We are
grateful for all his work establishing
our first look into the history of our
district, compiling the database of conductors, programs, and photographs
to be shared with all in our district and
beyond. Well done! (We’re looking for
a new historian…)

surer, then the chair elect, chair, and
past chair. She has been a true leader
and resource of support throughout
her time, but she will not be gone—she Many thanks to our festival and auditions
and David Neves will be continuing as hosts. We could not do it without them!
liasons with the district as their school,
Milton HS (Noreen Diamond BurNeedham HS, will continue to serve as •
dett)—Sr. Auditions
our site for Junior auditions!
•

•

•

Lauren Connors has done an outstand- •
ing job serving as the Senior District
Festival Coordinator for the past two
years. Her organizational skills are sec- •
ond to none and her bubbly personality has been a joy to be around through
all of our planning meetings and festi- •
val events.

Boston Latin School (Paul Pitts)—Sr.
Festival

Sara Seals has been incredible in her •
role as Junior District Festival Coordinator. A highly organized and Super
Cool customer, Sara was able to guide
the festival through a snow storm as
well as the birth of her first child. She •
has been awesome!

Boston Conservatory (Rhoda Bernard) and Boston Latin School (Paul
Pitts and Chris Grammer)—General
Music Festival

Needham HS (David Neves and Margaret McLallen)—Jr. Auditions
Lincoln-Sudbury RHS (Tom Grandprey)—Jr. Festival

The Roland Hayes School (Greg Gazzola)—Solo & Ensemble Festival

Chris Grammer has really gone the ex- Recent Developments

EASTERN DISTRICT CALENDAR
June
Tues., Jun. 10—ED Executive Board
Mtg., TBD

At our March general membership meeting
we voted to reorganize the Auditions Coordinator position and establish four new
positions (Instrumental, Vocal, Strings,
and Jazz Adjudication Chairs) to support
this change. In general, the Auditions Coordinator will manage all things in regard
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EASTERN, CONT’D.
to auditions as well as oversee the maintenance of the district website. This person
will also work with the adjudication chairs
to see that audition materials, organization,
and operation of the auditions are well
managed.
If you haven’t seen it already, go to the district website, www.mmeaeasterndistrict.
org. It is all new and ready for use! One
exciting development is that the district
calendar can be downloaded into your personal electronic calendar (if you use one).
Simply click on the calendar link at the very
top right hand corner of the site and then
click on the link to the Google calendar on
the bottom right hand corner of the calendar itself.

B

SOUTHEASTERN DISTRICT
y the time you are all
reading this, I hope
you are well on your
way to wrapping up
another great school year!

We have had two wonderful festivals this
past year. Our Senior Festival at Silver Lake
Regional High School and our Junior Festival at Attleboro High School were both
great successes. The South Shore Conservatory held a workshop for our teachers during the Junior Festival, which is something
I hope we can continue. Many thanks to
A reminder: Please update your NAfME
the host schools, conductors, SE District
membership if it has lapsed, as each enBoard members, and managers for making
semble teacher will need a membership to
it all possible! Congratulations to all of our
register students for festivals next year.
Four outstanding students who are plan- student performers this past year, and to
ning to pursue music as a career have all of you, our fellow music educators, who Next year, Bill Richter from Scituate Public
each been awarded an Eastern District prepared them for these unforgettable op- Schools will take over as District Chair. Bill
$1,000 scholarship. They are Alexander portunities!
has been a board member for many, many
Kenyan of Wellesley HS; Timothy Maines
years and has previously served as District
of Wellesley HS; Theodora Nestorova of I hope that that many of you were able to Chair. He has a wealth of knowledge and
Acton-Boxborough RHS; and Lannah attend the state conference this year—it is passion for music education, and I cannot
Fitzgerald of Millis HS. Congratulations always enjoyable to get away and get those wait to see our district flourish under his
and best wishes for a wonderful career! I teaching batteries recharged! Congratula- leadership.
encourage next year’s eligible seniors to tions to all of the Southeast District educaapply for these rewarding scholarships! tor clinicians and performers for a job well In closing, I wanted to thank all of you for
Next year is shaping up to be a rewarding done!
supporting me as District Chair. It has been
and wonderful experience for students
a pleasure to meet so many new friends and
and teachers alike! Please review the dis- Southeast District is already looking ahead colleagues. I ask that you please continue to
trict calendar of events and participate in to next year. We are finalizing plans for help keep Southeast District strong by atany way you see fit. Our executive board is hosts for both festivals; these will be an- tending our meetings, giving us feedback,
working hard to prepare. Don’t be afraid to nounced soon. We have managers in place and volunteering to serve on the board.
step up and lend a hand—we can use your for both festivals, and nearly all ensembles Have a great summer and I hope to see you
help! Just send a note to our NEW DIS- have conductors in place. Please see our at our Fall Dinner meeting.
website, www.semmea.org, for any vacant
TRICT CHAIR, Rebecca Damiani!
Assistant Manager positions. You may find
—Kyla Couture, Chair
an ensemble that would fit your interests!
—Mark Hickey, Chair

SOUTHEASTERN
DISTRICT CALENDAR
June
Mon., Jun. 2, 4:00 P.M.—District board
Mtg. at Lorenzo’s in Middleboro
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Apr il5- 7

MICCA Summer
Institute July 17-18
Apr il13, 14

Marching Band
Festival Registration
Now open!

Concert and Choral
Festival 2015
March 27-29
4

July

MICCA Summer Institute V
When: July 17th and 18th
Where: Hopkinton High School
Featuring Clinicians: Paul Alberta, Tom O'Halloran, Peter Tileston

Schedule a clinician to come and
work with your program through the
MICCA Task Force, visit our website
to apply!
www.miccamusic.org
Like us on Facebook!
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2014‐2015
NOVEMBER 11, 2014
FEBRUARY 16, 2015
FEBRUARY 28, 2015 (MUSIC)
MARCH 6, 2015 (THEATRE)
MARCH 28, 2015

2009‐2013

NESTLED IN THE WHITE MOUNTAINS OF NEW HAMPSHIRE
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NEWS FROM THE DISTRICTS
NORTHEASTERN DISTRICT

A

s the end of the
school year approaches, it is
a good time to
review the past season. We
would like to recognize the
accomplishments of the students who auditioned and
participated in the Northeastern District Junior and Senior
Festivals. Both festivals were
successful due to the hard
work of the students, coordinators Michael Giannopolo
and Chris Nelson, assistant
coordinators, managers, assistant managers, collegiate volunteers, adjudicators, conductors, and teachers. Thank you
to all the teachers who work
with these students on a daily
basis to enhance their skills
and encourage their growth
and desire for additional musical experiences.
As you are aware, the board continually
works to provide high-quality musical experiences to students in the district as well
as professional development experiences
for teachers. This year’s offerings were
based on feedback we received from the
membership. Please email the board with
suggestions for the types of workshops you
will attend. Here is a list of the successful
workshops and a reading session that were
provided this year:
•

Common Assessment for the Common Good, Dr. Sandra Doneski

summer
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tions or festivals unless the parent is
the principal of a home school student,
and has an active NAfME membership,
e.g. choir director must register voice
students, orchestra director must register string students.

•

Traditional Singing Games and Dances for Elementary and Middle School
Children, Michelle Roderick

•

Vocal Health for You and Your Students, Mary McDonald Klimek

•

Elementary and Middle School Concert Band Reading Session, Stephen
Correia

Coming Next Season...
•

Membership Changes for 2014-2015:
All eligible students must be registered by the school director of the
ensemble in which they perform.
The director, who must be an active
NAfME member, should use the login
credentials issued by the technology
coordinator to access the online registration form. An individual parent
may not register a student for audi-

NORTHEASTERN DISTRICT
CALENDAR
June
Mon., Jun. 16, 5:00 P.M.—Executive
Board Mtg., Angelica’s Restaurant,
Middleton

•

Premiere of the first Northeastern District Commissioned Work (Gwyneth
Walker)

•

Continued professional development

•

Addition of both vocal and instrumental reading sessions at our festivals

•

Updated Junior and Senior Festival audition lists

Joint NAfME/MMEA!
MMEA and the National Association for
Music Education (NAfME) have teamed
up in support of music educators all across
Massachusetts. An important recruitment
campaign is being launched, and you can
participate. No previous volunteer experience is required.
Invite nonmembers you know to join the
association and you can have your next
membership renewal paid for (minimum
requirement: 5 new members). Nonmembers that you recruit have the chance to receive FREE registration to the National InService Conference in Nashville, TN, and
other special benefits. Contact the board for
more information.
As always, we thank everyone who volunteers their time for the students of the
Northeastern District. Please consider getting involved so we can continue to offer
high quality opportunities for our students.
We are pleased to welcome Luke Miller,
Melrose Public Schools, as the new Secretary for the Northeastern District. Please
keep yourself informed by checking the district website periodically.
—Brian Fulks, Chair
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NEWS FROM THE DISTRICTS

H

WESTERN DISTRICT

appy summer,
Western District!
I hope this finds
you all well and
enjoying the warm weather.
I would like to thank all of
our managers, coordinators,
site hosts, and the executive
board for a fantastic school
year. Without their dedication,
hard work, and passion for
music education our festivals
and events could not have
happened. I would also like to
thank Jim Provost and Gerry’s
Music Shop for sponsoring
our MMEA 2014 All-State Reception. Their generosity and
support for music education is
amazing.
The 2014 MMEA Western District calendar
and the Junior and Senior District Audition
materials are posted. Please check out our
website (www.mmeawd.org) for the updated list. Do not refer to old lists as there have
been changes.
As you relax, refresh, and enjoy the longawaited warm weather, consider becoming more involved in Western District. I
strongly encourage you all to get involved
as a member. The district is always in need
of new managers, coordinators, and officers and we would welcome fresh faces to
the board. If you know of new faculty or
colleagues that are not members please encourage them to become members.
I want to thank everyone in the district for
all your support over the last two years. I
would like to express my gratitude to Bill
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Teaching Tips Featured
on NAfME’s
My Music Class!

Here are some
examples:
Love for all his assistance with my chair duties. It has been a privilege to serve as your
chair, and I will have fond memories of our
work together. Music is an integral part
of every student’s education and each and
every one of you has a positive impact on
your students’ lives. Thank you!

•

Designing Effective
Rehearsals

•

Creating a Student
Handbook
•

•

Developing a
Relationship with
Administration

Your First Day of Class

Enjoy your summer!
—Lyndsay Boysen, Chair

WESTERN DISTRICT CALENDAR
June
Tues., Jun. 3, 4:30 P.M.—Western District Mtg., North Middle School

Visit musiced.nafme.org/mymusic-class to browse tips.

The Many Benefits of Music Education—Tips to Share with Your Principal
Here are some simple ways principals can assist their school’s music educators:
CREATE AND FOSTER AN ENVIRONMENT OF SUPPORT:
•
Study the ways that music education develops creativity, enhances cooperative learning,
instills disciplined work habits, and correlates with gains in standardized test scores.
•
Provide adequate funding for instruments and music education materials.
COMMUNICATE CONSTRUCTIVELY
•
Encourage music teachers to support their cause by writing articles in local newspapers, professional journals, or by blogging online about the value of music education.
•
Share your students’ successes with district colleagues.

Visit www.nafme.org for more Principal Resources.
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School of Music

Schedule a Free Introductory Lesson!
Music students belong at USM, a perfect location for creative inspiration
and opportunity. Students who are ready for a challenging program,
individual attention from faculty, and interaction with a vibrant musical
community will find all they need at the USM School of Music.
Undergraduate Degrees:

Graduate Programs:

Concentrations:

Youth Programs:

• Music / Liberal Arts
• Performance
• Music Education

• Music Education
• Performance
• Jazz Studies
• Composition
• Conducting

• Jazz Studies
• Musical Theatre
• Piano Pedagogy

• USM Youth Ensembles
• Summer Youth Music and
Theatre Camps

We have Scholarships!
Contact us today:

(207) 780-5265 or music@usm.maine.edu
usm.maine.edu/music • Facebook.com/Music.USM
The USM School of Music is an accredited
institutional member of the
National Association of Schools of Music.
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COUNCIL FOR GENERAL MUSIC

What Do General Music Teachers Really Want?
By Ruth Debrot, Mass. Music News Classroom Music editor

A

nother All-State
Conference has
come and gone. If
you haven’t done
so already, please submit a
conference evaluation. Helpful comments and suggestions
will assist MMEA committee
members to seek out professional development sessions
that you want and need at the
next conference. Your input is
greatly appreciated.
The Council for General Music sponsored
two open discussion forums for general
music teachers at All-State this year. The
General Music “Cracker Barrel” Session, led
by Dr. Sandra Nicolucci, and the Council
for General Music Meeting gave educators
the opportunity to discuss topics of interest
shared by general music teachers in Massachusetts. The primary concerns expressed
by those in attendance were a) Communication, b) District-Determined Measures,
and c) Music Teacher Evaluation.
Discussion of District-Determined Measures (DDMs) highlighted the lack of uniformity among school systems and lack of
clarity from the DESE regarding the implementation of measures of student growth
and learning. Teachers were surprised to
learn that some districts have developed
and implemented their DDMs while other
districts have not even begun this process. Kelsey Parrillo of Woburn said, “The
discussion of DDMs helped me feel like I
was not alone.” Ms. Parrillo suggested that
MMEA might develop a way to share models of DDMs and help develop some strategies for general music teachers to support
each other as they implement the assess50 |
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ments. Roxanne Rene of Wilmington commented that she found that hearing about
what other educators are experiencing in
general music provided her with more insight into her own DDM development.
A participant who is currently piloting
DDMs raised concerns about children’s
privacy when the assessments involve audio and video recording for evidence. Conversely, Cathy Ward of Somerville finds the
use of audio and video recordings to be a
“great tool.” She thinks that recording students’ singing is a great way to show parents
how their child has progressed and that
singing is a learned skill, not just something
you are born with.
Kristen Grillo from Milford, who returned
to teaching after taking a ten-year break,
commented how it is overwhelming to be
dealing with all the changes in teaching, assessments, and the teacher evaluation system. With so much inconsistency among
school systems and lack of direction from
the DESE, it is difficult to know exactly
what is being required from educators.
Christel Kendzia, who teaches in Concord,
questioned how teacher evaluations will
impact private school teachers like herself
in the future.
Deejay Robinson from the Boston Public Schools acknowledged how important
standards are when advocating for music
education. At the same time he cautioned,
“unlike other tested ‘academic’ subjects that
have mandated time on learning, general
music education does not have required
hours of study.” He commented on how
music education is not uniform across districts and questioned how we could accurately assess students when the playing field
is far from level.
The subject of communication was a recurrent theme in these discussions. Teachers
who attended welcomed the opportunity

to talk about issues in general music education. One teacher mentioned that the conferences offered general music teachers opportunities to socialize and that the coffee
hour was the highlight of her conference!
A participant at the Council for General
Music Meeting offered that she would like
MMEA to consider sponsoring a general
music forum on the MMEA website in order to discuss issues such as DDMs, meeting the standards, assessment rubrics, song
sharing, and lesson sharing online. There
was a general consensus that educators
would welcome the opportunity to share
resources and be involved a professional
network.
So what do general music teachers really
want? They want opportunities for fair and
balanced discussions on topics that are relevant to general music specifically. They
want to be able to communicate with each
other. General music teachers want to have
a forum in which their concerns will be
heard, honored, and addressed. It seems a
reasonable request from teachers who are
the core of our profession. •
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University of Massachusetts
Amherst

Department of
Music and Dance
BA in Music
BM in Jazz, History, Music
Education, Performance
& Theory/Composition
MM in Collaborative Piano,
Composition, Conducting,
Jazz Composition/Arranging,
Music Education, History,
Performance & Theory

AUDITION DATES FOR 2014 ADMISSION
Spring & Fall Early Action: December 7
Fall: December 7, February 1 & 15, March 1 & 29
Fall Transfer: March 29

STRING AUDITION DATES
FOR 2014 ADMISSION
Spring & Fall Early Action: December 2
Fall: December 2, February 10, March 1 & 26
Fall Transfer: March 26

For More Information:
musicdegreeinfo@music.umass.edu or 413.545.6048

www.umass.edu/music
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MMEA Board of Directors, Reps., Affiliates, Staff
STAFF

Executive Director
Dr. Michele Holt
P.O. Box 3886, South Attleboro, MA 02703-3886
micheleholt1@gmail.com
Editor
Susan Lindsay
mmeaeditor@comcast.net
Business Manager
Kristen Harrington
massmusicnews@gmail.com

BOARD OFFICERS

President (2013-2015)
Cathy Connor-Moen
cmoen@norwood.k12.ma.us
President-Elect (2013-2015)
Tom Walters
tswalters@methuen.k12.ma.us

REPRESENTATIVES

Elementary Representative (2013-2015)
Allyn Phelps
allynphelps@gmail.com

Constitution/By-Laws
Tom Walters
tswalters@methuen.k12.ma.us

Middle School Representative (2013-2015)
Anthony Beatrice
abeatrice@lowell.k12.ma.us

Distinguished Service Award
Dr. Noreen Diamond Burdett
NDiamondbu@yahoo.com

High School Representative (2013-2015)
Patrick Dandrea
dandreap@weston.org

Lowell Mason Award
Dr. Noreen Diamond Burdett
NDiamondbu@yahoo.com

Higher Ed. Representative (2013-2015)
Dr. Sandra Doneski
sandra.doneski@gordon.edu

Nominating
Faith M. Lueth
flueth@comcast.net

K-12 Admin. Representative (2013-2015)
Todd Young
tryoung7@comcast.net

Symphony Hall Scholars
Dr. David Neves
dneves@aol.com

BOARD ADVISORS AND LIAISONS

Tri-M Liaison
Dr. Noreen Diamond Burdett
NDiamondbu@yahoo.com

Immediate Past President (2013-2015)
Faith M. Lueth
flueth@comcast.net

NAfME Eastern Division President
(2013-2015)
Robert Frampton
rtframpton@comcast.net

Clerk (2013-2015)
Christy Whittlesey
whittleseyc@chelmsford.k12.ma.us

Superintendents’ Association
Dr. Judith Houle
jhoule@belchertown.org

Treasurer (2013-2015)
Bill Love
billlove@charter.net

Secondary Principals’ Association Representative
Brian Reagan
bkreagan@hudson.k12.ma.us

DISTRICT OFFICERS

Northeastern Chairperson (2013-2015)
Brian Fulks
bfulks@northeasterndistrict.org

Elementary Principals’ Association Representative
Michael LaCava
lacavam@chelmsford.k12.ma.us

Eastern Chairperson (2012-2014)
Mark Hickey
mhickey@mail.ab.mec.edu

Membership Co-Chairs
Cynthia P. Grammer
grammerc@gmail.com

Southeastern Chairperson (2012-2014)
Kyla Couture
kylacouture@norton.k12.ma.us

Lyndsay Boysen
boysenchair@gmail.com

Central Chairperson (2012-2014)
Jason Bielik
jbielik@nmiddlesex.mec.edu
Western Chairperson (2012-2014)
Lyndsay Boysen
boysenchair@gmail.com
Past District Chairpersons (2013-2015)
Stephen Correia
scorreia1@rcn.com
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Music Program Leaders Co-Chairpersons
(formerly AIME)
Dr. Noreen Diamond Burdett
NDiamondbu@yahoo.com
David Jost
Davidjost@verizon.net
UMEC Chairperson
Dr. Rhoda Bernard
rbernard@bostonconservatory.edu

AUDITIONS STAFF

Auditions Coordinator
Michael Lapomardo
mlapomardo@shrewsbury.k12.ma.us
Technology Manager
Rick Lueth
Rick.Lueth@comcast.net

NAfME Collegiate Chapter
Elijah Langille
elijah.langille@gordon.edu
MMEA Collegiate Coordinator
Dr. Sandra Doneski
sandra.doneski@gordon.edu
Advocacy Award
Dr. Noreen Diamond Burdett
ndiamondbu@yahoo.com
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NEW	
  ENGLAND	
  YOUTH	
  WIND	
  ENSEMBLES

Accepting enrollment for 2014 ensembles NOW!
Begins January 22, 2014. Applications: www.uml.edu/neywe
New	
  England	
  Junior	
  Youth	
  Wind	
  Ensemble	
  	
  	
  (grades	
  5-‐8)	
  	
  	
  	
  	
  	
  M	
  &	
  W	
  	
  4.45-‐6pm	
  
New	
  England	
  Senior	
  Youth	
  Wind	
  Ensemble	
  	
  (grades	
  9-‐12)	
  	
  	
  	
  Mondays	
  6.45-‐9pm	
  
Symphonic	
  Band	
  Camp	
  	
  July	
  13-‐19,	
  2014	
  	
  	
  (grades	
  8-‐12)	
  

The	
  New	
  England	
  Youth	
  Wind	
  Ensembles	
  (NEYWE)	
  at	
  UMass	
  Lowell	
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  integral	
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  of	
  the	
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  and	
  instrumental	
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  outreach	
  programs	
  offered	
  at	
  the	
  University	
  of	
  Massachusetts	
  
Lowell.	
  	
  	
  Recently	
  commissioned	
  composers	
  include	
  Robert	
  W.	
  Smith,	
  James	
  Curnow,	
  Robert	
  Sheldon,	
  
James	
  Hosay	
  and	
  Ed	
  Huckeby	
  who	
  wrote	
  original	
  works	
  for	
  the	
  ensembles,	
  premiered	
  by	
  the	
  ensembles.	
  	
  
Under	
  the	
  baton	
  of	
  university	
  conductors,	
  the	
  student	
  participants	
  perform	
  with	
  college	
  students	
  who	
  
serve	
  as	
  section	
  coaches	
  and	
  mentors.	
  Ensembles	
  run	
  from	
  January-‐May.	
  	
  Auditions	
  (senior)	
  and	
  seating	
  
placement	
  (Junior)	
  are	
  held	
  in	
  January	
  2013.	
  A	
  number	
  of	
  full	
  and	
  partial	
  scholarships	
  are	
  available.	
  Go	
  
to	
  the	
  website	
  or	
  contact	
  Artistic	
  Director	
  &	
  Conductor	
  Deb_Huber@uml.edu	
  or	
  call	
  978-‐934-‐4133.	
  

UMASS LOWELL -MARY JO LEAHEY SYMPHONIC BAND CAMP
Our Symphonic Band Camp, held in July, offers a myriad of musical experiences. This one-week, musically
intensive, residential, honor’s band camp program is open to 125 instrumental musicians. The week
culminated in a finale concert that featured composers Robert W. Smith in 2012 and James Hosay in 2009.
Traditional wind instruments & percussion, plus upright & electric bass, guitar, drumset, piano. Some
offerings include:

	
  	
  
	
  	
  

Concert Band
Honors Wind Ensemble
Percussion Ensembles
	
  

	
  

	
   	
  

	
  

	
  

Jazz Ensembles
Writing and Arranging Music
Finale – using music notation

Conducting, Mixed Chamber Ensembles
History of Rock & Roll
Intro: Sound Recording Technology
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Department of

MUSIC

AUDITION DATES
Saturday, November 1, 2014
Saturday, January 24, 2015
Saturday, February 7, 2015
Saturday, February 14, 2015
Saturday, February 21, 2015

www.unh.edu/music

Bachelor of ARTS
BACHELOR OF MUSIC
MASTER OF ARTS IN MUSIC

Please call the Music Department
at 603.862.2404 or email
music.info@unh.edu to
schedule your audition.
Admittance to the Music
Department is dependent
upon completion of a
successful audition and
acceptance to the University.
Apply through the Office of
Admissions at
www.admissions.unh.edu.

FOR MORE INFORMATION
REGARDING OUR DEGREE
PROGRAMS, VISIT OUR WEBSITE
AT WWW.UNH.EDU/MUSIC
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I am very proud of the education that I received at Keene State.
The Music Department provided me with a well rounded and foundational music education.
- Heidi Welch, ‘96, 2012 New Hampshire Teacher of the Year , Music Director Hillsboro-Deering High School, KSC Music Department Adjunct Professor.

December 5, 2014
January 23, 2015
February 13, 2015
March 6, 2015
March 27, 2015
To request an audition visit our website: http://music.keene.edu

MUSIC PROGRAMS

BACHELOR OF MUSIC – Composition* • Education • Performance • Technology*
BACHELOR OF ARTS in Music • MUSIC MINOR
* New degree program

KSC Dean’s Scholarship
KSC Enrichment Scholarship
KSC Music Talent Scholarship
KSC President’s Scholarship
Mary E. Yelda Scholarship
Ruth Berman Mellion Music Scholarship

For More Information
603.358.2177
http://music.keene.edu

Brass Ensemble
Brass Quartet
Chamber Singers
Clarinet Choir
Concert Band
Concert Choir
Contemporary Ensemble
Flute Ensemble
Guitar Orchestra
Jazz Ensemble
Latin American Ensemble
Opera Workshop
Orchestra
Percussion Ensemble
Saxophone Ensemble
String Ensemble
Woodwind Quintet

PERFORMANCE GROUPS

SCHOLARSHIPS

Massachusetts Music News
P.O. Box 3886
South Attleboro, MA 02703-3886

David French Music only supplies reliable, brand-name instruments, approved by
your teachers, that will enable your student to perform now and into the future.
Our fully stocked retail facility has everything you need, with advanced and
professional instruments, sheet music, and a large selection of accessories for
every instrument.
We offer a comprehensive private music lesson program designed to offer high
quality music education for students of all ages and abilities.
We offer comprehensive, on site, factory authorized repair services for all woodwind,
brass, percussion, and string instruments. Repair loaners are free of charge!

Come Visit Us!
53B Otis Street, Westborough, MA 01581

(508) 366-5994

Online at www.DavidFrenchMusic.com

Ask about our
Points Program!
Help out your school!

